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INTRODUCTION

The development of the educational system in the modern so-
cio-cultural conditions of our country is largely determined by how
efficiently innovative processes are implemented in educational
institutions and their successful outcome. One of the important is-
sues in this process is the improvement of the quality of innovative
processes in the preschool education system, because preschool
education is the first stage of the continuous education system.

A developing society needs modern, educated, enterprising
people who can make independent decisions, stand out for their
mobility and dynamism, have a developed sense of responsibil-
ity for the country’s destiny, and have high moral qualities. The
formation of these qualities indicates that the human personality
is formed from the first moment the child realizes himself to be
the subject of his personal life activity. If the foundation of real
human and personal qualities is not laid from a young age, then
it is unlikely that it will be possible to guarantee the formation
of those qualities in the later years of life. The future and des-
tiny of the new world depends on how the growing generation
acquires spiritual and moral qualities, so today the human factor
is becoming more and more important in our globalized world.

We all know that a country with physically and morally healthy,
culturally and intellectually high citizens is considered the rich-
est country in the world.

Our national leader Heydar Aliyev understood this well-known
truth better than anyone else and carried out the necessary work
for its implementation, paid special attention to the field of edu-
cation and treated the development of education with great care.




Useful advice and ideas of the Great Leader, who emphasized
the importance of identifying priority areas after studying the
current state of education and its problems, have retained their
relevance today.

Today, the main goal of modernization of education is to im-
prove its quality and bring it in line with world standards.

The introduction of innovations into the pedagogical practice
of educational institutions is of great importance for improving
the quality of education.

At present, in the context of reforming education, the innova-
tive process in preschool education has become widespread. This
is reflected in the new approaches applied in the training process.

Pedagogical innovations in preschool education are the de-
mand of the time. The quality of educational activity depends on
the effective assimilation of innovations in preschool education-
al institutions. Innovations in preschool educational institutions
are aimed at improving the ability of the pedagogical system of
the kindergarten to achieve high-quality educational results. New
educational programs are designed to provide flexibility in the
educational process, focused on the individuality of the child and
the needs of his family.

The changes in preschool education are based on a personal,
child-oriented approach, where the main role in the education
and training process is given to the child.

Currently, since new approaches to the content of pre-school
education are required, work is being done to organize this sys-
tem at the level of modern requirements. In this regard, modern
technologies are used in the organization of training and edu-
cation in the preschool educationa system, changes are made to
management mechanisms.

Optimizing the development of the preschool educational sys-
tem is possible only by adopting innovations that lead to qualitative
changes in the activities of preschool educational institutions. Ex-
perience shows that attempts to update and improve the content




of preschool education in recent years often do not bring the
desired results, which makes the implementation of systemic
changes urgent.

Modernization of the content of preschool education depends
on the extent to which innovations meet the needs and opportu-
nities of preschool educational institutions, satisfy parents, chil-
dren, educators and teachers, and achieve high results. Therefore,
the issue of determining the development prospects of preschool
educational institutions becomes quite urgent.

In our country, which has taken the path of integration into
the developed world states, the demand for radical changes in pre-
school education is almost growing. As a result of these changes,
it requires the creation of preschool educational institutions that
raise a modern personality that organically combines national and
universal values. It goes without saying that the major reforms car-
ried out should cover all its problems by making changes in the
content of education, and the knowledge and skills acquired by
children should be aimed at creating practical habits in them.

It is clear from the observations that educators-teachers active-
ly use various innovative pedagogical technologies in their prac-
tice, which undoubtedly affects the quality of preschool education.

Since knowledge is the path to success, it is appropriate to
start this path from childhood and from the moment when the
child tries to understand the world around him. Training aimed at
the development of children should serve to acquire knowledge
and skills for their intellectual and practical activities. Over the
years, children’s desire for knowledge either increases or can be
almost extinguished. In this regard, the educator-teacher should
organize the training process in such a way that he can fully en-
sure the development. At this time, children’s wishes and interests
must be taken into account. Because without interest and desire,
the child’s development is impossible. In order to achieve the
development of children, it is important to encourage them to
various types of activities and ensure their active participation.




It is known that the need for innovation arises when, in solv-
ing some problem, a contradiction arises between the desire and
the real result. The source of innovation is the problem. Solving a
problem means changing the system, adapting it to the desired. If
the changes are of a qualitative nature, then as a result of solving
the problem, the system develops. The degree of relevance of the
novelty is determined by the importance of a practical problem,
the solution of which can be facilitated by its use.

Innovative activity in pedagogical science is understood as
purposeful pedagogical activity based on understanding one’s
own pedagogical experience through studying, transforming and
developing the educational process for better results, obtaining
new knowledge, applying qualitatively different pedagogical ex-
perience. Pilot work is the leading form of innovation activity. It
should not be forgotten that an important feature of innovative
pedagogical activity is that it is based on a personal approach
and aims to develop an individual personality development pro-
gram. Determination of the goal is carried out only on the ba-
sis of the diagnosis of the individual development of the child.
Another feature of innovative pedagogical activity is the pres-
ence of a dominant that expresses the value orientations of both
individual educators-teachers and the entire pedagogical collec-
tive. Moreover, internal motives (focus on process and result) are
more important. If the competence and professionalism of the
educator-teacher working with traditional training methods is
sufficient, then his readiness for innovation is decisive for the
transition to the innovative regime.

At present, this topic is very relevant, because fundamental
changes in the spheres of public life, progress in science and cul-
ture, new requirements in the field of pedagogical activity have
led to the need to modernize the educational system. One of
the possible ways to further develop this area is innovation. The
modern contradictory development of society requires a revision
of the role and place of modernization in the educational system
and the implementation of innovative approaches.




Innovation is the creation and implementation of various types
of innovations that create significant changes in social-psycho-
logical aspect and social practice.

Innovations do not arise by themselves, they are the result of
scientific research and advanced pedagogical experience of indi-
vidual educators-teachers, a whole team. This process cannot be
spontaneous, it must be managed professionally and correctly.

The resolution of the issues specified in the legal normative
documents issued by the state is of great importance for the de-
velopment of the preschool field.

Improving the quality of training, using new training methods
and technologies, and efficient organization are considered to be
the most important issues in the education system.

Preschool education, which is considered the foundation of
education, has become one of the most important tasks to meet
today’s requirements. Because at this stage, the foundation of the
child’s personality formation is laid.

Preparing children for school training taking into account their
potential opportunities, improving the quality of the educational
process in preschool educational institutions, which play an impor-
tant role in the formation of positive moral and cultural qualities,
as well as life skills in them, is one of the urgent issues of today.

Humanization of modern preschool education, personality ori-
entation, children’s ability, independent self-expression, creativi-
ty, desire, desire and interest are defined as a priority direction.

Today, the development of children’s cognition and the crea-
tion of conditions for it are considered as the main issue, which
is reflected in how children understand the knowledge given to
them. It is from this point of view that the child’s lifestyle and the
environment that surrounds him should be informative.

The purpose of modern preschool education is to ensure the
comprehensive harmonious development of the child’s physical,
intellectual and spiritual abilities, to prepare him for the future
life. Achieving comprehensive development of children is one of
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the most important issues facing preschool education. It is known
to everyone that intensive development and formation of a child’s
personality takes place from an early age. From this point of view,
a serious responsibility is placed on the pedagogical staff of pre-
school educational institutions in the selection, preparation and
implementation of programs in preschool educational institutions.

Developing intelligence is one of the most important issues to-
day. Because in the world education system, not only knowledge
and skills are evaluated, but also values and competences in per-
sonality development.

The modern preschool education system is expanding and
developing. The expansion and development of the network of
preschool educational institutions is related to the enrichment
of preschool education in terms of form and content.

Achieving mental development of children during preschool
age is of particular importance from this point of view.

Development of children’s cognition in the period of educa-
tional reforms requires the organization of developmental train-
ing and the expectation of succession in this process.

For this, first of all, the task of ensuring the development of the
child’s cognition comes to the fore. The traditional education sys-
tem is based on teacher-orientation, purposefulness, knowledge-
orientation, suggestion-orientation and instilled in children very
few vital skills and is not aimed at developing thinking.

Training in education should be aimed at the development of
children’s thinking, personal qualities and abilities, and the acqui-
sition of skills that are important to facilitate their survival in
life and should be based on child-oriented, result-oriented, per-
sonality-oriented, demand-oriented. While traditional education
focused on knowledge, now competence is the main goal. The
cultivation of an active, conscious, responsible, constructive per-
sonality with high intellectual training, able to use the knowledge
gained, mastered national-spiritual and universal values, consti-
tutes the main essence and goal of our modern education.
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Today, it is the demand of the time for the educator-teacher
who engages in innovative activity and develops innovative ac-
tivity to develop as a creative person.

It is also appropriate for educators-teachers to create innova-
tions themselves and apply them. It is important that creative,
professional and competent educators-teachers bring innova-
tions to their activities.

Research shows that ICT is currently widely used in the learn-
ing process, but the implementation of ICT does not always
result in the intended qualitative changes. Because although edu-
cators-teachers use ICT, they are more likely to refer to the knowl-
edge, skills, habits gained and their own personal experience.

Observations also show that sometimes kindergartens donot pay
enough attention to integrative training, application of new train-
ing technologies, coordination of various types of activities, and
provision of developmental training. Since some of the educators-
teachers cannot work with a creative approach, others cannot
give due importance to this problem because they cannot get me-
thodical help and necessary equipment, and others still cannot
give up traditional methods. Some creative, innovative educators
teachers are unable to achieve results despite their efforts, but
the use of technologies that encourage innovation lays the
foundation for the development of creative thinking in children.
This directs educators-teachers to act as facilitators and guides.
For this purpose, educators-teachers who are open to innova-
tions should be encouraged and supported to spread innovative
teaching methods. Also, conditions should be created for the dis-
semination of the advanced experience of innovative educators-
teachers. The cooperation of innovative educators-teachers with
other educators-teachers is useful for exchanging ideas, con-
ducting discussions, successfully implementing the educational
process and achieving effective results.
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CHAPTER I
EDUCATION — AS A DEVELOPMENT FACTOR
OF THE FUTURE

1.1. Development begins with education

Throughout history, as the science of pedagogy has developed,
the category of education has been considered from different
positions: education as a process, as a result, as a system and
as a value. Today, modern education needs to be learned from
a slightly different aspect.

Education is always purposeful in terms of its influence on
the development and formation of a person’s personality. This is,
first of all, a purposeful activity of society, which uses all available
means for its implementation — art, literature, mass media, cul-
tural and educational centers, and public organizations. Education
consists of equipping a person with a certain amount of socially
necessary knowledge and skills, preparing him for life and work in
society, to follow the norms and rules of behavior in this society, to
communicate with people, to interact with its social institutions.

Education is supposed to ensure human behavior in accord-
ance with the norms and rules of behavior accepted in a certain
society. This does not exclude the formation of individual per-
sonality traits and qualities, the development of which is deter-
mined by both the individual inclinations of a person and the
conditions that society can provide him with for the development
of these inclinations.

Education can also be considered as an integral part of the in-
fluence of the social environment on a person, but at the same
time it is one of the factors of external influence on the devel-
opment of a person and the formation of his person-self. A dis-
tinctive feature of education is its purposefulness, as well as the
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fact that it is carried out by persons specially authorized by soci-
ety to perform this social function.

Education has a great influence on the development and for-
mation of a person’s personality. However, the strength of its in-
fluence depends on a number of factors, in which the influence
of the environment and heredity are also important. The most
important and main manifestation of the influence of education
is the formation of the general orientation of the personality,
the development of his moral needs and interests.

A person’s personality is formed and developed as a result of
the influence of numerous factors, objective and subjective, nat-
ural and social, internal and external, independent and sponta-
neous, depending on the will and consciousness of people. At the
same time, a person acts as a subject of his own formation and
development.

Modern scientific ideas about education as a process of pur-
poseful formation and development of personality were created as
a result of a long-lasting conflict of a number of pedagogical ideas.

Already in the Middle Ages, the theory of authoritarian educa-
tion was formed, which continues to exist in various forms even
now. One of the prominent representatives of this theory was
the German teacher I.F.Herbart, who focused education on con-
trolling children. Herbart noted that every child has potential, he
is distinguished by individuality. In his opinion, strict education
can serve as the basis for moral and intellectual development.
Because, in his opinion, non-innate abilities can only be instilled,
it is from this point of view that education can provide a frame-
work for moral and intellectual development. Herbart considered
control and orders for children to be methods of control. And
the purpose of this control is to suppress the independence and
freedom of the child.

According to Herbart, in order to control one’s own will in
children, it is necessary to choose a method that does not cor-
respond at all to the child’s will. Because since the children are
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small, they do not yet have a firm will so that you can at least
rely on it. Children do not know how they are because they do
not realize themselves. The upbringing of a virtuous personality,
the social environment play an important role in the formation
of willpower in children. Volitional qualities are manifested in
the process of upbringing and training, and volitional qualities
are formed throughout the child’s life.

As an expression of protest against authoritarian education,
J.J.Rousseau and his followers called not to limit the natural develop-
ment of the child during education, but to stimulate it in every way.

P.P.Blonsky believed that education is a deliberate, purposeful,
organized, long-term effect on the development of the organism,
the object of such an effect can be any living being — human,
animal, plant.

A.P.Pinkevich interpreted education as a deliberate, systemic
influence of one person on another in order to develop biologi-
cally or socially useful natural properties of the individual.

V.A.Sukhomlinsky wrote: “Education is a multifaceted process
of enrichment and renewal of the morale of both those who study
and those who teach”. Here the idea of enrichment, the interac-
tion between the subject and the object of education stands out
more clearly.

Modern pedagogues suggest that the concept of the education-
al process is not a direct effect, but reflects the social interaction
of the teacher and the student, their developing relationship. It
should be noted that the concept of “education” is used in differ-
ent meanings: preparing the young generation for life, organized
educational activities, etc. Here, the concept of “Education” has
different meanings, at this time it is understood as social en-
vironment, household environment, school environment. Here,
“the environment educates” or “everyday environment educates”
does not mean specially organized educational measures, but the
everyday influence of socio-economic and household conditions
on the development and formation of personality.
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The phrase “school educates” has another meaning. It clearly
shows a specially organized and consciously implemented edu-
cational activity.

The prominent educational theorist Howard Gardner, who es-
pecially noted that the main object of all sciences is man, indi-
cated the need for education to find its confirmation for people
to understand each other and raise it to a higher level.

American educator and psychologist Edward Lee Thorndike
wrote, trying to present the essence of education in a more specif-
ic way: The word “education” has many meanings, it always gives
direction, but always tends to change... we cause it to change”.

If we consider education in the context of social progress, it is
education that allows people to purposefully pass on their cultur-
al heritage — accumulated knowledge, values and skills from one
generation to another. How should the education of the future be?

Today, the changes in society, the development of science and
technology fundamentally change people’s philosophy of life.
Today’s boys and girls should be personalities who can explain
the nature and causes of real events, who can apply the necessary
scientific and theoretical knowledge, who can solve the problems
of economics, politics, and intercultural influence. In the problem
of career choice and the successful implementation of various
social roles, today’s growing young people should be truly in-
dependent, educated, responsible people, they should constantly
expand their opportunities and work to achieve their goals.

On the other hand, if we truly know the future, then we must
agree that knowledge becomes obsolete faster than it is trans-
mitted. On the other hand, if we truly know the future, then we
must agree that knowledge becomes obsolete faster than it is
transmitted. And if we understand this and say, the goal of edu-
cation should be education itself, which will become a leading
factor in human social evolution. And if we understand this and
say, the goal of education should be education itself, which will
become a leading factor in human social evolution.
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Education performs the following functions:

— creation of conditions for application and development of
theoretical knowledge;

— organization of educational activities for children;

— use of positive factors in the development of individual per-
sonality traits;

— content of education, means and conditions of social envi-
ronment;

— impact on social conditions, elimination of negative envi-
ronmental effects;

— formation of special abilities in various fields of activity: sci-
entific, professional, creative-aesthetic, constructive-technical, etc.

When organizing the educational process, it is necessary to take
into account that the types of activities have different effects on
the development of the abilities of children of different age groups.
Personal development depends on the type of leading activity.

The new needs created by the activity and the available oppor-
tunities for their satisfaction create a series of subsequent contra-
dictions. They act as the driving force of personal development.
Such contradictions include the contradiction between age-related
physical and spiritual capabilities; the contradiction between con-
sciousness and behavior; the contradiction between new demand
and previous capabilities; the contradiction between existing abil-
ities and the needs of a higher level of development, and so on.

The real achievements of a person are collected not only out-
side him, in certain objects created by him, but also inside him.
By creating something significant, one grows. Education and ac-
tivity create a foundation for the manifestation and development
of natural tendencies and abilities.

The content of education originates from the changes and de-
velopment of both socio-economic relations in society and sci-
ence and technology. In this regard, the content of education is
continuously updated, which is adapted to the interests, wishes
and desires of the students. Updating the content of education

17




has been set as the main goal, and the development of ways to
implement the tasks determined to achieve this goal is consid-
ered one of the important issues.

In the personality-oriented education system, the main goal
is to develop the personality of the young generation whom the
educator-teacher is training, to form their creative thinking and
research skills.

J.Dewey noted that the philosophy of education is very im-
portant, since the assimilation of knowledge occurs through edu-
cational processes, which are not limited to the acquisition of
knowledge and relevant skills. According to J.Dewey, the learn-
ing process is focused on the integration of acquired knowledge.
Noting that all members of society need education, ].Dewey shows
that “Education is based on the idea of personal development and
increases a person’s ability to make choices. The purpose of edu-
cation is not to load children with the knowledge acquired by the
older generation, but to reveal the mental potential of children,
apply the knowledge gained in them, and form research skills”.

According to J.Dewey, education arises from the problems of
the present and is aimed at the future, which in no way means
breaking away from the past. On the contrary, in the words of
J. Dewey: “If the knowledge of the past and its heritage is includ-
ed in today’s education, it will be of great importance”.

When organizing education, it is necessary to use the ideas of
L.S.Vygotsky. L.S.Vygotsky proposes two interconnected zones of
development — the interaction between development and learn-
ing, the idea of the zone of close development and shows that
training is developmental, it should go ahead of development ac-
cording to training content.

According to L.S.Vygotsky’s student L.I.Bojovich, the most im-
portant factors of personality formation can be considered exter-
nal and internal. External factors include the combined effects
of environment and upbringing. Internal factors include natural,
communication, dominance, aggressiveness and special social
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needs under the influence of environment and upbringing — spir-
itual, creative, self-improvement needs, interests, beliefs, feelings
and experiences and so on. The development and formation of
personality takes place as a result of the complex interaction of
these factors. It is difficult to find a single period of influence of all
factors in the development process. As a rule, their alternative or
group advantage is observed.

The training of educators-teachers is currently carried out in
three directions in higher education institutions. It includes gen-
eral theoretical and intellectual, specialty and professional train-
ing directions. If general theoretical and intellectual preparation
lays the groundwork for future personnel to grow as intellectuals,
then specialization and professional training directions are very
important in preparing them as qualified specialists in the future.
Such disciplines as pedagogy, psychology, pedagogical psycholo-
gy, methods of teaching disciplines also play a key role in their
formation as educators-teachers. The knowledge provided and
the skills formed form the theoretical basis for the training of
learners as future qualified specialists. Here, the main and impor-
tant issue is how and by whom these subjects are taught.

In the current conditions, the requirements for teaching staff
and the requirements for the process of teaching staff training
are also changing.

If the teachers who develop the teaching process are open
to innovations, if their knowledge meets modern requirements,
then the education will be of high quality. Increasing the level
of professionalism and competence of teachers is also becoming
one of the priority tasks of today, proceeding from this neces-
sity. Mastering the pedagogical innovations taking place in the
world, using them and deepening the content of the pedagogical
activity by creating innovations is a current problem facing our
education.

“The Concept of Sustainable Development”, which was put for-
ward in the last decade of the 20th century and has now become

19




the most important priority in the world, was included in the
Millennium Declaration by the UN. Creation of conditions for
each person to develop his/her individual abilities and potential
possibilities is put forward as the main issue in this concept of
development.

Today, attention has been paid to the training of pedagogical
personnel and a number of reforms have been carried out in this
field. At present, more responsible and more serious tasks are set
in front of the training of pedagogical personnel.

At present, more serious results are expected from education.
Today, students are required not only to teach the basics of sci-
ence, but also to train real professionals who are able to apply
what they have learned. In this regard, a number of necessary
works are carried out to improve the quality of teacher training.

From this point of view, Azerbaijani education is successfully
carrying out the mission of forming personnel potential today.

Mehriban Aliyeva initiated the implementation of the “New
School for Renewal Azerbaijan” project, and this project is of
great importance in the successful resolution of the processes of
renewal and enrichment of schools.

The great leader Heydar Aliyev has always appreciated the
important role played by education in human life.

In the modern age, the skills formed in every student create a
basis for them to be useful members of society and make them
exemplary citizens. From this point of view, education has gained
special importance in the life of all people. Because the develop-
ment of education is the guarantee of the improvement of the
welfare of the population. There is a need for further improve-
ment of the education system in developed countries.

Studies show that the events that have taken place in the
world in recent years have made it necessary to implement a
number of interesting visionary projects in education. Thus, in
the implemented projects, a description of the changes that will
be determined by external influences in relation to the country
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and society is presented. The issues of acquiring the necessary
knowledge, skills and habits without entering the education sys-
tem, globalization of education and the expansion of education
abroad, the development of new content and forms aimed at en-
suring the transparency of results and processes in the education
system have arisen. The recording of all work and exams in elec-
tronic form, The recording of all work and exams in electronic
form, as well as the creation of a competency profile instead of a
work book, and increasing the importance of further education,
which will be more important than higher education, shorter but
more intensive further education and training courses and pro-
grams are called as important issues. Because it is necessary for
higher education to respond to the needs of society and business.

Currently, there are cases of mass inclusion of games and
stimulants in educational processes. This trend is supported by
the application of games to many technological processes. The
game begins to be seen as a norm of life, a standard of activity.

From the perspective of the future, the development of so-
ciety and industry gives way to the formation of the “cognitive
society”, which forces us to redefine the role and importance of
education in the development of children.

According to many experts, it is considered appropriate not
only to apply the acquired knowledge to the educational process,
but also to create new knowledge through thinking and commu-
nication and to form skills corresponding to it. At this time, it is
appropriate to give preference to the integration between classes.

1.2. Healthy generation, healthy future

Preschool education, which is the first level of education, en-
sures the physical, mental and cognitive, social development of
children, revealing their abilities, nurturing their aesthetic tastes
and feelings. The development of mind and intellect, which has
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come to the fore, is considered very important today. Because in
today’s education, not only knowledge and skills, but also com-
petence and personality development are very important.

Determining the perspectives of education development is a
very complicated task. The successful solution of this case should
be based on a well-thought-out theoretical concept. The concept
of preschool education is addressed not only to the staff of those
institutions, but to all employees of the education system, par-
ents, and the general public.

A healthy nation is a strong state. A healthy and spiritual-
ly developed person is the basis of modern civilization. People’s
health is formed and protected by free medical services, wide
spread of sports, healthy lifestyle and proper nutrition, elimina-
tion of harmful habits, creation of ecologically clean and healthy
environment.

The health of people is affected by the environmental situa-
tion, but not only the environment affects the human body, but
also the person himself can destroy or strengthen his health.

In ancient times, Socrates said that if a person cares about his
health, it is difficult to find a doctor who knows better than him
what is good for his health.

It is known that health is the most important component of
the well-being of mankind, one of the most important human
rights, as well as one of the conditions for the successful socio-
economic development of any country. Reforms in the health care
system, a decrease in preventive work, illiteracy of modern par-
ents negatively affect the health of children.

It is also clear from observations that most families lead an
unhealthy lifestyle. They move little and spend little time in the
fresh air, they are poorly fed.

V.A.Sukhomlynsky notes in “The School of Joy” that “Taking
care of health is the most important job of an educator”.

The health, cheerfulness and good mood of children depend
on the spiritual life, worldview, mental development of parents,
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knowledge and literacy. It is not at all possible to talk about
health without sincere communication with the family.

Most of the work with parents in the preschool period is relat-
ed to the health of children.

In modern times, life makes high demands on the health of
people, especially children. Today, the health problem is espe-
cially noticeable during preschool age. The birth of sick children
is not only a medical problem, but also a social and pedagogi-
cal one.

Having a healthy body is laid from an early age. The child’s
body is much more susceptible to environmental influences than
an adult. Its activity, endurance, strength, mental development,
the strength of his knowledge and spiritual life depend on the
general health of the child.

The first seven years of a child’s life are characterized by in-
tensive growth and development of all body systems. A baby is
born with certain hereditary characteristics and qualities. How-
ever, this is only the basis of development. The environment
and upbringing are considered to be the factors influencing the
child’s development from the first days of his life.

German philosopher A.Schopenhauer said that nine tenths of
our happiness depends on how healthy a lifestyle we lead.

The task of creating all the necessary conditions for children
to grow up physically healthy and strong is one of the most
important tasks. Therefore, it is necessary to properly organize
children’s physical education.

V.A.Sukhomlynsky says in his work “I Give My Heart To Chil-
dren” that the main reason why children fall behind in education
is their lack of health.

The only treatment method in such cases, as noted by V.A.Suk-
homlynsky, is the proper observance of the work and rest regime:
walking in the air, keeping the window open and going to bed
on time in a room with fresh air, getting up early, and quality
nutrition.
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Currently, it is important to take into account children’s in-
activity and therefore increase children’s physical activity. The
issue of physical development of preschool children is very rel-
evant today and worries most parents. Although, in the modern
world, doing sports has already become fashionable and many
people pay attention to their proper nutrition and health.

But it is clear from observations that recently, both in kinder-
gartens and in families, a lot of attention is paid to the intellectu-
al development of children, and for some reason the development
of physical abilities has taken a back seat. And this is completely
unfounded, because a high level of physical development also has
a beneficial effect on the child’s psychological development. It is
possible to ensure the physical development of children with the
help of age-appropriate physical culture exercises. Because phys-
ical culture exercises develop children’s will and perseverance.

It is known that the lack of clean air in the group room, envi-
ronmental problems, inactivity are risk factors for the develop-
ment of various diseases.

Great attention should be paid to physical activities, they help
to relieve nervous tension, and also contribute to the balanced
and harmonious functioning of the child’s psyche. Physical de-
velopment of early and preschool children builds health, endur-
ance, small and large motor skills develop in them.

Children’s physical development is an important task of pre-
school education, because all children should grow healthy,
strong, and develop from an early age. It is from the pre-school
age that endurance, courage, active life and other qualities nec-
essary for the comprehensive harmonious development of the in-
dividual are formed in children. This age is considered the most
favorable period for hardening the body and forming and devel-
oping motor skills.

Human development is the process of physical, mental and
social maturation and includes all the quantitative and qualita-
tive changes in innate and acquired means that occur under the
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influence of the surrounding reality. Physical development means
changes in height, weight, increase in muscle strength, improve-
ment in sensory organs, coordination of movements, and so on.

In the process of mental development, significant changes oc-
cur in the formation of cognitive, voluntary, emotional, mental
qualities and personality traits.

The social development of the child is carried out in the pro-
cess of his entry into the life of the society, which is manifested
in the changes in the child’s behavior, attitude towards others,
participation in the collective and other characteristics.

Physical development in the first years of life is the basis for
the comprehensive development of the child. The foundation of
children’s health is laid from an early age, and some important
qualities are formed in them. Success in any activity is mainly de-
termined by the child’s physical condition. Therefore, educators-
teachers must take into account the child’s physical capabilities
and condition during the training process. In this regard, it is
appropriate to use new methods, first of all, the educator-teacher
should create a feeling of love for sports in children and moti-
vate them. In addition, for the physical development of children,
the joint work of the kindergarten and the family is necessary.
Involvement of the family in sports activities is of great impor-
tance: a child growing up in such a family will grow up as a
healthy, sports-loving person. Being in motion is one of the im-
portant conditions for physical education. Because children love
to run and jump, it is appropriate to use mobile games.

From childhood, from 3 to 7 years old, solid foundations of
health are laid, which affect the future development of the child.
In modern times, extremely high demands are placed on a child’s
development, which can only be fulfilled by a healthy child.
A healthy lifestyle affects the state of physical, mental health
of children, as well as their moral and spiritual development.
The habit of leading a healthy lifestyle, formed from childhood,
determines the entire future life of a person.
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John Lubbock said in the 19th century, “Health depends more
on our habits and diet than on medicine”. It follows that the
first of the main tasks of the kindergarten is the improvement,
strengthening and protection of children’s health. This task is
the initial, basic condition for the comprehensive development of
children and ensuring their normal life in modern society.

The formation of children of preschool age’s ideas about a
healthy lifestyle is closely related to the growth of their health
and life. The rules for protecting the health and life of the child
are set out in methodological letters and special instructions for
preschoolers. Children’s health is regularly monitored in the kin-
dergarten, and preventive measures are taken to strengthen it.

Acquaintance of children with a healthy lifestyle in kindergar-
ten is carried out through exercises, games, daily activities, walks,
independent activities and individual work.

It is advisable to use the following methodological methods.
It includes conversations and stories of the educator-teacher, il-
lustrations, use of pictures, modeling of various situations, mem-
orization of poems, role-playing, moving, creative, didactic, fun
games, gymnastics, breathing and finger exercises, physical edu-
cation, self-massage, etc.

It is necessary to make the child love the book, because the
artistic word is an important tool to influence the child. In this
regard, educators-teachers widely use fiction literature in addi-
tion to looking at pictures, illustrations and pictures. After read-
ing the book, the conversation can deepen his educational effect.

Games, shadow and puppet theaters, listening to audio CDs,
flannel graph, etc. also play an important role in children’s devel-
opment. It is recommended to use praise and positive assessment
while performing any task.

Experience shows that effective results are achieved with a
properly designed daily regimen. If the correct regime is followed,
children become more active, their appetite increases, they fall
asleep quickly and peacefully, and their mood improves.
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Nature is of great importance for children’s health:

— constant walks in the fresh air;

— walk;

— excursions;

— water procedures;

— sun and air baths, etc.

A preschool-age child should spend at least three hours out-
doors every day. Being outdoors, doing active physical exercises,
sleeping with the window open — all these are important for a
healthy lifestyle of children.

Through walks, excursions to parks, games and outdoor activi-
ties, children gain the necessary experience, learn to observe and
take care of their health.

The process of forming ideas about a healthy lifestyle in pre-
school children is closely related to instilling in them a love of
cleanliness, tidiness, and order. Acquiring hygienic and cultur-
al habits helps to improve health and help the child to have a
healthy lifestyle:

— Personal hygiene.

— Proper hand washing.

— Ventilation.

— Diet.

— Wet cleaning.

To prevent fatigue, the training load should be at the level that
the child can handle. It is appropriate to inform children about
the basic rules of a healthy lifestyle.

The development of pre-school children’s ideas about a
healthy lifestyle is closely related to the protection of their life
and health. The rules on strengthening and protecting the child’s
health are defined in methodical instructions and special instruc-
tions for preschool workers. Medical workers in the kindergar-
ten should regularly monitor children’s health and implement
special preventive measures to strengthen it.

In connection with strengthening and protecting the health of
the child, it is one of the most important issues to cooperate with
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parents and carry out educational activities in preschool educa-
tional institutions.

In order to establish the priority directions of inclusive ed-
ucation at the level of the requirements of the day, which take
place in educational reforms, taking into account the changes in
the mental development of children during preschool age, elimi-
nating the defects of children with intellectual development de-
ficiencies in early age are among the necessary issues of the day.

Education is important for everyone, and the education system
should include all children. Education that ensures that children
have equal opportunities should not be created only for healthy
children. Inclusive education, which serves these purposes,
means that the created conditions should be favorable for chil-
dren with different abilities. Inclusion means creating opportuni-
ties for children with different abilities and learning disabilities,
in which case educators-teachers should be prepared, plan the
organized exercises according to the individual characteristics
and needs of each child, and correctly define different training
methods and strategies. Inclusive education, which is a logical
continuation of the “Education for all” strategy, serves children
to receive quality education. However, the modern meaning of
inclusive education is based on the integration of children with
special needs or physical disabilities into the educational process,
where the main issue is the involvement of children in physical,
social, intellectual and other senses. Today, the consideration
by educators-teachers of changes in the mental development of
children and the quick elimination of defects of children with
developmental deficiencies are among the necessary issues of
the day in order to establish the priority directions of inclusive
education at the level of the requirements of the day. The role
of education and upbringing in the formation of children with
special needs as normal personalities is great that these children
are covered by state care in our country today.

For many years, the traditional education system separated chil-
dren who had no opportunity to study and realize their potential
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on a par with healthy children, and in this regard, it was not pos-
sible for them to study in institutions where normal children are
educated. Children with disabilities have always suffered from dis-
crimination and isolation in education. Some of them study in a
special educational institution, which creates the necessary con-
ditions not only for their education, but also for their treatment,
correction of existing defects, rehabilitation and social adaptation.

Recently, more and more innovative approaches to education
and upbringing of children with special educational needs have
been proposed. Inclusive education means the full inclusion of
children with different abilities in all aspects of the life of the
preschool institution and their participation in it completely.
This requires a real adaptation of the preschool area to meet the
needs and requirements of all children, to value and respect dif-
ferences. Expanding the inclusion of children with disabilities in
educational institutions is the next step in the direction of en-
suring the full implementation of children’s rights to accessible
education. Regardless of their social status, physical and mental
abilities, inclusive education provides every child with the op-
portunity to meet their developmental needs and equal rights to
education appropriate to their developmental level.

Today, the formation of a socially adapted, harmoniously de-
veloped personality is one of the main tasks facing education.

Inclusive education, as a priority in the education of children
with special needs, involves a high social responsibility in chang-
ing not only the educational practice, but above all the fate of
individual children.

In pedagogy, inclusive education is considered as a process of
development of general education, which ensures the involve-
ment of children with special needs in education, and provides
for the availability of education for all in terms of adapting to the
different needs of each child. This is based on the belief that all
individuals are not discriminated against and that all people are
treated equally.
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Education of healthy children in pre-school institutions to-
gether with other peers is recognized worldwide as a humane
alternative to special education institutions.

The priorities in building an inclusive education model are the
following:

— acceptance of the philosophy of inclusion by all participants
of the educational process;

— the priority of the child’s social adaptation at each age
stage;

— fundamental development of communicative and practical
skills;

— prevention and elimination of artificial isolation created by
the family of a child with special care needs.

There is also a classic category of inclusive education principles:

1. The value of a person does not depend on his abilities and
achievements;

2. Every person has the ability to feel and think;

3. Every person has the right to communicate and be heard;

4. All people need each other.

Real education can only happen in the context of real rela-
tionships:

1. All people need the support and friendship of their peers;

2. For all learners, progress is greater in what they can do;

3. Diversity enhances all areas of human life.

Thus, it is possible to give preference to an inclusive approach
as optimal, increasing the chances of an individual’s education.

Let’s consider the principles of preschool inclusive education.

Inclusive education is based on the following principles:

— The principle of individual approach implies the selection
of forms, methods and means of training and upbringing, taking
into account the individual educational needs of each child in the
group. Individual child development programs are based on the
diagnosis of the child’s functional state and involve the develop-
ment of an individual development strategy for a specific child.
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The individual approach does not only include external attention
to the child’s needs, but also gives the child the opportunity to
realize his individuality.

— The principle of supporting the independent activity of the
child. An important condition for the success of inclusive edu-
cation is the provision of conditions for the child’s independent
activity. Implementation of this principle solves the problem of
forming a socially active personality. A person who is the subject
of his own development and socially significant activity. When
the activity is completely on the side of the adults who take care
of the child, believing that his characteristics do not allow him
to realize his potential, “learned helplessness” is formed, this is a
phenomenon in which the child remains passive and waits for an
external initiative. The same can happen with parents of children
with limited health opportunities. Parents can expect help from
the state or actively seek benefits without limiting their ability
to participate in public life.

— The principle of active inclusion of all participants in the
educational process implies the creation of conditions for mutual
understanding and acceptance in order to achieve effective inter-
action on a humanistic basis.

Inclusive education is the active involvement of children, par-
ents and educational specialists in joint activities: joint planning,
joint events, seminars, celebrations to create an inclusive com-
munity as a model of a real society.

— The principle of expectation of integration in inclusive ed-
ucation. The diversity of individual characteristics of children
requires a complex, interdisciplinary approach to the definition
and development of education and training methods and tools.
Specialists working in the group (educator-teacher, speech ther-
apist, social pedagogue, psychologist, defectologist, with the par-
ticipation of a senior pedagogue) regularly diagnose children and
during the discussion, both the specific child and the group draws
up a targeted educational action plan.
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— The principle of variability in the organization of training
and educational processes. The inclusion of children with vari-
ous developmental disabilities in the inclusive group implies the
presence of a changing developmental environment, i.e. develop-
mental and didactic aids, teaching aids, a healthy environment,
a changing methodological base for training and upbringing,
and the ability of the educator-teacher to use various methods
and means of work in both general and special pedagogy.

— The principle of cooperation with the family. When educators-
teachers are supported by parents, their mutual understanding
and cooperation will lead to effective results.

Inclusive education is viewed as a process of development of
general education that provides access to education for children
with special care needs and provides education for all in terms of
adapting to the different needs of each child. This is understood
as non-discrimination and equal opportunities for all children
and fair treatment.

The model of inclusive education is considered by many re-
searchers not as the education of children that is difficult to
change, but as a dynamic activity aimed at constantly changing
the conditions of the educational process, aimed at taking into
account the individual capabilities of each child.

An action plan covering the years 2005—2009 “Development
Program” was prepared in connection with the organization of
integrated training of children in need of special care, elimina-
tion of existing problems in those institutions, ensuring their dy-
namic development, and strengthening their social protection. In
this plan of measures, the assistance to be provided to parents,
tutors and teachers of children with limited health opportuni-
ties is reflected. The law defining the organizational, legal and
economic basis of special education sets important tasks for this
type of schools. One of these tasks, the most important one, is
that a person has a high outlook, acquires a system of knowl-
edge about his national culture, literature, art, understands the
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changes in the state building of the country he lives in, and en-
sures his participation in that process.

In general, as practice shows, it is advisable to use Montessori
and Reggio Emilia technologies to improve the quality of pre-
school education for the comprehensive development of children.

Loris Malaguzzi noted that “Give your child the opportunity to
develop and you will be surprised how much potential is inside
him”.

When choosing materials for training in Montessori technolo-
gy, it is proposed to focus on the child himself, his desires, needs
and abilities. In other words, the child chooses what, for how
long and in what form he wants to learn, while the parent or
tutor-teacher observes the child’s behavior and chooses the ma-
terials that will cover the child during the lesson according to his
age (ability, level of development and even height, weight taken
into account). “Help me to do it myself” is the basic principle of
Montessori technology. Montessori considers it appropriate not
to compare the child with whom, not to force him to do what he
does not like, not to criticize the child and not even praise him
too much. However, he recommends using materials appropriate
to the topic (that look fun to the child), explaining the essence
of the topic at the beginning of the lesson. Materials for the child
are always in their place — open shelves, at the child’s eye level,
in containers or open boxes — and the child himself chooses in
which zone and with which play material he will play. After the
game, the child returns the game material to its place. A par-
ent (at home) or a educator-teacher (in a group room) watches
the game from the outside and helps the child at his request or
only when he sees that the child is having trouble. If the child
sees the game material for the first time, he is first informed or
shown. The game materials change periodically and it is even
possible to prepare them together with the children and use them
in training. Materials developed by Maria Montessori are usually
used (pink tower, brown staircase, etc.). All these materials can be
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bought in stores, but many of them can be prepared by children
themselves. It will be even more interesting for the child.

The Reggio Emilia method comes from Italy and combines
the most progressive experience of famous teachers and psy-
chologists Maria Montessori, G.Gardner, L.S.Vygotsky, ].Piaje. In
1991, the Reggio Emilia approach was recognized as the best and
most effective method for preschool educational institutions.
It is based on the principle of “child-led education”, constant
dialogue and interaction between children and adults.

Reggio Emilia technology is also aimed at shaping the child as
a personality. Educators-teachers working with this technology
cooperate with children to communicate with them, allow them
to be free, value each child and treat him with respect.

The idea of educators-teachers working with Reggio Emilia
technology is simple: the child’s interest and potential opportu-
nities should be taken into account and an environment should
be created for his independent and free development, and his
abilities should be revealed. Children learn according to their
interests, and the adults who surround them are only partners
in the process of learning about the world. The Reggio Emilia
method is about cooperation between the teacher and the child.
The first stage is to observe and identify the child’s interest,
and the second is to create an environment full of materials
and opportunities to ensure and develop interest in the chosen
subject.

Principles of the Reggio approach

1. Look the child in the eyes and respect him! In the Reggio
approach, it is very important to be in an equal level with the
child. In the system developed by L.Malaguzzi, children are full
members of the team. They have their own opinions, the right to
choose or refuse, to be different from what adults want and to
do what they want, to defend their opinion. All these should be
treated with respect.
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2. Open questions and rules! A child certainly does not know
everything that an adult knows. By explaining the rules of behavior
in various situations, we explain to you the reasons and bases
behind them. At the same time, we do not forget to ask the child
about his experience. The Reggio approach is dominated by open-
ended questions that cannot be answered with just “yes” or “no”.
It helps to develop children’s imagination and intelligence.

3. Not “wrong thinking”, but “a different way of thinking”! Any
hypothesis has the right to exist. If a child claims that a tiger is
flying, it is wrong to argue with the child, but it is appropriate to
investigate this with him and try to make him understand it cor-
rectly. Moreover, it is important not to deny the answer “tiger has
no wings”, but to explore the question together with the child.
Perhaps the child will interpret the meaning of the tiger’s ability
to fly in his own way. In this regard, it is necessary to create an
opportunity for the child to think more widely and guide him.

4. The right to choose! It is no longer a secret that independent
choice shapes a child. The child is asked to quickly make a deci-
sion and choose one of the green and red hats placed on the table.
A child’s quick decision-making and getting used to it leads to
him to quickly defend his position in the future and increase his
self-confidence. When using the Reggio approach at events, chil-
dren are tasked with independently choosing a topic and then pre-
paring all the necessary material for it. Children decide for them-
selves in what form and using what work method this task should
be performed. The task of educators-teachers is only to advise,
support and guide children and create an environment for them.

5. Learn anytime and anywhere! Researching and learning
about the world around us is one of the important issues that
should not be prohibited at this time. For example, we discuss
the ingredients of the soup we eat during lunch and how it is
prepared. During the walk, we hear the sound of birds, the buzz-
ing of bees, we come across flowers, trees, etc. We find answers
to various questions through observations and experiences.
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6. Dreaming is important! Reggio’s approach focuses on activ-
ities, based on which it is possible to learn about different types
of insects, all of which are creatively presented to children. The
older we get, the harder it is for us to dream. The development of
imaginative thinking and a creative approach will help the child
come up with unusual ideas throughout his life.

In the first years of children’s life, kindergartens face a number
of tasks in the field of proper laying of physical, mental, mor-
al, aesthetic development, their preparation for school. In order
to fulfill these tasks at the proper level, the establishment of all
educational work of preschool educational institutions in accor-
dance with the requirements of the day, the formation of children
in the spirit of the customs and traditions of our people, the de-
velopment of patriotism in them are the most important issues.

The development of such an individual can take place only in
conditions of assimilation of values, norms and rules, on the ba-
sis of which renewed positive activity is observed. It goes without
saying that the realization of the needs of society for an active,
creative, entrepreneurial subject occurs not only through master-
ing the rules, norms, principles, but also through the maturation
of individuals who are formed as subjects of activity, capable of
using their potential opportunities for independent work. How-
ever, the content of the education system, which has existed for
many years, does not meet these requirements, and the current
needs of the society are not satisfied. From this point of view,
there is a need to update the content of pre-school education.

Currently, the demand for radical changes in education is in-
creasing day by day. The rapid development processes in the
world have a dynamic character. In this regard, Azerbaijan is not
left out of these processes, our education is improving and in-
tegrating into the world education system. In this process, it is
appropriate to apply innovations in the training of a new gen-
eration of professional teachers who have creative abilities and
perform pedagogical tasks flexibly and with quality.
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Specialists working in modern times should have a creative ap-
proach to new challenges, master their specialties perfectly, and
develop their abilities to conduct research in every field of science.

Comprehensive development of preschool children is an impor-
tant pedagogical process that takes place in the process of their so-
cialization. These qualities are understood as the properties that each
individual adapts to his internal requirements in the socio-cultural
development and spiritual experience of the society. The formation
of these qualities has been one of the important tasks of education
and self-education at each stage of historical development.

The main goal of the reform program in the field of education is
to maintain and develop the potential gathered at the preschool ed-
ucation level, to create the relevant normative and legal framework
regulating the education system, to meet the demands of the so-
ciety established in the Constitution of the Republic of Azerbaijan,
the Law on Education, political, economic and implementing the
state policy based on the democratization of social life.

According to the preschool education program, preschool ed-
ucation ensures the comprehensive development of the child. In
the preschool period, social experience is of great importance
during the socialization-individualization process as a result of
the understanding of social experience.

As the environment — time changes, making radical changes
in the content of preschool education is the demand of our time.

With a competent and fundamental approach to preschool ed-
ucation, it is possible to achieve the formation of certain skills in
a child. This approach is manifested in the special organization
of the educational process, in the selection of the content, form,
methods and means of teaching.

In the traditional educational paradigm of our country, the
planned training results were formed in the form of knowledge,
skills and habits. All this is mentioned in the works of prominent
educators and psychologists, and it is shown that the knowledge
given is transformed into continuous learning through practice.
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1.3. Valeology — as a scientific-pedagogical basis
of health culture

The World Health Organization (WHO) defined health as fol-
lows: “Health is the complete existence of physical, mental and
social well-being, and the absence of disease and affliction from
the human body”.

The knowledge a person receives about health does not guar-
antee that he will lead a healthy lifestyle. From this point of view,
it is necessary to create a stable motivation for health in a person.
A person born healthy, as a rule, does not feel his health until
serious signs of its violation appear.

A particularly worrying situation is related to the health of
children. Protection of children’s health is one of the priority
areas in Azerbaijan.

The Azerbaijani people have their own progressive methods
of raising children, which are not available anywhere in the
world. Even if it is, it does not show itself as complete, perfect
and complementary as in Azerbaijan. Methods of raising chil-
dren in Azerbaijani families have rich and specific features. In
Azerbaijani families, parents have a special role in the education
and upbringing of children. That role is that parents try to keep
children away from harmful habits as much as possible. Parents
really want to surround their child with care, constantly pay
attention and control his actions.

Undoubtedly, in order to solve the health problem, it is nec-
essary to fully transform the issue of education of health culture
into an integral part of the state program. The issues of protec-
tion and strengthening of health have always been an actual
problem and are still the same today. It is necessary to form and
strengthen healthy lifestyle culture and healthy lifestyle skills in
children from an early age. Preschool educational institutions
fulfilling the social order are fully responsible for raising a phys-
ically, mentally healthy, comprehensively developed personality.
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Today, the problem of children’s health is very relevant. The
main and important issue in raising children is their health. Cur-
rently, the health condition of the young generation is deterio-
rating catastrophically. The number of children with mental and
speech development disorders is increasing, and it is necessary
to look for mechanisms to change this situation. In order for a
person to be able to realize his material and spiritual potential to
the maximum, he needs physical health first of all.

The following factors affect the formation of the child’s body:

— environment;

— social level of families;

— nutrition;

— sedentary lifestyle;

— nervous tension;

— stress;

— inaccessibility of medical services for certain sections of the
population;

— sleep;

— improper observance of hygienic rules.

Hygiene is a condition of health. Hygiene is a field of medicine
that studies the impact of living conditions, human labor on a
person, and the prevention of various diseases; it helps maintain
health and prolong life.

The valeological culture of children in preschool educational
institutions is a combination of several components: a conscious
attitude to health and life, acquiring knowledge about health,
the ability to protect and strengthen health, as well as to solve
problems related to a healthy lifestyle, safe behavior, medical and
psychological help and assistance .

Functional health disorders observed during preschool age are
mainly associated with an unhealthy lifestyle of parents. This
negatively affects the adaptation of children to school training
and leads to a further deterioration in their health.

According to experts, a person’s lifestyle should be in accord-
ance with his constitution, and the constitution is understood as
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a product of the genetic potential of the organism, heredity and
environment. The constitution is always individual: there are as
many ways of life as there are people. It is still very difficult to
determine the constitution of a person, but some methods have
been developed and put into practice to evaluate it.

It is appropriate for modern man to know a lot about health
and what to do to protect and improve it.

If we consider Socrates’ idea: “Health is not everything, every-
thing without health is nothing” as a discovery, these wise words
do not need proof.

The subject of study in valeology is practically a healthy per-
son. The tasks of valeology are to determine the risk group to
which a person belongs, to teach a person to determine the indi-
cators necessary for him, to control them, to adjust his lifestyle
based on these indicators.

Izrail Brekhman worked on health problems of healthy people
for the past 15 years. He was the founder of “valeology” (in Latin,
valeo — means healthy, to be healthy). The well-known scientist
formed the ways of interaction of valeology with pedagogy, pre-
ventive and curative healthcare, physical culture and sports, and
determined new directions of development during the implemen-
tation of wellness programs at all levels.

For many years, the goal of education and upbringing in pre-
school institutions is shown as the formation of a well-developed
personality, but when it comes to the essence of the matter, the
quality of the personality, its level of culture and morality is
secondary. The priority direction in education and upbringing
is knowledge. However, it is known that knowledge in itself is
not a guarantee of mental and spiritual qualities of the child.
Often they go against the moral, mental and physical health of
the child. This happens when knowledge becomes the main goal.

It is clear that the child needs knowledge, but not as a goal,
but as a tool for the development of the child’s personality, for
him to live in life, to be able to solve the issues that are important

40




to him. The goal of upbringing and education should be the child
himself, his physical, mental and spiritual development.

The negative consequences of upbringing and education can
be prevented by forming a responsible approach in the child to
himself, his body, heart and mind.

Valeology can help to reassess the whole educational process
from the position of creating health and solve these problems.
For this, it is appropriate for educators-teachers to master the
technologies of managing the processes of health preservation
and strengthening.

Valeology is the science of health, its provision, formation and
preservation. In general, the goal of valeology is to study the laws
that shape health, to model a healthy lifestyle.

Valeological education and upbringing of preschool children
is based on the following principles:

1. Systematic approach — that is, it is an approach to study-
ing the object (problem, event, process) as a system in which the
elements that have the most significant impact on the studied
results, internal and external relations are determined. integri-
ty, hierarchy, structuring, multiplicity and consistency. The last
principle unites all other principles by its essence.

2. “No harm can be done”. This principle implies the use of
only safe treatment methods in the valeological work process.

3. The principle of humanism. Valeological education recog-
nizes the inner value of the child’s personality. The moral rules
of education are universal values.

4. The principle of altruism. Valeological culture fulfills the
need to share the acquired values: “If you have learned, teach
another friend”.

5. The principle of size. Health is good when normal.

Let’s take a look at the tasks defined in the education of vale-
ological culture of preschool children:

1. Creation of various development centers and developmen-
tal environment in order to ensure the independent activity of
children in groups.
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2. To prepare and implement exercises aimed at increasing
children’s valeological knowledge, developing their cognitive ac-
tivity and independence in preschool educational institutions.

3. To use different forms of communication in order to in-
crease the valeological education of parents.

Work with parents should be done in order to create favorable
conditions for strengthening health in the family.

The tasks of valeological education of parents include:

1) reviewing the results of the diagnosis of the child’s phys-
ical, spiritual and psychomotor development together with the
parents;

2) active participation of parents in planning recreational ac-
tivities with children;

3) to familiarize the family with the organization of physical
education and health activities in the group;

4) teaching parents different ways of working to protect and
strengthen health (breathing exercises, self-massage, etc.).

It is appropriate to prepare a methodology for conducting ex-
ercises on valeology. The topic of valeological exercises is deter-
mined by the calendar-thematic plan for each age group:

— card index of topics for the first junior group;

— card index of subjects for the second junior group;

— card index of topics for the middle group;

— card index of topics for a big group;

— card index of topics for the preparatory group.

Valeological exercises are conducted in preschool educational
institutions in different age groups based on the same method-
ology. That is, their structure and time are the same.

For the healthy and comprehensive development of children,
the readiness of the educator-teacher to carry out valeological
education of children, the establishment of personality-oriented
mutual cooperation between adults and children, the active par-
ticipation of parents in the process of training and education of
children are among the main issues.
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Raising a healthy and perfect person is the most important
task of the society. Well-prepared exercises to carry out valeolog-
ical education in kindergarten will help to protect the health of
the future child, not to fall into life-threatening situations. The
purpose of valeological education and upbringing is to expand
children’s ideas about their bodies, health and life-threatening
situations, to acquire personal hygiene skills, oral communica-
tion, and leisure culture.

For many years, the goal of education and upbringing is shown
as the cultivation of a well-developed personality, but when it
comes to the essence of the matter, the quality of the personali-
ty, its level of culture and morality is secondary. The priority di-
rection in education and upbringing is knowledge. However, it is
known that knowledge in itself is not a guarantee of mental and
spiritual qualities of a person. Often they go against the child’s
moral, mental and physical intelligence. This happens when
knowledge becomes the main goal.

It is clear that a person needs knowledge, but not as a goal,
but as a means for the development of the child’s personality, as
a tool for him to be able to solve his life issues. The goal of up-
bringing and education should be the child himself, his physical,
mental and spiritual development.

The negative consequences of upbringing and education can
be prevented by forming a responsible approach in the child to
himself: to his body, heart and mind. To be healthy at the level of
preparation — this preparation must be formed from the need to
be healthy (I want); from the ability to relate to myself and the
world around me (I can); and from the ability to live (I will live)
according to the laws of nature.

Valeology can help to solve these problems, that is, to reas-
sess the whole educational process from the position of creating
health. For this, all educators should master the technologies of
managing the processes of health preservation, completion and
strengthening.
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Valeology teaches a person to relate to himself (his own body,
heart and mind); with people; with all the environment. Vale-
ology approaches human health from the position of “oneself”
(self-reflection, self-realization, self-healing, self-improvement).
Therefore, the subject of valeology is the knowledge of the laws
of human health, the characteristics and capabilities of one’s own
body, the process of maintaining, supporting and improving per-
sonal health.

“Health” is the most important category of valeology. To un-
derstand this category, let’s look at the following basic concepts:

1) the concept of “health” includes the unity of three compo-
nents of human culture: body, heart and mind, therefore, health
is a collection of physical education (the ability to control one’s
actions, and one’s body); physiological education (the ability
to control the physiological processes occurring in the body);
mental culture (the ability to control one’s emotions, feelings,
emotions); and intellectual culture (the ability to control one’s
thoughts);

2) a person’s health is the result of his personal activity;

3) the level of health is determined by the volume and reserve
of a person’s life force; the way of health is the way of collecting,
preserving and strengthening life force;

4) health — the level of the body’s adaptation capabilities, its
adequate response to external influences and the ability to adapt
to emerging life conditions, the degree of stability of a person’s
life force in changing conditions (ecological, social, etc.);

5) the health of each person depends on the health of the peo-
ple around him;

6) mass education system is a mechanism for creating the
health of the child and humanity as a whole, because every per-
son is connected to it throughout his life.

Signs of health are:

— specific (immune) and non-specific stability to the influence
of damaging factors;




— growth and development indicators;

— functional state of the body and reserve capacity;

— the presence and level of any disease or developmental dis-
ability;

— the level of moral-will and value-motivation structures.

If we conditionally take the level of health as 100%, then 20%
depends on hereditary factors, 20% on ecology, 10% on the ac-
tivity of the health care system, and 50% on the person himself,
his lifestyle.

Health should be understood as a multiple phenomenon in
which physical, psychological and social components are ex-
pressed in a complex and intimate relationship. In this way, a
person cannot be considered “healthy” when he has no physi-
cal pathology but experiences emotional problems or is isolated
from his social or cultural environment.

Ensuring health is usually achieved through various combina-
tions of three factors — physical, mental and social well-being,
all of which are collectively referred to as the “health triangle”.
Physical health means that people have a healthy body. To main-
tain physical health, it is necessary to engage in regular physical
activity (sports), eat properly, and rest normally.

The role of health services in the diagnosis, treatment and
prevention of diseases, injuries, physical and mental deficiencies
in people is great. Health care or medical care is provided by ap-
propriately trained and experienced specialized health care pro-
fessionals, including primary, secondary, and tertiary care.

The appointment of valeology by scientists is considered an
organizational process of opening the health potential inherent
in each person. Objectives of valeological education in the con-
text of kindergarten:

— to familiarize children with the concepts of “healthy life-
style”, “fundamentals of safe life”;

— to develop the culture of relationships, emotional commu-
nication between boys and girls;
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— access to physical education and sports;

— formation of personal hygiene skills;

— education of respect for human health.

The tasks and goals of valeological education are the same
for different age groups. For the convenience of mastering vale-
ological knowledge, the directions of teaching are divided into
structural blocks.

In order to successfully implement the protection and strength-
ening of children’s health in preschool educational institutions
and to achieve high efficiency in this work, the child’s body is
influenced by scientifically based means, according to the plan
and in a complex manner.

These means are grouped as follows:

— Hygienic factors (adherence to the daily routine, effective
nutrition, formation of cultural-hygienic skills and habits);

— Use of natural factors of nature (water, air, sun bath, etc.);

— Physical movements. Based on this grouping, the follow-
ing means of physical health are used in pre-school educational
institutions:

— Day mode;

— Proper nutrition;

— Formation of cultural-hygienic skills and habits;

— Water, air and sun baths;

— Gymnastics and action games.

Correct determination of children’s learning load is an impor-
tant issue in managing the learning process in preschool educa-
tional institutions. Learning load refers to the amount of knowl-
edge, skills and habits that children acquire at any age. Children’s
capabilities should be taken into account in order to correctly
determine the learning load of children.

The training load should not cause unpleasant feelings in the
child towards training and the educator. It is considered a heavy
burden for a child to do what he does not want and does not like.
Therefore, it is necessary that the activity, organized taking into
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account the individual characteristics, wishes and wishes of chil-
dren, be interesting and lively.

Most of the difficulties in determining the training load of
children are caused by the improper completion of groups. It
is clear from our observations that there are certain deficien-
cies in this field. So, in some preschool educational institutions,
children of different ages are placed in one group. At this time,
young children find it difficult to fulfill the learning load. There-
fore, it is more appropriate to have children of the same age in
the group.

Observations lead to the conclusion that without knowing
the child’s age, development and level of understanding, some
educators-teachers prefer to minimize the child’s educational
burden in order to protect the child from the most common
difficulties by being humanistic. At this time, they forget that
over-lightening the training load makes the child less confident
and prevents him from developing. A child thinks that he knows
everything, then the effort to learn and overcome difficulties is
not formed.

Thus, the regime allows the proper life activity of the body and
the accurate functioning of all organs and systems, and creates
conditions for the proper physical development of the child. This
is necessary for the child’s health. The implementation of the
regime in preschool educational institutions not only gives high
results in the physical education of children, but also ensures
their harmonious development. Based on this, wherever there is
a child, there should be a regime, its correct setting and a care-
ful attitude to its implementation. The education of cultural and
hygienic skills and habits is of great importance in the physical
development of the child’s body.

From early childhood, it is important to teach children such
elementary skills as washing their hands before eating, eating
food neatly, holding a spoon with the right hand and correctly,
using a napkin, and teaching them to thank when getting up from
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behind the table. It is these skills that will gradually lead to the
formation of habits. So, the child will learn not only to wash his
hands properly, but also to wash them quickly.

As it is known, the child’s nervous system is distinguished by
its flexibility. Therefore, it is important to educate the cultural
and hygienic skills and habits necessary for health in children
from an early age. In the first three years of their lives, children
already acquire a number of elementary skills (washing hands,
eating with the right hand and neatly, folding clothes neatly,
etc.), but these skills are not stable yet. The fact that the work
on the formation of cultural and hygienic skills and habits is re-
quired to be carried out at all age periods is also due to the fact
that these skills have not yet been stabilized.

Therefore, the continuation of the work on the formation of
cultural-hygienic habits and habits in different age periods is al-
ways ahead as an important condition. The main role here falls
on the educators-teachers. They should try to educate cultural
and hygienic skills and habits in children using explanatory and
demonstration methods. In order to educate children in clean-
liness and neatness, to teach them to perform cultural and hy-
gienic skills and habits, and to organize appropriate activities,
the life of children in preschool institutions should be built in
accordance with hygienic requirements, and the main thing here
is that both the child himself and the objects surrounding him
should be kept clean.

The foundation of physical and mental health is important
during preschool age. In the period up to 6 years, the intensive
development of organs and the formation of functional systems
of the body takes place, and the personality matures, character,
attitude to oneself and others are formed. In the educational
process of preschool education, the following types of health-
observing technologies can be distinguished:

1) Medical and preventive;

2) Physical and health-improving;
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3) Technologies for ensuring the child’s social and psycholog-
ical well-being;

4) Monitoring of the health of educators-teachers and its im-
provement;

5) Valeological education of parents. Medical and preventive
measures based on monitoring the health status of children are
organized in the preschool educational institution.

These include:

— Assessment of the adaptation period by the doctor (medical
worker) of the preschool educational institution together with
the educator-teacher and recommendations to parents;

— Complex medical and educational measures aimed at the
favorable progress of the adaptation period;

— Informing the medical staff of the kindergarten to organize
and conduct preventive examinations of children;

— Monitoring of children’s physical development (together with
the medical staff);

— Organization and strengthening of children’s physical ed-
ucation and determination of children’s physical development
level (together with the medical staff);

— Monitoring the nutrition of children and ensuring their die-
tary needs in kindergarten (together with the medical staff);

— Compliance with the daily activity regime.

A wide recreation complex covering the following points is im-
plemented in the preschool educational institution:

1. Compatibility with temperature regime and ventilation,;

2. Light clothing in kindergarten (within the institution);

3. Morning gymnastics;

4. Gymnastics after sleep;

5. Reinforcement procedures (appropriate for children’s age);

6. Proper organization and duration of trips (children’s obser-
vance of seasonal clothing and work with parents);

7. Performance of physical education movements in fresh air;

8. Vitamin prophylaxis (with medical staff);
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9. Voice, articulation gymnastics, logarithmics (with the partic-
ipation of speech therapist and music director) etc. with children.

The head of the preschool educational institution, the educator-
teacher and the medical worker should organize work together for
the regulation of the listed ones. At this time, certain observation
sheets and protocols are drawn up. Observation sheets on the for-
mation of cultural and hygienic skills and self-service skills for each
age group, observance of cultural and hygienic skills at the table,
filter notebooks, notebooks on the correct organisation of a walk,
as well as various documents for recording medical indicators.

Let’s look at the example of health and hygiene work that the
educator-teacher should organize. For example, in order to study
the scope and level of knowledge and skills of children of the
middle group, first of all, the educator-teacher conditions should
be defined. To determine the cultural and hygienic skills of the
children in the group, he should observe and write observation
forms. During the work, the tutor-teacher should take into account
the following:

— The requirements of cultural and hygienic skills for chil-
dren of the middle age group should be determined. For example:
washing, eating, clothing, using a hand towel, paying attention to
the neatness of clothes and hair;

— Should determine and evaluate the level of skills of children
of the middle age group. For example: efficiency, consistency,
speed and quality of children’s skills, children’s independence;

— The educator-teacher should determine the conditions cre-
ated for the formation of cultural and hygienic skills in the group;

— Should determine the forms of organization of cultural and
hygienic skills, teaching and training methods, specificity and ef-
fectiveness in the group.

First of all, cultural and hygienic skills are mastered by children in
the process of training and play. In this regard, in order to inculcate
cultural and hygienic skills in children of all age groups, the educa-
tor-teacher widely uses demonstrations, examples, explanations,
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conversations, role-plot, didactic games. Game methods should
be used a lot. The educator-teacher should share the results of his
observations with the family and hold necessary consultations
with the parents.

The presence of valeological knowledge of parents — helps the
development of children’s tolerance, observation, simple forms
of logical thinking, manifests itself in the guidance of children’s
play and work, creates conditions for investigating the reasons
for their actions.

Parents’ knowledge of children’s physical development not only
helps to protect their health, but also purposefully helps them
learn their actions, cultural-hygienic habits, and speech communi-
cation.

The joint activity and cooperation of the preschool education-
al institution and the family is important for the comprehensive
development of children. The tasks of valeological education of
parents include the following:

— reviewing the results of the diagnosis of the child’s phys-
ical, spiritual and psychomotor development together with the
parents;

— active participation of parents in planning recreational ac-
tivities with children;

— to acquaint the family with the directions of physical edu-
cation and healthy activities in the group;

— to inform parents that the healthy growth of a child depends
on many factors, from proper nutrition to physical training, from
the environment to the spiritual world.

Methods to achieve the goal:

— Valeology is a health science, organization of round tables
on “The purpose of valeology classes”, “Valeology education of
preschool children as a factor in the formation of a healthy life-
style” and other topics;

— Providing parents with all necessary information related to
health issues;
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— Organization of round tables with the participation of psy-
chologists, doctors, physical education teachers (for example, dis-
cussions on questions that are relevant for many parents about
which sport to choose for a child and when to start);

— Conducting seminars (for example, how to deal with the
fact that a 4-5-year-old child forgets to wash his hands before
eating);

— Trainings involving discussion of information obtained from
video materials, recordings of conversations with children;

— “Open door day”, on these days, parents can see the organ-
ization of physical culture exercises, children’s valeological edu-
cation, as well as the implementation of the correct regime and
free time;

— Holding joint entertainments and holidays.

It is appropriate to prepare a methodology for conducting ex-
ercises on valeology.

The theme of valeological exercises is determined by the calendar-
thematic plan for each age group, which is reflected in:

— card index of topics for the first junior group;

— card index of subjects for the second junior group;

— card index of topics for the middle group;

— card index of topics for large group;

— file of topics for the preparatory group.

Valeological classes are carried out in a preschool educational
institution according to the same methodology as other groups.
That is, their structure and timing are the same.

The purpose of valeological exercises is to expand children’s
ideas about their bodies, health and life-threatening situations,
to acquire personal hygiene skills, oral communication, and lei-
sure culture.

The method of conducting valeological exercises does not differ
from ordinary exercises in terms of structure. The only difference
is that they are more complete in terms of content, because they
involve the generalization and systematization of knowledge,
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skills and habits, unlike the usual groups, where these stages of
processing the topic are combined with presentation.

Thus, the result is that one of the priority tasks facing educators-
teachers is the protection of children’s health in the process of
training and education. The formation of a healthy lifestyle be-
gins first of all in the family, and then from educational institu-
tions up to school. In order for the new, future generation to be
physically strong and healthy, preschool educational institutions
in our country should be provided with the necessary optimal
conditions, i.e. health-improving hygienic measures.

For the healthy and versatile development of children, the readi-
ness of the educator-teacher to carry out the valeological education
of children, the creation of personality-oriented mutual cooperation
between adults and children, and the provision of active participa-
tion of parents in the process of children’s education are among the
main issues. Because valeology is the science of health, its training,
formation and preservation. As an educational subject — a set of
knowledge about health and a healthy lifestyle of a person. The
only difference is that they are more complete in terms of content,
because they involve the generalization and systematization of
knowledge, skills and habits, unlike the usual groups, where these
stages of processing the topic are combined with presentation.

Raising a healthy and perfect person is the most important
task of society. Well-designed exercises for carrying out valeo-
logical education in kindergarten will help maintain the health
of the unborn child, not get into life-threatening situations. The
purpose of valeological education and upbringing is to expand
children’s ideas about their own body, health and life-threaten-
ing situations, to acquire in them personal hygiene skills, verbal
communication, and a culture of leisure.

The proverb about the presence of a healthy soul in a healthy
body still retains its relevance today. Health, which is an impor-
tant condition for mental activity, increases the child’s strength
of thought, relieves fatigue, restores working capacity. The health
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of children also has a positive effect on their moral and volitional
development, in which their will is strengthened, they have such
positive qualities as tolerance, discipline, collectivism, compan-
ionship and friendship.

A person’s attitude towards his own health is usually deter-
mined by his ability to survive, by realizing his function as a bio-
logical and social being. Of course, such an attitude was con-
sistent with the level of knowledge about the characteristics of
human anatomy and physiology, as well as the factors affecting
the normal functioning of the organism.

When a person in a primitive communal structure was power-
less before the forces of nature, he associated his physical condi-
tion with mystical ideas, deified all this and carried out measures
to preserve he alth himself in the form of religious rituals.

As the property and social stratification of people increased,
the attitude towards health in slave societies began to change
fundamentally. The slave owners, caught up in laziness, excess-
es and comfort, paid less and less attention to their health and
trusted doctors more and more. Thus, medicine lost its salutary
and prophylactic importance and increasingly specialized in the
treatment of diseases.

This was facilitated by a kind of isolation. The rich experience
in the healthcare systems of Far Eastern countries (especially
China and India) has been preserved for thousands of years.

However, man managed to draw conclusions by determining
his own life, health, lifestyle, therapeutic properties of various
drugs and so on.

Even at that time, the dependence of a person on physical
work, which he had to do to save his life, his family, and the com-
munity he belonged to, was noted.

In the past, curative medicine was not of great importance, be-
cause there was insufficient information about the causes of the
disease. From this point of view, the causes of human diseases
remained mysterious.
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It is noted that the history of the idea of valeology began with
Ancient Rome (II-V centuries BC). During this period in Ancient
Rome, people responsible for the health and working capacity
of warriors and slaves (professionals) — valeotugenarii — were
formed. Around that time, the sources of valeological knowledge
are found in Ancient Greece, Ancient Egypt and the manuscript
monuments of the Eastern Slavs. Since ancient times, our an-
cestors tried to protect their health and not get sick. And when
they got sick, sometimes they used incredible, fantastic methods
(knowledge and beliefs specific to that time) and tried to treat
patients.

In the culture of the ancient East and West, they use vari-
ous means to protect health and create healthy systems, most of
which have survived to this day without any changes. For exam-
ple: In China, “Health Management”, “Kung-fu” (until 2600 BC),
In India, “Ayurveda”(up to 1800 BC), Hippocrates’ “About Healthy
Lifestyle” (up to 400 BC), Sparta’s “Healing System”, etc.

Depending on the cultural and ethno-geographic character-
istics of peoples, there are different directions in the develop-
ment of knowledge related to health and its strengthening. The
first of them is typical for the Western civilization, which, refer-
ring to the materialistic worldview and programism, connected
the strengthening of health with the movement activity of the
body — strength, speed, endurance, etc. This was regulated by
using physical combats, such as muscle development, massage,
and sports competitions (the first Olympiad in 776 BC).

The second one is a completely different type of healing
methods — a characteristic of the Eastern civilization, aimed at
improving the general condition of the body and bringing it into
harmony with the environment. One of the most valuable heal-
ing methods originated in the East (Ancient India) in various
ways (self-suggestion, meditation, relaxation, etc.). Along with
the psychological impact, moral and ethical advice, as well as pe-
culiar static tricks imitating the movement of birds and animals
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(in China — a system of staticodynamic tricks) were of great im-
portance.

The significant difference between the Western and Eastern
ways of health knowledge (despite the convergence of cultures)
remains today.

Health is a basic human right. The right to health is the same
for all members of society: medicine, healthy food, clean water,
sanitary services, psychological support, etc. The right to health
is fundamentally related to other human rights, which include
the rights to social protection, rest, leisure time, and mainly the
appropriate standard of living. Prominent personalities have
made a significant contribution to the great development of this
knowledge.

Another aspect of the new approach is that the financial re-
sources that the state can allocate for the protection and treat-
ment of people’s health are insufficient. Therefore, it is not a
coincidence that valeology, which is primarily aimed at the im-
plementation of the reserve capabilities of each individual’s body,
its priority is connected with the rich experience gathered in the
field of health in our country.

Modern man knows a lot about health, as well as what to do
to protect and improve it.

If we consider Socrates’ idea: “Health is not everything, every-
thing without health is nothing” as a discovery, these wise words
do not need proof.

The people of Azerbaijan have their own progressive meth-
ods of raising children, which are not found anywhere in the
world. Even so, it is not as full, perfect and complementary as in
Azerbaijan. The methods of raising a child in Azerbaijani fami-
lies have rich, specific features. In Azerbaijani families, parents
have a special role in the education of children. That role is that
parents try to keep children away from harmful habits as much
as possible. For example, all parents try to prevent their children
from smoking, drinking alcohol, telling lies, disrespect adults and
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children, breaking the rules, etc. In a way, all these things have
become the main credo of child education. On the other hand,
attachment to parents is of particular importance when children
are brought up in Azerbaijani families. That is, when the parent
is old, the child considers it a moral duty to take care of him.

Azerbaijani people want more to surround their children with
care, keep them in constant attention, control their actions. In
our family upbringing, these listed ones are of special impor-
tance. But this is good on the one hand, and bad on the other.
It is good because it is an indicator of the parents’ strict control
over their child’s education. But on the other hand, it should be
taken into account that sometimes this control reaches extreme
limits. That is, the parent tries to get involved in everything his
child does. This sometimes leads to certain unpleasant situations.
Of course, after a certain age, a parent’s excessive care starts to
interfere with his child.

Of course, the tendency of young children to smoke or other
harmful habits is due to the fact that children are more out of
control. In this regard, it is one of the main issues for parents to
be friends with their children from a young age. If they manage
to be friends, then in time they will have prevented children from
getting into harmful habits.

In time, parents should show their children the right path from
the wrong path and at the same time, they should give them a
choice so that they can choose the right path. From this point of
view, in addition to appreciating the unique family upbringing of
our people, it is not necessary to deprive children of the opportuni-
ty to make free choices and think. The Azerbaijani family has really
high standards of education. Noble qualities such as respect for
elders and humanity come from our ancient traditions, which are
rooted in the progressive family upbringing habits of our people.

In the globalized world, it is not an easy task to preserve these
traditions and pass them on to future generations. In our family,
humanism and kindness are very well instilled in children. This,
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in turn, has a very good effect on the upbringing of children in
a positive way. Parents try to make their children kind, talented,
useful to society. Of course, we must pay special attention to our
propaganda in order to spread these noble features throughout
the world.

On the other hand, there is a need for the widespread pro-
motion of progressive traditions of raising children in the fields
of education. Because the upbringing given to the child in the
family cannot be imagined separately from the training and up-
bringing in the school. They are closely related to each other. The
above-mentioned values of progressive child rearing need to be
widely promoted in the written and electronic media. Especially
through televisions. There has been an erosion of a number of
our values related to raising children over the years, and we are
to blame for it. Such programs are aired on TV channels, which
fundamentally affects our family education, which has been
formed for years. It should not be forgotten that noble education-
al values belonging to the Azerbaijani people were not formed
in one day. The regular broadcast of immoral programs leads to
the formation of harmful habits, which, as a result, disrupts the
education of young people. Therefore, restrictions should be im-
posed on programs that include extreme and frankness. These
must have special control. There are moral norms and principles
that everyone must respect, regardless of their identity. Violating
those norms means violating the education of young people. If
the upbringing of young people is violated, our moral values will
also be fundamentally damaged.

If the upbringing of young people is violated, our moral values
will also be fundamentally damaged. It is necessary to learn the
education methods of some countries and apply them to your
own children. It is worth getting acquainted with the most un-
usual of them.

The Japanese have a special approach to child rearing, which
means that Japanese children are never pampered. The grand-
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mothers and grandfathers of Japanese children, obedient and
intelligent, are caring.

Centuries ago, there was no kindergarten in Japan, so the
mother took the children there with her wherever she went.
When the woman goes to the field, she ties the child on her back
with a cloth, and during this time she constantly communicates
with the baby. From this point of view, children would learn to
speak quickly. When the child breaks a toy car or any other toy,
the mother does not punish him and take the toy away, but she
will definitely let him know that he is hurting the car by this
action. Parents show their displeasure through their eyes, and
Japanese children feel remorse and guilt when they see their
behavior disappoint and upset their parents and immediately try
to correct them.

However, in order for the accumulated knowledge to begin to
give results, it is necessary and important to take into account
and eliminate a number of negative situations:

1. Until now, there is no consistent and sustainable health ed-
ucation system. The information that a person receives at dif-
ferent age stages of his life, as a rule, is random, unsystematic,
often contradictory and unscientific in nature. At different levels
of basic and additional education, it is necessary to develop
a system of continuous valeological education from the moment
of birth to old age.

2. The knowledge a person receives about health does not
guarantee that he will lead a healthy lifestyle. To do this, it is
necessary to create a stable motivation for health in a person.
A person born healthy, as a rule, does not notice his health until
serious signs of its violation appear. The founder of Valeol-
ogy L.I.LBrechman notes: “A civilized person should not tol-
erate diseases, especially chronic diseases, because in most
cases they are the result of a long-term improper lifestyle: ath-
erosclerosis, cardiovascular disease, diabetes, obesity, alcohol-
ism, etc.
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3. At present, health education focuses a person mainly on
the treatment of diseases, not on their prevention. Meanwhile,
risk factors and, most importantly, ways to eliminate them,
the disclosure of the functional capabilities of the body in the fight
against negative influences and the elimination of the already
begun initial symptoms of the disease should come to the fore.

4. There is still no priority for health in our society. Moreover,
despite the fact that in most cases a person leading an unhealthy
lifestyle himself is to blame for his diseases, the totality guaran-
tees, first of all, the social protection of patients. It is necessary
to develop such legal acts that increase a person’s responsibility
for his health and establish his material dependence on his level,
the level of professional training.

5. The mass media sometimes repeat bad habits, violence, but
pay little attention to the formation of a harmonious — physical-
ly and morally developed personality.

6. Little attention is paid to the formation of a recreational
culture, especially its active forms. The absence of such a culture
makes a person a hostage to ill-conceived, unplanned entertain-
ment, makes you want to “kill” time by watching TV, drinking
alcohol, doing nothing, etc.

Healthy lifestyle — what is it? Not everyone can answer this
question. In fact, everything is very simple. This is a healthy
lifestyle aimed at maintaining and improving proper nutrition,
balanced diet, physical activity, absence of bad habits, hygienic
and moral rules.

Today, there is a basic health-protecting system — it is a com-
plex of “education — culture — health” components, and its stra-
tegic goal is the formation of a culture of health. Health culture
includes theoretical knowledge of health and practical skills
used in day-to-day life. The culture of human health reflects its
harmony, integrity as a personality, the adequacy of interaction
with the surrounding world and others. The culture of health
can be attributed to the field of universal culture, where the
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formation of values and priorities begins with the birth of a child
and continues at all stages of its development and study. There-
fore, one of the strategic priorities for the survival of the nation,
the formation and security of a healthy person should be the
“program” of family education.

It is the family that organizes a person’s life, determines his
financial situation, level of education, socio-professional status,
and most importantly, his spiritual development. Many charac-
teristics of family lifestyles (healthy or unhealthy) can be clas-
sified as controllable factors, as opposed to factors that reflect
family influence on health (e.g., genetics), which are very difficult
to target or cannot be controlled at all.

A healthy family lifestyle consists of several factors:

— Friendly relations between parents and other family members.

— Healthy diet. Healthy food should be tasty.

— Positive emotions. Joint celebrations promote friendly rela-
tions between adults and children.

— Joint work can also bring members of a family and strangers
closer together.

It is very important for adults to take nature walks with chil-
dren. The organization of walks in the fresh air helps to avoid
diseases and spend leisure time together.

The factors that most influence the formation of a culture of
human health are identified as follows:

— general hygiene;

— physical education and health;

— cultural education;

— environment;

— organization of preventive measures.

It is known that most of the health depends on lifestyle, 20%
on the environment, and 20% on heredity and the state of health
in the country. Children’s health requires a lot of responsibility.
And the basis of health is laid in the earliest periods of life. It is
necessary to lead an active lifestyle from an early age, engage in
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physical education and sports, observe personal hygiene rules —
in short, it is necessary to achieve true harmony of health by
various means.

Ways to solve this problem are to improve children’s health:

1. Organization of a healthy environment around the child.

2. Forming the child’s ability to take care of his health inde-
pendently.

Forming the child’s ability to take care of his health inde-
pendently.

1. Games.

2. Competitions.

3. Sports activities.

4. Walks, etc.

The joint activity of parents and children in the direction of
strengthening health, forming a health culture, and maintaining
a healthy lifestyle can solve the public health problem. Undoubt-
edly, in order to solve the health problem, it is necessary to fully
translate the issue of education of health culture into an integral
part of the state program. The state should not only declare the
right of citizens to health, but also take on the creation of condi-
tions at the level of legal, scientific, socio-economic, educational,
medical and other types of support.
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CHAPTER II
INNOVATIVE APPROACH TO TRAINING
AND UPBRINGING OF CHILDREN

2.1. Innovative technologies in preschool
educational institutions.

Currently, reforms in education lead to qualitative changes in the
preschool sphere. The work carried out on the organization of pre-
school education at the level of modern requirements gives hope
for further improvement of this area. The issues in this area are also
reflected in the legal and normative documents, and updating the
content of pre-school education is set as one of the main tasks.

Modernization of the content of preschool education is one of
the important issues in maintaining the foundation of existing
education and using world experience, achieving its development
in accordance with the prospective requirements of the state by
self-improvement. In this regard, it puts forward new require-
ments for the correct organization of educational work in kinder-
gartens, the content of the program, the introduction of innova-
tions, the professionalism, competence of pedagogical workers,
which it is advisable to take into account all these requirements
and make a high level of organization.

Modernization of the content of preschool education, the pur-
pose of innovations introduced in education is to stimulate the
comprehensive development of children. Observations show that
most of these tasks are already being implemented and realized.

The introduction of new approaches to the content of pre-
school education creates the need for changes in many require-
ments as well.

It is relevant to the goal to determine the priority directions
for the development of preschool education as follows:
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1. Improving the quality of preschool education.

2. Use of innovative educational technologies.

3. Personal development of a child of preschool age and aware-
ness of himself as a member of society.

Modern preschool education is planned to be standardized in
the following directions:

— formation of a new content of preschool education;

— development, implementation and verification of innova-
tions;

— application of pedagogical technologies, new methods, forms
of work in the comprehensive development of the child;

— creation of new types of preschool educational institutions.

In the context of the modernization of the preschool education-
al institution, it is appropriate to consider the following stages:

1) formation (new preschool institution and new team);

2) activity (the educational process is organized on the basis
of traditional and modern programs, pedagogical technologies);

3) development (provided that the new content of education,
the use of pedagogical technologies, new goals in upbringing and
education, the conditions of preschool educational institutions
do not conflict with the educational standards of the state).).

Determining the content in accordance with the requirements
of society is aimed at ensuring the improvement of the quality of
preschool education. It was determined that the innovative de-
velopment of modern preschool educational institutions is aimed
at the efficiency of the results of the implemented training and
education work, at the development of practical measures for the
timely elimination of problems.

In order to solve and eliminate problems, it is advisable to
carry out the following tasks:

— the openness of educators-teachers to innovations and the
formation of skills of professionalism, competence;

— development of research skills of educators-teachers and
their involvement in search activities;
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— achieving results: efficiency, productivity, optimality;

— creation of an environment for innovation activities in con-
nection with the development of innovative potential in the team;

— system sustainability, quality management, all components
of a single pedagogical process, which are indicators of innova-
tive development and conditions for its implementation in pre-
school educational institutions.

In the course of modernizing the education system, it is im-
portant that fundamentally new conditions are created for the
development, training and education of children of preschool
age. At the modern stage of development of society, innova-
tive processes affect pre-educational institutions, primarily as
the development of the child’s personality, the initial stage of
the formation of creative thinking in them.

Currently, many innovative technologies and programs are
used in preschool educational institutions. Innovation is char-
acterized by the emergence and application of various innova-
tions, new approaches, innovations, which leads to changes in the
content of education. The whole team should participate in inno-
vative activities.

In the course of modernizing the education system, it is ad-
visable to create fundamentally new conditions for the com-
prehensive development, training and education of children of
preschool age.

From the observations, it is clear that the educators-teachers
currently working in preschool educational institutions are learn-
ing new methods of teaching children and trying to apply them
in their work. This also contributes to the manifestation of the
modern and creative potential of preschool education. We believe
that the professionalism and competence of educators-teachers
play a very important role, on the basis of which is personal and
professional development. One of the important tasks of educators-
teachers during the application of innovative approaches is the
formation of spiritual and moral qualities in children.
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The problem of patriotic education of children is extreme-
ly relevant today. A distrustful attitude to everything that is in
the native language puts it among the vital ones and requires the
search for other approaches to the organization of upbringing
and education of the younger generation. The future of the coun-
try depends on the moral potential of the younger generation:
on its responsibility, kindness, readiness to serve the mother-
land, etc. According to pedagogues and psychologists, the period
from birth to admission to school is crucial for a child’s future
development. At this age, his mind develops, his emotional and
emotional perception of reality is formed, and the foundations of
his personality are laid. Therefore, preschool children should be
brought up as full-fledged citizens, participants in the country’s
cultural and historical life.

The loss of cultural values of the people and indifference to
the exploits of past generations is explained by the lack of knowl-
edge and underdevelopment of feelings of children, which leads
to emotional deafness and lack of spirituality. Patriotic education
is the process of forming the consciousness of a person who loves
his homeland, the land where he was born and raised, is proud
of the historical achievements and culture of his people. Its im-
portance is specially emphasized in the state documents in the
field of education.

At the modern stage, preschool education is the first, most im-
portant level of education. World experience shows that the main
goal of preschool education is to support the interests, desires
and aspirations of the child. Various activities of children are or-
ganized, but one cannot be content with this alone. Necessarily,
different types of activities should be organized in the interests
of children and take into account their individual, age charac-
teristics, level of development and comprehension, national and
moral values, culture and traditions of the people.

Changes in the world in modern times also have a negative im-
pact on the upbringing of children. In this regard, the education
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of children’s feelings and emotions is one of the important issues.
The main goal is the emergence in the child of a feeling of love
for his small homeland, the enrichment of his spirituality, the in-
stilling of values and returning to the old roots. It is true that it is
not right to be stuck in the past, because the thinking of today’s
children is different.The parent must give his love to the child,
but it is impossible to educate them according to what he thinks
and thinks. Because they have their own thoughts and their own
world. A parent can protect a child physically, but it is very diffi-
cult and responsible to protect his feelings, soul.

The feeling of love for the motherland begins with love for the
family, and it is brought up in children from an early age. For this,
the creation of a healthy environment is one of the important con-
ditions, which includes the relationship of children with their par-
ents and others, parents’ respect for each other, parents’ commu-
nication with children, rules of conduct, communication skills, etc.

A lot has been written about the importance of introducing the
child to the culture of his people, because not forgetting the past
and being connected to the roots creates a sense of respect and
pride for the land you live in. Therefore, children should know
and learn the culture of their ancestors. Knowing the history and
culture of the people will help to respect and be interested in the
cultural traditions of other peoples in the future.

A high sense of love for the motherland in a preschooler, first
of all, becomes concrete in the feeling of love for mother, father,
relatives and friends. V.A.Sukhomlynsky, who noted the idea that
“Patriotism begins from the cradle”, shows that “Everyone who
has not been a real son of his father and mother cannot be a real
son of his Motherland”.

It is always important and relevant for educators-teachers who
are engaged in the education and upbringing of children to give love
to the motherland and knowledge that can instill a sense of respect
for our martyrs, National Heroes, defenders of the Motherland,
who sacrificed their lives for the motherland and land.
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It is appropriate to use the following necessary pedagogical
conditions for more effective work on moral and patriotic educa-
tion of preschool children:

— creation of healthy environment in kindergarten and family;

— close cooperation with family members;

— cooperation of educators-teachers in sincere communica-
tion with parents and children;

A healthy environment is characterized by positive emotions
and is an area for the child to express his creativity, initiative and
independence.

Close cooperation between the educator-teacher and family
members is expressed by:

— in establishing reliable business relationships with chil-
dren’s families;

— providing psychological and pedagogical information to
parents, teaching them to communicate with their child;

— ensuring regular interaction between children, educators-
teachers and parents;

— involvement of family members in the pedagogical process;

— creation of educational and developing environment in kin-
dergarten and family.

All the above pedagogical conditions are related to each other
and depend on each other.

Educational work on aesthetic education of children is carried
out in the kindergarten. Sincere words, music and visual activities
used in the exercises help children to communicate emotionally
with those around them. Children who listen to songs and poems
about the homeland, work, and the nature of their native land are
happy and their mood improves. Art helps to understand what
cannot be directly observed in the surrounding life, as well as to
imagine the familiar in a new way, develops and educates feelings.

The pedagogical team is trying to find new forms of work with
parents and apply them in their work. From this point of view, they
conduct educational conversations, but more attention should be
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paid to holding seminars, surveys, psychological trainings, leisure
activities together, organizing exhibitions. There are many ways
to cooperate with parents, but today it is more expedient to use
new approaches. Because new approaches meet the requirements
of the time and allow to achieve success in the cooperation of the
educator — teacher with parents, and also have a positive effect
on the physical and mental development of children.

Today, in the conditions of the information age and the prepa-
ration of children for school, increased requirements for creat-
ing conditions for continuous communication, the use of special
methods of interaction in preschool education is required. Art
helps to understand what cannot be directly observed in the sur-
rounding life, as well as to imagine the familiar in a new way,
develops and educates feelings.

In the pedagogical literature, the concept of interactive tech-
nologies is broader and includes active forms of interaction and
communication with children in the process of achieving the
goals of education. Thus, the researchers note that in the most
general form “interactive methods are enhanced pedagogical
interaction, the interaction of participants in the pedagogical
process” [2, p. 14].

In different countries of the world (USA, Japan, Great Britain,
Australia, Belgium, Bulgaria, Hungary, Poland, etc.), the idea of
forming pedagogical technologies and applying them to educa-
tion was accepted and approved in the 70s and 80s. Already at
that time, the use of some developments in this field significant-
ly increased the efficiency of the training process. According to
Japanese scientists and teachers, pedagogical technology should
be characterized by full management of the teaching process
based on “systematic thinking” and at the same time should allow
the teacher to demonstrate creative initiative, imagination and in-
tuition. American educators have confirmed this opinion. In their
research, they came to the conclusion that pedagogical technol-
ogy provides ample opportunities for the presence of an element
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of creativity in the educational process. Theoretical and practical
confirmation of this opinion about the attention of psychologists
and teachers in many countries of the world to clarifying the goals
of the training process is reflected in the technological approach
and the results of the conducted experiments were recognized by
the UNESCO international organization, and the collected expe-
rience is currently used in state educational institutions.

From the point of view of the practical application of pedagog-
ical technologies in education, the work experience of innovative
teachers is of great interest.

Sh.A.Amonashvili, I.P.Volkova, E.N.Ilyina, S.N.Lysenkova, V.F.Sha-
talova and others, although there are some shortcomings of the
training and upbringing offered by them, it is undoubtedly of
great importance for both school experience and pedagogical
theory. Technologies developed by innovative teachers, educa-
tors, psychologists, of course, contribute to the accumulation
of knowledge and experience, but the problem of systematizing
pedagogical technologies has not yet been resolved. Didactic
goals, content, forms and methods of teaching are not clearly
defined. The current analysis of pedagogical systems and tech-
nologies does not allow a complete assessment of the quality of
the proposed methodology, its consistency, diagnostic focus and
essence credibility.

An analysis of the studies carried out shows that there is a
great need for educators-teachers to master the latest pedagog-
ical techniques and ideas of modern pedagogy. Despite the fact
that the majority of educators-teachers accept the changes and
innovations in the training process, the implementation of new
programs is carried out with great difficulty. The reason for this
is the low level of psychological-pedagogical training, modern
theoretical knowledge, and information of educators-teachers.

According to our research, such theoretical work of a creative
nature poses serious difficulties for practical teachers. Difficulties
in predicting the pedagogical process, of course, are recognized
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by the majority of educators-teachers, which strengthens the
need for cooperation with scientists, teachers, psychologists and
philosophers.

The contradiction that has arisen is due to the discrepancy
between the traditions and stereotypes existing in preschool ed-
ucation, on the one hand, with the need to develop a creative,
self-developing personality of a child who has full volumes of
knowledge, skills and habits. This can include the constantly
growing flow of information and the current level of development
of the child’s skills to quickly assimilate, analyze and creatively
apply them, the need for an objective assessment of the actual
state of technology for measuring and evaluating the develop-
mental characteristics of children, the need to apply technolo-
gies that guarantee high-quality educator-teacher work and the
absence of developed systems for such technologies, the need
to use new and creative applications of established methods and
pedagogical technologies and the insufficient competence of
educators-teachers.

The problem of improving the knowledge and skills of preschool
children is of interest to many educators even today. Although the
educational process in different historical periods has changed in
accordance with the requirements of the time and the level of
social relations, the question of ways to improve knowledge has
retained its relevance. The progressive ideas of Y.A.Komensky,
[.G.Pestalotsi, I.F.Herbart, A.Diesterweg, J.Dewey, K.D.Ushinsky
and others, among the best representatives of Russian and foreign
pedagogy, greatly influenced the formation of modern education-
al systems.

Enrichment of didactics with centuries-old work experience
undoubtedly allows us to talk about certain progress in solving
the problem of improving the quality of education. However, the
problem of improving the quality of preschool education has not
been sufficiently resolved, and the reasons for this, in our opinion,
are as follows:
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— the methodological foundations of the programs are not
sufficiently clarified regarding the forms, methods and content
of education;

— there was an orientation not towards group and individual
learning, but towards collective learning;

the fact that the individual personality traits and professional
inclinations of children are practically not taken into account;

— the vast majority of preschool educational institutions have
poor material and technical equipment for the educational pro-
cess, etc.

Due to the need to neutralize these shortcomings, there are
currently three main transformational trends in the sphere of
preschool education. First, the global trend of changing the para-
digm of preschool education. The change of the modern model of
the preschool education system, the development of new funda-
mental ideas in the philosophy and sociology of preschool educa-
tion, humanities, including preschool pedagogy, come from here.
Secondly, the progress and development of preschool education
in the direction of integration into world culture.

V.A.Sukhomlynsky claimed: “How his childhood passed, who
took the child by the hand during his childhood, what entered his
mind and heart from the surrounding world — these definitely
determine what kind of person the current child will be.”. After
many years, I will be happy if the children remember me with
warmth, joy and a smile. Childhood is not a preparation for the
future life, but there is a real, unique life.

In the kindergarten, everything should be based on love and
kindness, it is necessary to understand and “feel” the child, be-
cause today’s events in the world and around have a negative ef-
fect on the psychology of children, we would not be wrong. Today,
children are sharply deprived of attention, warmth, love and kind-
ness from adults. There are many reasons for this. In this regard,
the educator-teacher should be sensitive, attentive, gentle, under-
standing. This should be the philosophy of preschool education
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of every educator-teacher — to bring joy to children, to bring
goodness and love to their little souls. A decrease in love and
kindness always leads to a decrease in life. Most of the life of
preschool children is spent within the walls of the kindergarten.
What is kindergarten for a child? Kindergarten is the first step
for a child to acquire knowledge and skills. In this regard, it is
very important for the child to feel comfortable in this first step
so that he can be properly prepared for the future life and not
stumble.

That is why it is important for children to play in the pro-
cess of education, walking, morning and evening activities and to
learn through games. This type of activity is the main tool in the
comprehensive development of children. The game has a huge
impact on the development of children of preschool age. When
children play, their cognitive, physical, socio-emotional and skills
in almost all areas of development are formed.

For children 5-6 years old, the game is of exceptional impor-
tance: for them the game is a lesson, for them the game is work,
for them the game is a means of upbringing. The game is the
main way for preschool children to understand the world around
them. Parents also know that the leading activity for early and
preschool children is game. For every child, game is a way of
learning about the world and their place in it. It is in the game
that the child grows and develops as a person, acquires communi-
cation and behavioral skills. During the game, children try to im-
itate adults and perform any role. While playing, the child moves
independently, freely expresses his wishes, thoughts and feelings.
Unlike everyday life, where he is constantly taught and protected
(do not run, do not fall, wash your hands, do not make objects),
in the game, a child can freely perform any action, an example
of which sailing on a ship, flying in space, treating patients in a
hospital, conducting excursions in a museum, providing mainte-
nance in a car repair shop, monitoring drivers’ compliance with
traffic rules and much more.
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By integrating the game into all forms and types of activi-
ty of a preschooler, it develops the child’s creative activity and
initiative, imagination and memory, develops systemic thinking,
coherent speech skills, develops goodwill, attention, sensitivity,
caring and patience. The game is connected with the activity of
imagination, real and fictional events are combined in the plot
of the game, familiar objects are given new properties and func-
tions (a chair is a space rocket, a teddy bear is a brave traveler).

The game not only teaches, but also allows the child to un-
derstand in an accessible form many psychological and domestic
problems that are constantly on his way. Therefore, parents can
use the game as an educational and developmental tool.

From observations it is clear that sometimes many children,
due to age or individual characteristics, cannot independently
transfer an action or event to the game. They need help. And
the main assistant, of course, should be mom and dad. From an
early age, a child should be raised in such an environment that
he plays as much as possible. The task of the elderly is not to
interfere with the child’s games, but to create a supportive and
developmental environment for the child to play various games.

Game opens the world to children in order to form them as
personalities and develops their creative abilities. There is no
complete mental development without games and cannot be.
The game enriches the spiritual world of the child. Game further
increases the child’s interest in the environment.

Game is an independent activity in which children first enter.
Game allows children to communicate with peers. Game com-
bines common goals, achievements, common interests and ex-
periences, joint efforts to achieve it. Children choose the game
themselves, organize it. The task of a parent, educator-teacher
is to guide children, to inform them about friendship, fairness,
mutual cooperation and responsibility, to form the ability to
control themselves in game activities, and to regulate the rules
of behavior.
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Consequently, play activities become a means of educating
children under the purposeful guidance of a parent and educator-
teacher. The educational value of the game largely depends on
the professionalism of the educator-teacher, his correct method-
ological guidance on the game. The competence of the educator-
teacher, knowledge and skills of child psychology, taking into ac-
count the age and individual characteristics of the child allow the
correct organization of the game, cooperation between children
and its effective implementation. The game always appears in
two time dimensions: present and future. On the one hand,
it provides the child with immediate joy, serving to satisfy cur-
rent needs. On the other hand, the game focuses on the future.
Because the game either predicts, or life situations are modeled,
or carries properties, qualities, skills necessary for the social
functioning of the individual, professional, creative functions.

Surprising and captivating children are among the main issues.
Any knowledge of the environment should begin with a surprise,
because surprise is an emotion, an interest in the upcoming work,
a motive for action. The educator-teacher must have the strength
to turn any child’s activity into something enjoyable, surprising
and exciting.

A child dresses as a “Jirtdan” and comes to the group. Chil-
dren saw “Jirtdan” and were surprised. After greeting, “Jirtdan”
asked the children which path it would be good for him to follow.
Some of the children said to go to the “light side” and others
to the “dark side”. “Jirtdan” thanked him and left and returned
to the children like Orkhan. Children discussed what they saw
with each other, listened to each other’s opinions and expressed
their attitude. Result: children remembered the fairy tale about
“Jirtdan” and completed the unfinished painting “Jirtdan and his
saddlebag”. All day, the children had a good mood, a joyful day,
and happy moments. According to Einstein, if the child is not
happy, all discoveries and inventions are empty, nothing. The
training-educational process, organized in a good mood and in
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cooperative conditions, allows to implement various types of ac-
tivities — play, work, training... without strict rules and regula-
tions. The child does everything of his own free will, the process
of doing it and the result should make him happy. The whole
activity process allows them to develop their feelings, thinking,
imagination, attention, memory, will, moral qualities, desire to
communicate with peers and adults.

Thus, the choice of a new strategy of preschool education is de-
cisive, taking into account the humanization, humanitarianization
and computerization of education, the emergence of educator-
teacher and child-parent cooperation based on the independence
of preschool educational institutions, the restoration of national-
spiritual and universal values in education.

New approaches to the content of preschool education and
the development of this area are based on the cooperation of
educators-teachers with scientists (teachers, psychologists, so-
ciologists, philosophers) who develop new teaching strategies.
The creation of a modern educational process aimed at preparing
a child for a future life with creative thinking, cooperation with
peers, adults, flexibility of thinking, quick adaptation to changing
conditions is a requirement of today.

The system of preschool education directs its influence on the
formation and development of personality. The role of education
for the future life of each member of society is great. According
to Howard Gardner, education should find its own confirmation
for people to understand and understand each other. Education
affects the system of concepts, ideas and attitudes that determine
and guide human behavior. Education as a process implies the
degree of assimilation of the content of culture, the influence and
interaction of the individual and the entire cultural environment.

There are approaches to the role and place of education in so-
ciety from slightly different positions, that is, education is viewed
as a system of directing a person to knowledge and revealing his
abilities. Also, education is a source of knowledge, skills and
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habits that are necessary for a person, which gives every person
the opportunity to master them and thus prepare for the upcom-
ing labor activity, as a field of real-life activity that includes chil-
dren in a system of various interpersonal relationships, and as a
source and stimulator of education and human cognitive activity.

Such a position “bases” the role and place of education in so-
ciety on the individual.

Currently, reforms are being carried out in the field of pre-
school education in Azerbaijan, the main idea of which is the idea
of development. This idea involves the creation of the necessary
conditions for the personal development of the child, the launch
of mechanisms for the development and self-development of the
preschool education system; the transformation of preschool ed-
ucation into an effective factor in the development of society,
etc., and is based on the main principles which include democra-
tization of education; diversity, variability and alternative of edu-
cation; nationality and national character of education; openness
of education; regionalization of education; humanization of edu-
cation; differentiation of education; to develop the active nature
of education; the principles of continuity of education.

The preschool education system serves to organize specific
educational activities and to create an educational environment.
Thus, any educational system is always controlled by the existing
educational system, and the educational system plays the role
of a kind of mediator during the interaction between the devel-
oping personality and culture. As experience shows, educational
systems are not formed by themselves. Conscious organizational
efforts are necessary for their creation. The initial stage before
launching a developed educational system is the design stage.

The interactive method in preschool education involves inter-
active learning and close interaction between the educator-teacher
and children.

When working with a preschool group, training based on in-
teractive technologies involves dialogue between all children
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and the educator-teacher. They are close to personality-oriented
technologies. Here the child is also an active subject of the edu-
cational process. During the implementation of educational ac-
tivities, the educator-teacher often acts only as an organizer
or creator of conditions for the realization of personal initiative
of preschool children.

The educational process based on interactive learning is or-
ganized in such a way that almost all children are involved in the
cognitive process, they have the opportunity to realize and reflect
on what they know and think. The joint activity of preschool chil-
dren in the process of learning and mastering educational mate-
rial means that everyone makes their own special individual con-
tribution, knowledge, ideas and methods of action are exchanged.
Moreover, this happens in an atmosphere of goodwill and mutual
support, which not only allows you to gain new knowledge, but
also develops cognitive activity itself, transferring it to higher
forms of cooperation.

One of the goals of interactive training is to create comfortable
learning conditions for the child to feel successful, intellectually
competent, which makes the entire learning process productive
and effective. Interactive activity involves the promotion and de-
velopment of dialogical communication, leading to interaction,
mutual understanding, joint decision and the fulfillment of the
most common but significant tasks for each participant.

Thus, it can be noted that the interactive learning method is
based on the “educator-teacher-child-child” model.

Observations show that educators working in preschool edu-
cational institutions use new teaching methods and technologies
in the education of children, and also try to learn new work meth-
ods in cooperation with parents and apply them in their work.

The development of education contributes to the manifesta-
tion of the modern and creative potential of educators-teachers
working in preschool institutions. The professional competence
of educators-teachers plays a very important role, on the basis
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of which is personal and professional development. One of the
important tasks of educators-teachers during the application of
innovative approaches is the identification of personal and pro-
fessional qualities:

— relationship of children and parents;

— relationship of educators-teachers and children;

— relationship of educators-teachers, children and parents;

— relationship of children with peers;

— moral rules;

— professionalism and communication skills.

The pedagogical staff of the preschool educational institution is
trying to find new forms of work with governors and apply them in
their work. This includes familiarization (visual and informational;
educational; informational and analytical); educational (seminars,
round tables, surveys, psychological trainings, joint leisure events,
exhibitions), etc. Despite the numerous methods of interaction
with parents, it is more expedient to use a more effective method
of interaction and cooperation with parents — the design method.

This method, which allows achieving mutual success between
educators-teachers and parents, also contributes to a positive im-
pact on the physical and mental development of children.

Conducting surveys among parents is one of the main issues.
Studies show that in modern times, parents have a great need for
the help of specialists. Today’s parents are not at all embarrassed
by this and wish that they want to raise their children together
with competent specialists, that they are ready to discuss prob-
lems with them. For parents, many questions become relevant:
what to teach our child, how to play with him, how is it possible to
teach our child to play with peers, communicate, how to love them
and how to punish a child without using violence, how to reduce
aggression, how to eliminate anxiety? Parents receive answers
to many of their questions from kindergarten: from a educator-
teachers, a medical worker, a methodologist. When faced with a
problem, they turn to a speech therapist, psychologist. The joint

79




cooperation of children, parents and educators-teachers working
in preschool educational institutions helps parents understand
that, first of all, joint efforts are necessary for the comprehensive,
social and harmonious development of children.

It is advisable to implement the project “Kindergarten is our
second home” in preschool educational institutions. The purpose
of this project is to further strengthen cooperation between pre-
school and parents and educate parents.

It is appropriate to organize an “Open Door” day within the
framework of the “Kindergarten is our second home” project. The
main issues are the organization of excursions, trips, the creation
of a developmental environment taking into account the interests
of children in group rooms and leisure time, the presence of de-
scriptive activities, ecology and human health, living and non-
living nature corners, national corners in group rooms for addi-
tional training and education. Holding environmental activities
in the yard of preschool educational institutions, the organi-
zation of events “Ecological Trail”, and “Mother nature, Happy
Holiday!” is dedicated to the protection of nature. It is appro-
priate to make it a tradition to hold events such as “Friends of
Nature” and “Young Gardeners” in kindergartens.

For parents, holding an exhibition of children’s handiwork and
paintings called “Autumn Motifs” is commendable.

Within the framework of the project, the organization of round
table meetings entitled “What hinders the child’s development?”,
“Which cartoons should be watched?”, “Your children’s favorite
toy” educates parents.

A video fragment shown at a round table about the dangers
of some foreign cartoons allows parents to understand how im-
portant it is to approach the choice of programs broadcast on
television, the choice of foreign and domestic cartoons. Thanks
to educators-teachers, parents learn that the harmonious devel-
opment of a child in the preschool period is impossible without
parental love, care, mutual understanding and trust in each other.
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The use of pedagogical innovations is the demand of the times.
The successful conclusion of the pedagogical process depends on
the effective management of innovations in preschool education-
al institutions. The application of innovations in preschool edu-
cational institutions is aimed at improving the ability to achieve
quality results in education.

Various innovations in the kindergarten are based on a person-
oriented approach, where the main role in the education and
training process is given to the child.

Innovation in education is purposeful innovation, the goal of
which is to achieve better and more efficient results. Innovation
is associated with a person’s desire to realize himself and his
ideas. In science, the term “innovation” began to be used in the
study of anthropology and ethnography in the 19th century. In
the 20th century, the term “innovation” was included in scien-
tific circulation as an economic category. In the 30s of the last
century, in the works of many scientists, innovation was inter-
preted as “innovation, application of new forms of organization
and management”.

Any novelty is a change when it already exists. Innovation
processes have not bypassed the field of pedagogical activity either.
Innovation — in social-psychological aspect — creation and im-
plementation of various types of innovations that create signifi-
cant changes in social practice.

— New created or prepared for the first time, emerging or new-
ly discovered to replace the previous one, belonging to the recent
past or present, insufficiently familiar, little-known.

— Innovation is a complex process of creating, disseminat-
ing, implementing and using a new practical tool, method, con-
cept, etc.

— Innovations to meet human needs.

— Innovation is a purposeful change that leads to the tran-
sition of the system from one state to another, introducing new
stable elements into the implementation environment.
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— Innovation is a tool (new method, methodology, technolo-
gy, curriculum, etc.), and innovation is the process of mastering
these tools.

Today, a large number of innovations of various nature, direc-
tions and significance in the field of education are highlighted,
state reforms are also carried out in the field of education, inno-
vations are introduced into the organization, content and meth-
odology of the educational process. The ongoing transformations
in the system of preschool education are associated with an
objective need for changes that are adequate to the development
of society and the education system as a whole.

The modern era has brought radical changes to the preschool
education system. The standard program was replaced by variable
programs, and the unified “kindergarten” was replaced by various
types of preschool educational institutions.

The modern concept of preschool education implies that the
goal and result of preschool education can be the formation of
a competent, capable personality, characterized by the ability to
make decisions and achieve the necessary results in uncertain
problem situations. Filling the lack of knowledge and information
independently; the ability to establish a positive relationship with
representatives of other cultures, languages and religions; ability
to make critical judgments; mastering information technologies;
the ability to learn independently throughout life in the context
of both personal professional development and social life, and
the ability to work in collectives and groups for a common result;
the ability to defend one’s point of view, to justify it, to conduct
a discussion in such a way as to lead to a new understanding of
the problem rather than to a conflict.

The development of the education system (that is, its tran-
sition to a new quality state) cannot be carried out through the
development of innovations, through the innovation process.

As for the mechanisms for introducing innovative pedagogical
technologies into educational practice, the main thing here, of
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course, is the training of teachers who are able to change their
professional activity, innovate, who dream of being one step
ahead. Creative search, predicting the educational needs of socie-
ty, mastering new pedagogical and information technologies —
all these are conditions for the progressive development of ed-
ucation, which, of course, is based on the innovation process.
Neglecting innovation leads to problems in education. Today,
without innovative work, it is impossible to talk about either the
development or the quality of modern education.

It is appropriate to refer to the instructive words of the phi-
losopher Francis Bacon: “Who does not apply new means must
expect new troubles”. This wise saying may be a confirmation
of the appreciation of innovations in modern education for just
some. Because, innovation is a necessity dictated from the side
of life itself.

As for the interpretation of the concept of “innovative cul-
ture”, the preparedness of the educator-teacher to support inno-
vations in his future activity, high internal confidence, the ability
to purposefully seek and acquire new knowledge is a personal
responsibility that contributes to the development of profession-
al quality and skills.

Management of innovative activities of preschool educational
institution means recognition and identification of regularities,
progressive trends in the process of innovative education, ori-
entation (planning, organization) of this process in accordance
with these trends, taking into account the objective capabilities
of educators-teachers.

When we talk about interactive technologies in the education
of preschool children, interactive technology means interacting
with someone, communicating. This is a special form of organi-
zation of cognitive and communicative activities in which all
participants are surrounded by communication (everyone com-
municates freely with others, participates in an equal discussion
of the problem).
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Interactivity develops in the child feelings of responsibility and
self-criticism, develops a creative approach to solving problems,
teaches him to correctly and adequately assess his own strengths,
sees “empty spaces” in his knowledge. The main element of an
interactive lesson is dialogue.

During interactive training, children actively communicate,
argue, disagree with the interlocutor, prove their point of view.

One of the main conditions for conducting classes in preschool
educational institutions is the activation of the mental activity of
children at all stages of the lesson, the use of interactive learning
methods.

Interactive training methods are purposeful ways of interac-
tion between adults and children that provide optimal conditions
for their development.

Interactive training for preschoolers is a special form of organiz-
ing educational activities, the purpose of which is to provide
comfortable conditions for interaction, in which each child feels
his own success and achieves high productivity by performing
certain intellectual work.

Interactive teaching methods provide such learning that they
give children the opportunity to work on educational material in
pairs, microgroups or small groups, talk, argue and discuss dif-
ferent points of view.

Innovative educators-teachers in preschool educational in-
stitutions organize classes using new training technologies. But
we also have educators-teachers who work within the framework
of traditional technologies, and they try to stay away from in-
novations. The fact that such educators-teachers are inferior
in quality to innovative teachers, and the advantage of other
educators-teachers is obvious. After all, such exercises allow
you to combine audiovisual information presented in various
forms (video, animation, slides, music), activate the attention of
children thanks to the ability to demonstrate phenomena and
objects.
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Realizing the need to apply innovations to the educational
process leads to the inevitability of including educational institu-
tions in innovation processes in practice, finding them constantly
in their “innovation field” — creating and, most importantly, in
the field of mastering a specific innovation.

This is especially relevant for our time, because it is both a
condition for survival (both literally and figuratively) and a con-
dition for the competitiveness of an educational institution and
teaching staff.

Innovation in relation to the pedagogical process means the
introduction of new things into the goals, content, methods and
forms of training and education, the organization of joint activi-
ties between the educator-teacher and the child.

Innovation processes are often an example in the development
of a preschool educational institution and refers to such changes,
which are characteristic of the work of the enterprise, accompa-
nied by changes in the behavior and thinking of employees, in-
troducing new stable elements. Innovative activities in education
have their own characteristics:

The first feature is that the subjects of the innovation process
are children, parents and educators-teachers. If this is not taken
into account, then everything that is actually educational, the
entire humanistic component of innovative activity goes beyond
pedagogical innovation.

The second distinctive feature of pedagogical innovation is
the need to systematically cover as many pedagogical problems
as possible. The condition that determines the effectiveness of
pedagogical innovation is the research activity of teachers, who,
solving the problems of a particular methodology, ask general
questions and begin to rethink the existing didactic principles in
a new way.

I.Juk identifies a number of problems in the organization and
content of innovation activity. In his opinion, many teachers of
educational institutions find it difficult to define the concepts of
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“experimental” and “innovative activity”. These concepts should
be clearly distinguished.

Innovative activity is the assimilation of the results of scien-
tific and scientific-pedagogical research and its application in the
educational process of the educational institution.

The most important condition for the success of innovation
is the existence of an innovative environment in the kindergar-
ten — a certain system of moral and psychological relations sup-
ported by “a complex of organizational, methodical and psycho-
logical measures that ensure the inclusion of innovations in the
educational process”.

The signs of an innovative environment include: the creative
ability of educators-teachers, the presence of partnerships and
friendly relations with the team (with children, families, society).

At the same time, practice shows that innovation processes are
often controlled by retail, poorly thought out, unprepared. Some
educational institutions undertake the development and imple-
mentation of various innovations. As a result, the massive scale
of innovative projects is by no means confirmed by the number
of people who have successfully mastered this or that innovation.

One of the main reasons for this discrepancy is the lack of
a system for managing innovation processes in a particular ed-
ucational institution. In practice, this is expressed by the fact
that educational institutions solve the problem of everyone, not
themselves, by adopting certain innovations. These innovations
are not a means of solving the problems of a certain educational
institution, and as a result, they are a means of its development.
Moreover, it is not always possible to formulate these problems
wisely and in an understandable form by the leaders of these in-
stitutions. And as a result, the teachers themselves ignore the
problems that an educational institution has to work on.

Therefore, in the emerging “innovation field” of the educa-
tional institutions, it is necessary to distinguish between innova-
tions that have a direct impact on the pedagogical process itself
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(basic for all educational institutions) and innovations that en-
able efficient management of innovation processes.

Thus, all innovations should solve the problems of a specific
educational institution, that is, it should be a means rather than
an end in itself. In this regard, the innovation process becomes
manageable, and the main role in it belongs to the heads of ed-
ucational institutions.

Educators-teachers working in kindergarten should actively
use various innovative pedagogical technologies in their practice
so that they affect the quality of preschool education and meet
today’s requirements. Innovation is any idea, new method or new
project introduced into the traditional education system.

One of the most important tasks of the preschool period is the
socialization of the child, and the most important part of it is the
development of sociability, that is, it is the formation in children
of the ability to communicate with peers and adults.

The comprehensive development of children is an important
pedagogical process that takes place in the process of its social-
ization. These qualities are understood as those properties that
each individual person assimilates, perceives in his sociocultural
development, in the spiritual experience of society, adapting it to
his internal requirements. The formation of these qualities has
been one of the important tasks of education and self-education
at every stage of historical development.

Relationships with other people begin in childhood and de-
velop intensively. Children learn to make friends here, play and
begin to feel like members of a large children’s team. Without
complete communication, the child will not be able to socialize,
adapt in society, and this will also affect intellectual development
and the formation of the personality as a whole.

This problem is of particular importance at the present time,
when it causes serious concern in the moral and communicative
development of children. It’s no secret that the best friend for
a modern child is a TV, a computer, and his favorite pastime is
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watching cartoons or computer games. Children communicate lit-
tle not only with adults, but also with each other and are almost
distracted from communication. However, it is well known that
communicating with peers, a child learns to build relationships
according to certain rules. Thus, the formation of communicative
competence of a child of preschool age is an urgent problem of
modern preschool pedagogy.

To solve this problem, it is advisable to use modern technolo-
gies in preschool educational institutions. To improve the qual-
ity of modern preschool education, educational work should be
aimed at introducing new technologies.

Today, the innovative activity of preschool educational insti-
tutions is to apply new approaches to the pedagogical process
from an early age and to achieve comprehensive development
of children. Also, in some preschool educational institutions, it
is appropriate to conduct interactive exercises, extra-curricular
activities, events, competitions, quizzes, festivals for children for
the purpose of comprehensive development of children and ex-
pansion of their knowledge about the surrounding world.

Thus, educators-teachers working in preschool educational
institutions use various innovative technologies in their peda-
gogical activities and organize interesting interactive activities
for children in group rooms for this purpose. Through these ac-
tivities, social skills are formed in children and, informing them
in a fun way, help them learn and allow them to develop com-
prehensively.

To ensure the high-quality implementation of the training and
educational process in introducing children to the world around
them in preschool educational institutions, virtual “Living Nature
Room” to watch a video showing content on any nature topic. Chil-
dren sit on comfortable chairs in the “Living nature room” with
fresh air, breathe, and watch educational videos with a good mood.

Unlike ordinary visual aids, interactive tools and technologies
allow you to organize learning in such a way that all children are
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involved here. The use of such equipment implies an active dia-
logue with the educational environment. It is more expedient to
apply the new knowledge acquired by children to practice.

Such modern innovative technologies make it possible to im-
prove the quality of preschool education, where children’s think-
ing develops, and they conduct various experiments, trying to
apply what they have learned.

The module of methodological work in preschool educational
institutions is defined as follows:

1) Forms of work on the training and education of children of
preschool age using innovative technologies;

2) Methods of work using innovative technologies;

3) Innovative approaches to educational work in preschool ed-
ucational institutions.

Objectives:

— to create a personality-oriented educational environment
that ensures the physical, spiritual, psycho-emotional health of
children, parents, educators and teachers in preschool education-
al institutions and for their cooperation.

— to educate the social and personal qualities of children of
preschool age who are able to think creatively in the educational
and extracurricular process;

— to develop initiative, curiosity, willpower, the ability to crea-
tive self-expression, to stimulate communicative, cognitive, game
and other activities of children in various types of activity;

— to teach children the application of modern innovative
technologies aimed at successful socialization of the personality
in society and increasing the level of intellectual thinking, crea-
tive imagination;

— the use of innovations in the educational process in pre-
school educational institutions;

— to create conditions for innovative processes in preschool
educational institutions, to use the knowledge, skills and abilities
acquired by teachers in their professional activities;
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— application of innovative technologies to improve the pro-
fessional culture of educators-teachers;

— cooperation and consolidation of all efforts of the pedagog-
ical team to create a creative environment and build the educa-
tional process;

— creation of conditions for the effective organization of innova-
tive technologies in the pedagogical activity of educators-teachers.

Stages of implementation:

1. Analysis and collection of data on innovations.

2. Selection and implementation of innovations.

3. Generalization and diagnosis of the experience of applied
innovation.

Health-saving technologies in the educational process:

Objectives:

— to form an opinion about the importance of physical and
mental health in preschool children;

— to develop in children the ability to maintain, convict and
improve their health;

— to develop a culture of preserving and improving their own
health in children of preschool age;

— to develop the mental and physical qualities of children
of preschool age and take preventive measures to improve their
health;

— to explain to children of preschool age the essence of a
healthy lifestyle and its value.

Innovative gaming technologies:

Objectives:

— to increase the importance of organizing games in the edu-
cational process of preschool educational institutions.

— to promote the use in practice of modern requirements for
the organization of games for children of preschool age and to
form a moral culture of the worldview in children of preschool age;

— to improve the acquired game skills in children of preschool
age in order to develop game activity.
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Technology for creating and improving the developmental
learning environment in preschool educational institutions:

Objectives:

— application of innovations aimed at expanding the world-
views of children of preschool age;

— to promote a more holistic perception and deeper under-
standing of the material studied by children of preschool age, to
increase cognitive motivation by involving them in active inde-
pendent activity, to develop the need to search and identify their
original findings;

— to provide knowledge for the intellectual, spiritual and moral
development of preschool children, to develop erudition, imag-
ination, logical thinking and the ability to draw conclusions in
children.

Design and research activities of preschool children:

Objectives:

— development of scientific-cognitive, practical-active, emo-
tional-spiritual attitude in preschool children.

— to develop the need to study the surrounding world with
research skills;

— to develop the creative activity of cognitive processes;

— to teach to solve research problems using new innovative
methods and tools.

Preschool education becomes the initial, integral and full-
fledged stage of the educational system as a whole, defined by the
“Law on preschool education”.

At the modern stage, there are a number of problems in the
development of the innovation process in preschool educational
institutions, in particular:

— combining innovative programs with existing programs;

— coexistence of representatives of different pedagogical con-
cepts;

— failure of new-type educational institutions to meet par-
ents’ requirements;
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— the need for new scientific-methodical support;

— the need for new teaching staff;

— adaptation of innovations to specific conditions;

— the problem of changing, optimizing, changing innovations;

— the problem of reproduction of innovation and creation of
conditions for it.

V.T.Kudryavtsev identifies three leading areas of innovation in
preschool educational institutions.

1. Achieving the comprehensive development of the child
through types of activities, starting with small groups, and not
just the preparatory stage of preschool education.

It is possible to achieve not only the general psychological
development of the child, but also his readiness for school by
raising the creative thinking, imagination, abilities and the level
of intellectual development of the child both in the training and
in the extracurricular time.

2. Establishing subject-subject relations in the process of mu-
tual cooperation of children and adults through communication
in the pedagogical process.

3. Taking into account the prerequisites for the development
of innovative activity in the preschool education system.

The prerequisites and sources of the formation of innovation
in preschool education are determined by the course of social
development, educational policy in general: innovative processes
in the economy, production and other spheres of life, democrati-
zation of public life, humanization of relations between partici-
pants in education, creativity of subjects of interaction in educa-
tion in the educational process, search, innovation, experimental
activities of educational institutions.

The basic concepts of innovation is innovation process.

Innovation — an idea that is new to a specific person, a new
method.

Innovation is the content side of the innovation process (sci-
entific ideas and technologies for their implementation).
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Innovation process-innovations and conditions, requirements,
principles that ensure the success of transferring the education
system to a new qualitative state.

A.I.Prigogine defined the concept of innovation as follows:
purposeful change that introduces new, relatively stable elements
into a certain social unit (organization, society, group).

Innovations in the field of education include the following
changes:

— in the social status of education and in the level of financing
of the system;

— in the structure of the educational system;

— in the internal organisation of the educational institution;

— in teaching methods;

— in equipping educational institutions and using information
technology in education;

— in the construction of buildings for educational activities.

A change is the replacement of something by something else,
such as an innovation that seems better than before. If the change
is for the better, it is an innovation.

Innovation and change on a large scale for all systems is reform.

Innovation indicators are defined as follows:

a) focusing on solving current problems (pedagogical innova-
tion involves a new solution to this problem);

b) the possibility of use in a wide range of pedagogical practice.

The use of pedagogical innovations should lead to the renewal
of the pedagogical process and the achievement of qualitatively
new (sustainable) results. Efficiency — the impact of realized po-
tential on various parameters of the system in which innovation
is applied;

c) adaptability (regardless of circumstances);

d) existence of scientific opinion;

e) completeness (the degree of implementation of innovative
potential): ideally, the transition from simple reproduction to ex-
pansion.
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V.1.Slastenin, L.S.Podymova, A.I. Prigogine and other research-
ers specifically highlight the following features of innovation:

— pedagogical innovations maintain all common features of
innovation;

— the object of influence and the subject of activity is the de-
veloping individual;

— social order affects the creation and existence of innovation;

— provision of pedagogical-psychological training of educators-
teachers to understand, accept and implement changes and in-
novations in society;

— existing dependence of innovation processes on socio-
pedagogical conditions;

— the difficulty of determining the results of innovation;

— stability between the purpose and content of the preschool
educational institution.

Innovations in the educational system are discussed start-
ing from the 90s of the 20th century. It was during this period
that the problem of innovation in pedagogy and, accordingly, its
conceptual support became the subject of special research. The
terms “innovations in education” and “pedagogical innovations”,
which are used as synonyms, are scientifically substantiated and
included in the category apparatus of pedagogy.

Pedagogical innovation — innovation in pedagogical activity is

explained as changes in the content and technology of training
and education with the aim of increasing their efficiency.
Thus, the innovation process consists of the formation, develop-
ment and organisation of new content of education. In general,
the innovation process is understood as a complex activity for
the creation, application and dissemination of innovations. The
concepts of “novelty” and “innovation” are distinguished in the
scientific literature.

Innovation is precisely a tool (new method, methodology, tech-
nology, program, etc.). And novelty is the process of mastering
this tool. Innovation is the result of novelties, and the innovation
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process is considered to be the development of three main stages:
the emergence of an idea (in a certain case, scientific discovery),
the development of an idea in the aspect of its application and
the application of innovation in practice. From this point of view,
the innovation process can be viewed as a process of bringing
a scientific idea to the stage of practical use and implementing
changes in the socio-pedagogical environment associated with
it. The activity that ensures the transformation of ideas into in-
novation and forms the management system of this process is an
innovative activity.

There is another feature of the development stages of the in-
novation process:

— determination of the need for change;

— data collection and situation analysis;

— initial selection or independent development of innovation;

— to make a decision on implementation (development);

— trial use of the application itself, including innovation;

— long-term use of the innovation, becoming an element of
daily experience during this period.

The combination of all these stages forms a single innovation
cycle. Innovations in education are considered to be innovations
developed specifically as a result of pedagogical initiative or dis-
covered by chance.

The content of innovation includes:

— scientific and theoretical knowledge about a particular in-
novation;

— new effective educational technologies, a project of effec-
tive innovative pedagogical practice, ready for application, devel-
oped in the form of a technological description.

Innovations are the emergence of innovations formed during
the practical application of the achievements of pedagogy and
psychology using advanced pedagogical experience and affect the
quality of education. Innovations are developed and implemented
not by state authorities, but by employees and organizations of
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the education and science system. The higher the requirements
for managing the innovation process on a scientific basis.

Innovative processes in educational systems are carried out
in the following areas: formation of new content of education,
development and application of new pedagogical technologies,
creation of new types of educational institutions. In addition,
a number of preschool educational institutions in our country
are engaged in the practical application of innovations that have
already become the history of pedagogical ideas. For example,
alternative education systems of the early twentieth century
M.Montessori, R.Steiner, etc.

Innovation can take different forms:

1) fundamentally unknown innovation (absolute innovation);

2) conditional (relative) innovation,;

3) “original” (not better, but different);

4) inventiveness.

Types of innovation are also grouped according to the follow-
ing bases:

a) According to the impact on the educational process: in the
content of education; in the forms and methods of the teaching
process; under the management of Subject Assessment Test.

b) According to the scale (volume) of the preschool institu-
tion: private, single, unconnected; module (personal, intercon-
nected complex); systemic (related to the entire preschool).

¢) In terms of innovative potential: improvement, streamlin-
ing, modification (modification innovations) of prototype an-
alogues; a new constructive combination of previously unused
technical elements in a new combination.

d) In relation to the previous one: instead of a specific, out-
dated tool, innovation is applied (it replaces innovation); ter-
mination of use of the work form, cancellation of the program,
technology (cancellation of innovation); development of a new
type of service, new program, technology (opening innovation);
retrointroduction — currently the development of a new one for
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the kindergarten team, but once already used in the preschool
education and training system.

Sources of innovative ideas can be:

1) unexpected event (success or failure, as an impetus for the
development or expansion of activity or the formulation of a
problem);

2) various inconsistencies (between the true motives of chil-
dren’s behavior, their desires and aspirations and the practical
actions of the teacher);

3) the needs of the pedagogical process (weak points in the
methodology, the search for new ideas);

4) emergence of new educational models;

5) demographic factor;

6) changes in children’s values and attitudes (changes in chil-
dren’s attitudes towards education and important values require the
search for new forms of communication and professional behavior);

7) new knowledge (new concepts, approaches to education,
concrete methods and technologies);

8) distinctive features of the teacher’s innovative activity;

9) innovation in setting goals and objectives;

10) deep content;

11) the originality of the application of previously known and
the use of new methods for solving pedagogical problems;

12) development of new concepts, content of activity, peda-
gogical technologies based on the humanization and individual-
ization of the educational process;

13) the ability to consciously change and develop oneself con-
tributes to the profession.

The organization of the environment is one of the main issues
in the implementation of innovation activities.

The purpose of innovation in preschool educational insti-
tutions is to increase the ability of the pedagogical system of
kindergarten to achieve qualitatively higher educational results.
New educational programs have been developed to ensure the
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variability of the educational process, focused on the individual-
ity of the child and the needs of his family.

The introduction of innovations in the work of preschool ed-
ucational institutions requires changes and innovations in the
organization of the methodological service. Professional compe-
tence is especially important, which is based on the personal and
professional development of teachers and management.

The task of the head of the preschool educational institution
is to create motivational conditions for the start of innovative
activities of the team, taking into account the personal qualities
of the participants in the innovation process, their level of pro-
fessionalism, psychological readiness for new types of activities.

Let’s consider organizational points:

— Creation of structural units — creative groups of teachers
on problems.

— The use of active forms of methodological work with the
pedagogical team (workshops, business games, pedagogical draw-
ing rooms, modeling and analysis of problem situations).

— Development of programs for the professional development
of teachers, taking into account an individual differential ap-
proach to each educator in order to increase professional and
methodological competence.

— Information and methodological support of innovative ac-
tivities of preschool educational institution.

— Creation of a database of advanced pedagogical practice
related to the topic of innovation and priority direction of the
preschool educational institution.

— Providing differentiated reference and information materi-
als to teachers working on the implementation of new programs
and technologies.

— Creation of a video library of educational materials, open
lessons, exhibitions.

In modern conditions, the development of a person is impos-
sible without establishing the system of formation of his health.
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The technology of ensuring the social-psychological well-
being of children in order to ensure their mental and social health.
The main task of this technology is to ensure children’s comfort
in the process of communication with children, peers and adults
in kindergarten and in the family. These include: psychological
or psychological-pedagogical support technologies for the child’s
development in the pedagogical process of the preschool educa-
tional institution. This type of technology can be attributed to
the technology of psychological and psychological-pedagogical
support for the development of the child in the pedagogical pro-
cess of a preschool educational institution.

1) Saving health and health — enrichment of teachers (devel-
oping the health culture of teachers, including professional health
culture), developing the need for a healthy lifestyle; protecting
and stimulating health (technologies of using outdoor and sports
games, gymnastics (for eyes, breathing, etc.), rhythmoplastics,
dynamic pauses, relaxation).

2) Education (education of health culture for preschoolers,
personality-oriented education and training).

3) Teaching a healthy lifestyle (technologies for the use of
physical education, communicative games, a system of exer-
cises from the series “football lessons”, problem games (game
training, game therapy, self-massage); correction (art therapy,
the technology of musical influence, fairy-tale therapy, psycho-
gymnastics, etc.)

4) Among the health-saving pedagogical technologies should
include the pedagogical technology of an active sensory-developing
environment, which is understood as a system set and order of
functioning of all personal instrumental and methodological tools
used to achieve pedagogical goals.

Technologies of project activities.

Purpose: Development and enrichment of social and personal
experience through the inclusion of children in the sphere of in-
terpersonal interaction.
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Classification of educational projects: “game” — children’s activ-
ities, participation in group activities (games, folk dances, various
types of entertainment); “excursions” aimed at studying the prob-
lems related to the environment and social life, they learn to com-
municate through music; “constructive”, aimed at creating a certain
useful product: making a nest for a bird, arranging flower beds.

Project types:

— according to the dominant method: research; information-
al; creative; game; adventure; experience-oriented.

— according to the nature of the content includes: the child
and his family, the child and nature, the child and the world cre-
ated by man, the child, society and its cultural values.

— according to the nature of the child’s participation in the
project: customer, expert, performer, participant from the moment
the idea is created until the result is achieved.

— according to the nature of contacts: they are carried out
within one age group, in contact with another age group, within a
preschool educational institution, in contact with family, cultural
institutions, public organizations (open project).

— according to the number of participants: individual, pair,
group, collective.

— according to duration: short-term, medium-term, long-term.

Technology of research activities.

The purpose of research activity in kindergarten is to form in
children of preschool age the basic competencies, the ability to
research thinking.

The use of design technologies cannot exist without the use of
TSIP technological equipment (technologies for solving inventive
problems). Therefore, when organizing work on a creative pro-
ject, children are offered a problematic task that can be solved by
researching or experimenting with something:

— heuristic conversations;

— setting and solving problems of a problematic nature;

— observations;
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— modeling (creation of models about changes in inanimate
nature);

— experiments;

— determination of results: observations, experiments, labor
activity;

— to feel the colors, the sound, the smell of nature;

— imitating the voice of nature;

— use of artistic word;

— didactic games, game training and creatively developing sit-
uations;

— labor tasks, actions.

Content of cognitive research activities:

— Experiments (experience).

— Collection (classification work).

— Map travel.

— A journey along “the river of time”.

The world in which a modern child develops is fundamentally
different from the world in which his parents grew up. This im-
poses qualitatively new requirements on preschool education as
the first link in lifelong education: education using modern in-
formation technologies (computer, interactive board, tablet, etc.).

Informatization of society sets a number of tasks for educators-
teachers working in preschool educational institutions: to keep
up with the times, to be a guide for the child when using new
technologies, to be a mentor in the choice of computer programs,
to form an information culture in children through ICT and to
increase the professional level of the educator-teacher and the
competence of parents in order to achieve the comprehensive
development of the child.

The solution to these problems is impossible without updat-
ing and revising all areas of the kindergarten in the context of
informatization.

Currently, all children are in the world of the internet and com-
puters. Modern information technologies have become almost
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a part of children’s lives. Dependence on modern information
technologies leads to children’s inability to communicate, their
isolation, and loss of control over their actions. The information
culture that has entered the education system affects the emer-
gence of new methodological changes, new learning methods, and
the formation of information culture in children. In this regard, the
formation of Information culture in children is one of the impor-
tant issues. At present, children differ from their parents in their
way of thinking. From this point of view, the new development of
the content of modern preschool education is set as a task.

Child-oriented technologies put the child as a person at the
center of the pedagogical process. For this purpose, providing a
healthy environment and safe conditions for its development in
the family and pre-school educational institutions is one of the
important issues. Child-oriented technology is implemented in
a developing, supportive environment that meets the require-
ments of the content of new educational programs. However, the
current situation in preschool educational institutions does not
always allow us to say that teachers began to fully implement
the ideas of personality-oriented technologies. That is, children
are overloaded with the training load and the desire, interest of
children are not taken into account, and little time is devoted to
the game, which is the type of activity.

Person-oriented technologies oppose the authoritarian, disre-
spectful approach to the child’s personality, create a developing
environment for children’s love, care, cooperation, and creativity,
and implement the formation of children as personalities.

A portfolio, which is a special folder in which the child’s per-
sonal achievements, successes in various activities, all informa-
tion about the child is collected, is considered one of the methods
used when assessing the development of children.

The portfolio has a number of functions: diagnostic (records
changes and growth over a certain period of time), content (per-
formed works), rating (knowledge and skills of the child), etc.
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The process of creating a portfolio is a kind of pedagogical
technology. There are many portfolio options. Tables can also be
used to monitor the child’s development. The tables are filled in
gradually, in accordance with the activities and achievements of
the child.

Each educator-teacher has successes that reflect all the joyful,
interesting and worthy events taking place in his life. In this re-
gard, it is also advisable to have a portfolio in the educator-teacher.
A portfolio allows you to take into account the results achieved by
the educator-teacher in various types of activities (educational,
creative, social, communicative) and is an alternative form of
assessing the professionalism and activity of the teacher. The
portfolio will allow the teacher to analyze and present important
professional results and achievements and will provide monitor-
ing of his professional development.

Game technology is built as a single education that includes a
certain part of the educational process and is combined with the
general content, plot, and character.

Game technology includes: to identify the main, characteris-
tic features of objects, to compare them, games and exercises that
form the ability to compare; game groups for generalizing objects
according to certain characteristics; game groups in which pre-
schoolers develop the ability to distinguish real events from unreal
ones; game groups that educate the ability to control oneself, quick
reaction to the word, phonemic hearing, ingenuity, and so on.

The purpose of using game technology in kindergarten is, on
the one hand, to develop thinking qualities such as flexibility,
mobility, consistency, dialectic; on the other hand, search activi-
ty, striving for innovation; speech and creativity.

] .Piaget, who noted the idea that “understanding means in-
vention and discovery”, shows that failure to create conditions for
the invention and discovery of learners leads to the fact that the
learning process is not alive, but dry. In this case, the knowledge
given is memorized by children blindly, without understanding
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the essence, while the educational process consists only in the
transfer of concepts, information. The term creativity, one of the
most important aspects in training, is often used in education as
well. Since educators-teachers have little knowledge about what
form, when and how creativity manifests itself in training, cre-
ativity is sometimes required from children. Eliminating stereo-
types that cause misunderstanding about creativity is one of the
main issues. Because currently the expressions “innovation” and
“value” are used as creativity, but these concepts are manifested
in creative results. It is important that a clear explanation of both
concepts is given. These concepts are related to everyday activi-
ties, and each person has a “small level of creativity”. Educators-
teachers should also take into account age characteristics in their
approach to creativity.

At present, a number of requirements have been set before
preschool education, examples of which are self-development,
openness to innovations, and meeting the constantly changing
needs of improving education. It is intended to form a creative
thinking personality capable of solving the problems that are hap-
pening around today independently and freely. In this regard, the
self-development of the personality results in the development
of the surrounding world. And this can be achieved only through
the conditions created for the self-development, self-awareness
and self-determination of children. Children with free creative
thinking are different from others. C.Rogers,who said “When a
person is based on his personal experience, his behavior becomes
more creative and constructive”, points out that having a rich
personal experience creates fertile conditions for the formation
and development of creativity.

It is also not a correct idea to consider creativity as a talent
and an inborn trait. Today, creativity is explained in different par-
adigms, almost in different ways: creative solution of the problem
and creative organization of the process, development of creative
thinking and developing environment.
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The formation of each individual with creative thinking and
imagination is one of the main factors of the comprehensive de-
velopment of the personality.

From this point of view, the use of the technology “Theory of
Inventive Problem Solving” in the preschool period is of great
importance, and the main task of this theory is the formation of
cognitive skills in children.

If previously only engineers used the “Theory of Inventive
Problem Solving”, now it helps to develop children’s creative
abilities. TIPS teaches children a creative, inventive, unusual
way of thinking, which helps the child to quickly and success-
fully adapt to the modern world. TIPS develops thinking — this
is the ability to compare a certain object as a whole, that is, with
other objects around, and to see them differently. This means
that the child sees not only the flower, but also the place where
it grows, what it consists of, what it needs for its life, and what
it can give to nature and man. This skill teaches the child to be
more flexible in order to think creatively and develops thinking
focused on effective results. All problems are easily solved by
children, as there are techniques and strategies that help to find
a solution to the problem in TIPS. TIPS develops creative think-
ing, which can invent, discover, create, find, solve, search and
think, as a result of learning, the child learns not only to repeat
his experience, but also to apply it to new and interesting ideas.
He can approach any work with both practical and educational
creativity.

In the exercises using “Inventive Problem Solving Theory”,
children and their educators-teachers analyze problems using
self-authored fairy tales, invent fairy tales themselves, create fan-
tasies and play by staging the fairy tale. Such classes are always
interesting, and children really enjoy them. If children enjoy
learning, new knowledge is easily assimilated and remembered
for a long time. In such classes, children have logical, critical and
creative thinking, can analyze events, have creative thinking and
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understand the contradictory nature of the world, are formed as
inventive and independent citizens.

TIPS is a lifestyle that guides children from an early age, pro-
motes success, develops innovative thinking. When contradic-
tions are found in this way of life, the child, while he himself
tries to strive for the ideal result, using numerous resources.

At present, the current state of preschool education shows that
there are shortcomings among modern requirements. Since pre-
school education does not meet the needs of society for creative
specialists, the solution of the problem is possible through the
creation of new paradigms of education.

In modern preschool pedagogy, training, upbringing, humani-
zation of the development process, personality orientation, child
orientation, children’s talent, Interest and desire are defined as
priority directions.

Innovation in preschool education requires radical changes in
the content and methods of education. New pedagogical technolo-
gies guarantee the achievements of preschool children and further
ensure their successful education at school. The introduction of
innovative projects in preschool educational institutions contrib-
utes to the upbringing and education of children in the spirit of
the times. Every educator-teacher who helps to prepare children
for future difficulties related to the level of education should learn
and apply innovation in their work. Therefore, he should always be
in search of new and interesting ways of learning.

Every educator-teacher who helps to prepare children for fu-
ture challenges related to educational level should learn and apply
innovation in their work. Therefore, he should always be in search
of new and interesting ways of learning.

The modern concept of education is connected with the inter-
pretation of such terms as “training”, “education”, “develop-
ment”. However, the word “education” had a broader meaning
before it was associated with the enlightenment. The dictionary
meaning of the term “education” can be taken as a noun from the
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verb “form”: “create”, “shape”or “develop” something new. Creat-
ing something new is innovation.

Innovations in the education system have been discussed
since the 90s of the 20th century. It was during this period that
the problem of innovation in pedagogy and, accordingly, its con-
ceptual support became the subject of special studies. The terms
“innovations in education” and “pedagogical innovations”, which
are used as synonyms, are scientifically based and included in the
category apparatus of pedagogy.

Pedagogical innovation-innovation in pedagogical activity is
changes in the content and technology of training and education
with the aim of increasing their effectiveness. Thus, the inno-
vation process consists in the formation and development and
organization of the content of the new. In general, the innova-
tion process is understood as a complex activity for the creation,
development, use and dissemination of innovations.

Innovation is precisely a tool (new method, methodology,
technology, program, etc.). And novelty is the process of mas-
tering this tool. Innovation is the result of novelties, and the in-
novation process is considered to be the development of three
main stages: the emergence of an idea (in a certain case, scien-
tific discovery), the development of an idea in the aspect of its
application and the application of innovation in practice. From
this point of view, the innovation process can be viewed as a pro-
cess of bringing a scientific idea to the stage of practical use and
implementing changes in the socio-pedagogical environment
associated with it. The activity that ensures the transformation of
ideas into innovation and forms the management system of this
process is an innovative activity.

There is another feature of the development stages of the in-
novation process:

— determination of the need for change;

— data collection and situation analysis;

— initial selection or independent development of innovation;
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— to make a decision on implementation (development);

— trial use of the application itself, including innovation,;

— long-term use of the innovation, becoming an element of
daily experience during this period.

The combination of all these stages forms a single innovation
cycle. Innovations in education are considered as innovations
specially developed or accidentally discovered as a result of ped-
agogical initiative.

The content of the innovation may include: scientific-theoretical
knowledge about a specific innovation, new effective educational
technologies, an effective innovative pedagogical practice pro-
ject prepared in the form of a technological description, ready
for implementation. Innovations are new qualitative cases of the
educational process that are formed during the introduction into
practice of the achievements of pedagogy and psychological
sciences using advanced pedagogical experience. Innovations are
developed and implemented not by state authorities, but by em-
ployees and organizations of the education and science system.

The famous American sociologist Edward Shils, who noted the
idea that “A tradition develops because its bearer tries to create
something better, more suitable”, shows that the words “exactly
the best and the most appropriate” reveal the essence of the con-
cept we call innovation.

Based on the foregoing, we conclude that any tradition tends
to develop. This development occurs simply as a result of the
emergence of new approaches and views on this or that issue.
Innovation is fundamentally new means and methods for solving
existing or new problems that lead to positive quality changes.

K.D.Ushinsky, who psychologically substantiated and devel-
oped the didactic principles of teaching children in the classroom,
emphasizes that it is necessary to separate serious training from
play already at preschool age: “Children cannot be taught by play-
ing, learning is work”. Therefore, according to K. D.Ushinsky, the
tasks facing preschool education are the development of mental
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forces (development of active attention and conscious memory)
and children’s preparation for school. At that time, all these ideas
were innovations in the field of upbringing and education [101].

The traditional form of training in this kindergarten has been
replaced by direct educational activities based on the cooperation
of adults with children. The child has the right to choose the type
of activity that is necessary and accessible to him. A number of
researchers recommend conducting educational activities within
the framework of the project method, in contrast to the tradition-
al approach and defines innovation as innovation, implementa-
tion process, at the same time, they specifically emphasize that
it is the activity of turning innovation into a certain social ex-
perience rather than an object. In addition, the researchers note
that if the activity is not systemic in nature, but short-term, its
task consists in updating (changing) only individual elements
of a particular system, then this is called innovation. But if the
result of the activity is the development of the entire system,
then we are engaged in innovation.

In this context, innovation is characterized as an activity that
cannot be compared with activity in the field of scientific creativ-
ity. Any activity that leads to significant changes compared to the
existing tradition can be considered innovative. Innovative activ-
ity is an activity aimed at solving a complex problem caused by
the inconsistency between traditional norms and new social ex-
pectations. To understand innovative activity, you need to know
that activity becomes innovative when the innovative experience
associated with carrying out this activity becomes available to
other people.

Innovative activity in its most complete development implies
a system of interconnected types of work, the totality of which
ensures the emergence of real innovations:

— research activity aimed at obtaining new knowledge about
how something can be (“discovery”) and how something can be
done (“invention”) ;
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— project activity (“innovative project”), aimed at developing
specific, instrumental and technological knowledge of how to act
in order to achieve what can or should be in given conditions on
the basis of scientific knowledge;

— educational activity (“implementation”) aimed at the pro-
fessional development of certain subjects of practice, the forma-
tion of personal knowledge (experience) of each person about
what and how they need to do in order for the innovative project
to be embodied in practice.

Professor V.I.Slobodchikov suggests distinguishing innovations
and notes that if pedagogical innovation is understood as a cer-
tain idea, method, tool, technology or system, then innovation
will be the process of applying and mastering this innovation.
The concept of “novelty” is considered synonymous with the
concept of “innovation”.

Sh.A.Amonashvili was one of the first in practice to make the
transition from subject-oriented learning to personal learning.
In other words, Sh.A. Amonashvili paid special attention to the
independent, creative search and research activities of children
in the “School of Life”. The creative training system includes
methods and technologies for the development of inventive cul-
ture in children. An example of such a learning system is the
theory of inventive problem solving, where the main task is
the ability to creatively approach problem solving and find mul-
tiple, non-standard ways to implement it.

Currently, the essence and purpose of the new education allows
the development of the child’s abilities, creative thinking, to pro-
tect himself and what is in the meat-rack.

Education today, in the modern socio-cultural situation, is a
completely independent form of social practice (system of activ-
ities, organizational structures and management mechanisms),
this is a special social infrastructure that penetrates into all other
social spheres, ensuring, on the one hand, the integrity of the
social organism, and on the other hand, a powerful source for its
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historical development, a universal cultural-historical form of the
formation and development of the main forces of man.

“Innovative education” is education that is capable of self-
development and creates the conditions for the comprehensive
development of all its participants. Designing a developing and
developmental education system is possible if it is carried out
simultaneously: psychological study of age-normative models
of personality development, pedagogical design of educational
programs and technologies for implementing these models, joint
organization of all participants in the educational process;
designing conditions for achieving new educational goals and
means of solving development problems.

Thus, considering the concept of “innovation” in education,
which reflects the mission of the teacher in innovative educa-
tional processes, the following conclusions can be reached:

— An innovation that is not put into practice cannot be con-
sidered an innovation;

— Innovation recognized by society should be formed on the
basis of certain traditions;

— A pedagogical idea, method, tool, technology, system is a
pedagogical innovation, the process of applying this innovation
is “innovation”.

Innovation should contribute to the qualitative improvement
of the innovation process.

“Innovative education” creates conditions for comprehensive
development of all its participants (both children and educators-
teachers).

Innovations in education are targeted innovations, the goal of
which is to achieve stable and more efficient results.

Pedagogical innovations in preschool education are the need of
the hour. The quality of educational activity depends on the effec-
tive adoption of innovations in preschool educational institutions.

Innovations in preschool educational institutions are aimed at
improving the ability of the pedagogical system of kindergarten
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to achieve qualitatively higher educational results. New educa-
tional programs have been developed to ensure the variability of
the educational process, focused on the individuality of the child
and the needs of his family.

Various innovations in the kindergarten are based on an activity-
centered approach in which the child plays the main role in the
upbringing and education process.

Educators-teachers in kindergarten in their practice actively
use various innovative pedagogical technologies, which undoubt-
edly affect the quality of preschool education.

Necessary changes in education cannot occur if educators-
teachers do not make efforts to improve their professional ac-
tivities. The time and effort required to introduce new ideas and
new methods of education in practice largely depends on the de-
sire and ability of educators-teachers to change their activities,
master innovations and become co-creators of new experience.

Innovation is the subsequent introduction of a fundamentally
new component, as a result of which changes and development
occur.

Technology is a set of techniques used in any field (work,
skill, art).

Thus, the main goal of innovative technologies in preschool
educational institutions is the creation of modern components
and techniques, modernization of the educational process.

Thus, we conclude that the interactive method is an effec-
tive form of reciprocal communication between children and the
teacher when working with a preschool group. On its basis, it is
possible to realize their cognitive abilities, taking into account the
psychological capabilities and abilities of children of preschool
age. Interactive learning methods develop motivation for learn-
ing, removing the load from preschoolers, allowing them to freely
realize themselves and choose a direct form of educational activ-
ity. The use of interactive forms of learning enriches the knowl-
edge of children, develops their idea of the surrounding reality,
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develops the chimneys of interaction with peers and teachers in
active educational activities.

For this, the development of children with intellectual and
creative thinking, who are able to apply the knowledge they have
learned, is taken as the main goal in preschool educational in-
stitutions. In this regard, educators-teachers who demonstrate
professionalism in their activities in preschool institutions use
various methodical tools, teaching methods and methods that
fully correspond to the accepted model.

Pedagogical technology is a complex system consisting of
methods and techniques that combine conceptually related educa-
tional goals, various forms, means, methods of organizing edu-
cational and upbringing processes.

All these elements (components) are combined with a system-
atic approach and eventually lead to the achievement of the goal.

The conceptual part of pedagogical technologies includes a set of
ideas that are the scientific basis, that is, laid in the foundation of
a specific pedagogical technology. Their content is directly related
to the goals each educator-teacher sets for himself and his children.

As for the content, it is related to the teaching methodology
and other activities of the educator-teacher in the management
and organization of the educational process. It is through the
selected and implemented teaching methodology that the level
of pedagogical mastery can be seen.

A professional educator-teacher can choose from many differ-
ent effective teaching methods that have a positive effect on only
one category of children. At the same time, he understands that
similar methods cannot affect the acquisition by other children
of the necessary knowledge and skills.

The interaction of educators-teachers has a positive effect on
the correct understanding of the existence of the possibilities of
applying this or that pedagogical technology. At the same time,
educators-teachers share their experience with each other, bring
new concepts to the existing, established teaching methods.

113




Methodological service occupies an important place in improv-
ing the quality and efficiency of the educational process and it
helps to raise the professional culture, creative potential and
competence of educators-teachers. In order to achieve the im-
provement of the professional level of educators-teachers, it is
advisable to solve the following tasks:

— To provide educators-teachers with the necessary knowledge
in the main directions of development of preschool education.

— To ensure continuous improvement of professional skills of
educators-teachers.

— To provide methodical assistance to educators-teachers in
the implementation of educational and educational work.

— Development of programs that contribute to improving the
quality of the educational process.

— Ensuring the theoretical and practical readiness of educators-
teachers for innovative activities through the introduction of new
pedagogical technologies into the educational process.

— Advisory support to educators-teachers interested in mas-
tering and implementing pedagogical, interactive training tech-
nologies.

— Assisting educators-teachers in preparing for certification.

In general, the introduction of new approaches to the educa-
tional process requires a comprehensive analysis of education-
al activities. The goal is to implement new approaches in pre-
school education. Educators-teachers should try to be innovative
and, when using innovations, create the necessary conditions in
accordance with the age and individual characteristics of each
child, taking into account his inclinations and interests, knowl-
edge, mental and physical health status. Observations show that
most kindergartens are in search of innovation. In the preschool
educational institution, favorable conditions have been created
against the background of modern requirements for the appli-
cation of the state standard. The institution is equipped with
sufficient development equipment, methodological and didactic
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material for educational activities, and a developing environment
has been created in accordance with the curriculum. In order to
ensure the quality of preschool education, educators-teachers
should have both a high level of professionalism and a high
creative potential. It is important for all educators-teachers to
systematically improve their professional skills in the teaching
process.

2.2. Innovative approach to the pedagogical process

The innovative approach is currently reflective of its situation
within the context of international agreements aimed at improv-
ing our country’s education system. An innovative approach to
the pedagogical process is one of the important components of
the activities of a preschool educational institution. It is an in-
novative activity that creates the basis for the creation of com-
petitive personnel and determines the directions of professional
growth of the teacher. The teacher’s creative approach to teaching
today is becoming the main characteristic feature of educational
activity and means a transition to a higher level of organization
of the educational process.

Recently, educators-teachers in preschool educational insti-
tutions are increasingly using innovative technologies in their
work. Modern pedagogical technologies in preschool education
are aimed at fulfilling the state standard of preschool education.

Referring to the words of K.D.Ushinsky, we can say that
“A teacher lives as long as he reads”. Every person who chooses
the teaching profession should remember these words every day.
Because the teacher must know and be able to do many things. He
faces the most difficult task — to teach the child to perceive and
understand everything beautiful: nature, music, fairy tales, magic
words that a child needs, etc. After the mother, the teacher is the
first person who teaches children the wonderful aspects of this life.
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Educators-teachers working in preschool educational institu-
tions go to work with pleasure every day and enjoy communica-
tion with children and show love for them. Also, children also
love the educator-teacher and inspire him to be creative. The
educator-teacher should be friends with children, “captivate”
them, develop them, in a sense, he should be an example for chil-
dren and parents.

If children participate with interest in the educational process
and are able to comprehend and apply the knowledge gained,
then the educator-teacher at this time involuntarily feels pride.
The joy of the educator-teacher knows no bounds when he sees
how enthusiastically the children tell their parents about the
knowledge they have acquired during the day and the interesting
events happening around them. There is also a special feeling that
the educator-teacher experiences almost every day. This is the
feeling of pride that the educator-teacher has for his “children”
because, during the time spent with the group, the educator-
teacher learns so much about the children that he inevitably
treats them as his own “children”.

It is appropriate for educators-teachers to create and organ-
ize a favorable environment for children who are always in the
world of fairy tales and dreams. The educator-teacher should
not often make remarks to children, often remind them of any
failures, but, on the contrary, constantly encourage and direct
them to a new activity, have the ability to solve the most com-
plex problems together with children. In the process of training,
he must quickly find new forms and methods, so that this is of
interest to children, and children come to kindergarten every day
with enthusiasm and look forward to meeting the educator and
teacher again.

Forbidding children to do everything, not organizing the learn-
ing process in accordance with the interests, desires and aspira-
tions of children, discourage them from enthusiasm. However, to
allow the child to express what he has created in his imagination
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and to create conditions for him, just to direct him to the right
direction, requires competence from the educator-teacher.

One of the important issues is that the educator-teacher im-
proves his skills, develops his knowledge and skills every day
at least a little. At present, mastering innovative technologies,
modern methods of training, following and learning innovations,
improving their knowledge and skills is a requirement of modern
times.

The more the educator-teacher knows and can, the simpler,
easier and more interesting it is for him to communicate with
children. Modern children appreciate the education, kindness
and erudition of the educator-teacher.

If a child is loved, he feels it and opens up like a beautiful flow-
er where all conditions are created, confidence in the educator-
teacher increases, but it is important to create a healthy envi-
ronment here.

Every child is talented and capable. The duty of the educator-
teacher is to discover such children and guide them in the right
direction. Children always feel like heroes, believe in their abili-
ties and experience the same feelings as seeing and being proud
of it, and the educator-teacher also increases their love for their
profession. When the educator-teacher sees the talent, the ability
that he discovers in children, he feels like a happy person.

There is no other profession other than the profession of a
teacher, which has such close contact with the dearest, most del-
icate, precious being in the world — the child. Communication
teaches the educator-teacher to be kind, positive, open to coop-
eration and ready to understand innovations.

And children learn from the educator-teacher perseverance, the
ability to do every task to the end, bring the work to the end and
other positive qualities. Because knowledge is given to children,
but all skills are not easily formed in them. However, the educa-
tor-teacher tries to form in children the skills of completing each
assigned task and work and carrying it out as efficiently as possible.
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It is clear that the pedagogical activity of an educator-teacher
should always change according to the requirements of his time,
but one thing should be noted love for children, which is the
most important feature of the profession of an educator-teacher,
should never lose its relevance. Because, as in fairy tales, mira-
cles and beautiful changes happen only with kindness, hard work
and love: Goychek Fatmas become the wife of the king’s son, the
brave Malikmammads, who fell into the world of darkness, go out
into the world of light with the help of the bird Simurg, and the
Jirtdans, distinguished by their intelligence, using their minds,
defeat the giant and save the children.

A very important aspect of innovation is that it should be
quantitative, that is, effective and qualitative results should
be achieved. Because innovation is implemented by people with a
new way of thinking, there are no “old way” and “new way” stages
for them. People like this are creative, they always have an inno-
vative load inside. Innovative people become creative thinking
people whose creative energy focuses on positive and construc-
tive changes and transformations.

Innovation process and innovation activity.

The innovation process is the process of transforming sci-
entific knowledge into innovation, which can be represented as
a chain of events in which innovation spreads from an idea to
a specific technology or through practical use.

The set of scientific, technical, technological and organiza-
tional changes occurring in the process of innovation implemen-
tation can be called the innovation process, and the period of
creation, dissemination and use of innovations can be called the
innovation period.

Innovation is the creation and implementation of various
kinds of innovations that create significant changes in the socio-
psychological aspect, social practice.

Innovation — means new, created or prepared for the first
time, emerging, newly discovered to replace the previous one,
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belonging to the recent past or present, insufficiently familiar,
little-known.

— Innovation is the complex process of creating, disseminat-
ing, implementing and using a new method, concept, etc.

— Innovation is innovation to meet human needs.

— Innovation is a purposeful change that introduces new sta-
ble elements (innovations) into the implementation environment,
leading to the transition of the system from one state to another.

— Innovation is the process of adopting a new method, meth-
odology, technology, curriculum, etc.

The main reasons for the innovation can be distinguished:

1. The need to actively seek solutions to existing problems in
preschool education.

2. The desire of the pedagogical team to improve the quality
of the services provided to the population, to diversify them and
thus to protect their kindergartens.

3. Imitation of other preschool educational institutions, edu-
cators-teachers intuitively understand that innovations will im-
prove the performance of the entire team.

4. Dissatisfaction of individual educators-teachers with the re-
sults achieved, studying and applying innovations to their work,
which are of great importance for improving them.

5. The desire of students who have just graduated from peda-
gogical universities to implement the knowledge gained.

6. Increased demands of parents.

7. Competition between different kindergartens.

The innovative approach to the pedagogical process means
the competent approach of the educator-teacher to new methods
and technologies in the implementation of the educational and
developmental function. With this approach, effective results are
achieved in the implementation of the pedagogical process. The
educator-teacher conducts training, performs the function of
stimulating and coordinating the activities of children, and also
performs the function of managing teaching aids. In such classes,
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the educator-teacher acts as a guide to guide children during
the implementation of certain tasks. The pedagogical skill of the
educator-teacher is to select the necessary content, apply opti-
mal methods and technologies in accordance with the program
and the set pedagogical tasks.

Regular organization of the pedagogical process in pre-school
educational institutions creates conditions for the formation of
new pedagogical thinking and the provision of developmental
training.

The concept of developmental training involves the manifesta-
tion, actualization and self-development of the already existing
abilities and talents of children, as well as the creation of neces-
sary conditions for the emergence and formation of abilities and
talents that they do not yet have. At this time, the development of
students is directed both by external influences, as in traditional
education, and by the activation of internal potential. In this case,
the training process is designed as a result of the joint activity of the
teacher and the student, as close as possible to the optimality for
the needs, interests and possibilities of the student. It is clear that
in this case, training models cannot be framed by pre-established
strict rules and regulations. What is important here is the correct
justification of the learning process in the cultural, historical, social
and psycho-pedagogical aspect [37,197].

Democratization and humanization in education are the main
conditions for the formation of a child’s personality.

The pedagogical process is an activity that unfolds on the basis
of pedagogical laws. Education, training, education and the re-
sulting development are pedagogical concepts that exist within
a single pedagogical process. Education, training and education
is a pedagogical process because it is carried out directly on the
basis of pedagogical laws. That is, the person who carries out the
process of education, training and education (educator, teacher,
parent, etc.) must know the pedagogical science well and be able
to carry out his activities on the basis of these laws [158,9-10].

120




The pedagogical process as a dynamic system has its own struc-
ture and structural elements (components). Of these, the elements
(components) of the goal, content, action and outcome can be
mentioned. The goal component reflects the goals and tasks of the
pedagogical process, the content component reflects the specific
task as well as the meaning required by the general goal, the ac-
tivity component reflects the cooperation and interaction of teach-
ers and students, the organization and management of education.
The process and finally the result component reflect the results of
the set goals and tasks and their efficiency [74, 114-115].

Classical German educator A.Diesterweg emphasized the im-
portance of upbringing in the development of the child: training
is an integral part of education, it cannot be artificially separated
from education. The principles of training are the same as the
principles of education. Education is part of the training process.
Principles and methods are applied during work (process). Work
is also training. Training also has no job and duty other than ed-
ucating and educating. For this reason, there is no scientific basis
for interpreting education as a separate process [105].

It is clear that in the content of developmental training, the
issues of inculcating personal confidence, belief, worldview, and
positive behavior habits play a big role. But the content of the
upbringing process also has a strong influence on the level of
education of the personality, the expansion of knowledge, acts as
a factor stimulating the activity and effort of children in training.

It should be noted that the functions of planning, organization,
leadership (motivation), supervision (monitoring) are of great
importance in the management of the development process. Thus,
the person in charge of the kindergarten plans the organization
of control over the pedagogical process, determines its main di-
rections and makes decisions corresponding to the activities of
educators in order to achieve results.

Management of the pedagogical process is the most impor-
tant part of the organization of intra-kindergarten management.
Without thoughtful control over the activities of the educator-
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teacher, it is impossible to correctly assess and give direction to
his activities. For this, it is quite important to identify the main
features of the activities of the educator-teacher.

The directions of development of innovation processes can be
divided as follows:

Innovations in management activities:

— program-targeted pedagogical management;

— creation of a unified management program;

— broad empowerment and expansion of the degree of em-
ployee participation in the management of the development of
the institution;

— development of the Concept of development of preschool edu-
cational institutions, Development Programs, educational programs;

— changing the algorithm of internal control of the quality of
preschool education, introducing its new forms, assigning control
functions.

Innovations in the content of preschool education:

— adaptation and implementation of new programs;

— preparation of individual education programs;

— organization of additional educational services.

Innovations in work with personnel:

— creation of continuous education system for educators-
teachers;

— preparation of the personnel potential formation program;

— preparation of individual programs for the creative develop-
ment of educators-teachers;

— individualization of forms and methods of methodological
work depending on the level of professional skills of educators-
teachers;

— use of master classes, pedagogical rings, places of practice,
pedagogical projects;

— forms of self-improvement — creative competitions and
laboratories, publications of work experience. Creating a bank of
innovative ideas;

— active teaching methods.
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Innovations in work with children:

— organization of various forms of children’s activities, hobby
classes in clubs and studios;

— provision of individual-personal, different approach;

— development of a personal development route and portfolio
of achievements in work with talented children;

— organization of simple experiments and modeling situations.

Innovations in working with parents:

— application of interactive methods;

— using informal methods of interaction with parents, involv-
ing them in the life of children’s society through clubs and family
events;

— organization of the press service for the publication of news-
papers for parents.

Innovations in the theme development environment:

— enrichment of the macroenvironment in preschool institu-
tions and microenvironment in groups, taking into account their
development;

— building a developmental environment for pre-school ed-
ucational institutions based on the principle of integration and
modeling;

— transformation of the subject-spatial environment based on
the gender principle reflecting the interests of girls and boys;

— development of alternative forms of preschool education;

— organizing the work of the weekend group.

Innovation in technology:

Innovative technologies are a set of methods and tools aimed
at maintaining the stages of implementation of a specific inno-
vation.

Modern educational technologies include:

— health-saving technologies;

These are, first of all, technologies of education of valeological
culture or health culture for preschoolers.

— orthopedic gymnastics;
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— gymnastics for the eyes;

— rest;

— stretching;

— breathing exercises;

— finger gymnastics;

— corrective gymnastics;

— outdoor and sports game;

— dynamic pause.

Healthy lifestyle training technologies:

— Physical culture training;

— Communication game;

— Play therapy, game training, etc.

Corrective technologies:

— Music therapy;

— Fairy tale therapy;

Logorithmic;

— Color therapy;

— Technologies of design and research activities.

It is a purposeful activity with a specific purpose according to
a specific plan for searching, researching and solving practical
problems in any field of educational content. The main goal of
the project method in preschool educational institutions is the
development of a free creative personality, which is determined
by the development tasks of children’s research activities.

When organizing work on a creative project, children are of-
fered a problematic task that can be solved by researching or ex-
perimenting with something.

Studies show that health depends on the emotional center
of the human body. A child’s emotions can be affected in vari-
ous ways, but music is the most effective, accessible and simple
means. Famous Russian psychologist S.L.Rubinstein explained
the emergence of music by the fact that in nature everything is
subordinated to certain internal rhythms, only the human psyche
is non-rhythmic. Music therapy (translated from Greek-Latin as
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“healing with music”) is a psychotherapeutic method based on
the healing effect of music on a person’s psychological state.

Western scientists, having conducted numerous studies and
experiments, came to the conclusion that some melodies real-
ly have a powerful healing effect. So, spiritual, religious music
restores mental balance and gives a feeling of peace; singing
cheerful songs helps with heart disease and promotes longevity,
but Mozart’s melodies have the greatest effect on a person. This
musical phenomenon, which has not yet been fully explained, is
called the “Mozart effect”.

Music therapy involves the development of emotional devia-
tions, fears, movement and speech disorders, psychosomatic dis-
orders, behavioral abnormalities, communication difficulties, etc.

The psychological mechanisms of the corrective effects of mu-
sic therapy are:

— catharsis — emotional freedom, regulation of emotional state;

— facilitate understanding of own experiences;

— confrontation with life problems;

— mastering new means of emotional expression.

Music therapy is applicable to everyone, regardless of age and
musical abilities.

The activating effect of music in the preschool period is
achieved by the musical arrangement of various games and spe-
cial dominant activities with children.

Classical music has a positive effect on the child. Musical
compositions are selected in accordance with their influence on
certain functions: irritability, fatigue, depressed mood, hyperac-
tivity, increased excitability.

Works by Mozart, Beethoven and Tchaikovsky are helpful and
soothing. An interesting effect is characteristic of the music of
Wagner, Offenbach and Ravel.

Musical instruments also have various healing effects:

— piano — relieves excitement, calms the nervous system;

— violin, flute-relaxes;
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— clarinet — improves blood circulation, normalizes the car-
diovascular system;

— drum (timpani, etc.) — enlivens and gives strength.

Music therapy can solve a number of problems:

— to overcome the child’s psychological defense — to calm
down or, on the contrary, adapt, activate, interest;

— establishing a relationship between adults and children;

— to develop the child’s communication and creative abilities;

— to involve the child in interesting activities — musical games,
singing, movements corresponding to music.

There are passive and active forms of music therapy.

In passive music therapy, children are invited to listen to dif-
ferent pieces of music that match their mood, in which the child’s
emotional experience is revealed.

With active music therapy, the child is involved in working
with musical material: instrumental performance, singing. In this
case, the main goal is to overcome shyness in the child, develop
communication skills, self-control and self-control.

Interesting facts about music therapy.

The famous French actor Gerard Depardieu stuttered badly in
his youth. This illness put an end to his budding career. However,
the doctor advised him to listen to Mozart for at least two hours
every day. Two months later, Gerard completely got rid of stut-
tering. Thus, music therapy allowed numerous fans to enjoy the
talent of an outstanding actor.

Maybe soon medicine will be able to fight infectious diseases
with the help of music therapy. Some experts argue that the cus-
tom of continuous ringing of church bells during epidemics in
Russia also has therapeutic reasons.

Studies have shown that the composers of military anthems
intuitively determined the nature of their influence on people.
Such music increased the endurance of the soldiers, took away
their fatigue. But parade marches had a faster rhythm, which had
an invigorating and mobilizing effect.

126




The goal of learning technology is the maximum development
(not in a predetermined form) of the child’s individual cognitive
abilities using the existing life experience.

A characteristic feature of the research (problem-search) tech-
nology is that the educator-teacher implements the “learning
through discovery” model.

The characteristic of the communicative (discussion) tech-
nology is the existence of discussions on the investigated issues
characterized by different points of view, their comparison, and
the search for the true point of view.

A characteristic feature of simulation modeling (game) tech-
nology is the modeling of vital professional difficulties in the ed-
ucational space and the search for ways to solve them.

The characteristic feature of psychological (self-determination)
technology is the child’s self-determination to carry out one or
another educational activity.

A characteristic feature of activity technology is the ability of
the child to design the activities that he encounters and to be
his subject.

Game technologies are built as a holistic education, covering a
certain part of the educational process and united by its general
content, plot and character. This technology includes:

— games and exercises that develop the ability to identify the
main, characteristic features of objects, to compare them,;

— game groups to summarize objects according to certain char-
acteristics;

— game groups in which children of preschool age develop the
ability to distinguish real events from unreal ones;

— game groups that develop the ability to self-control, the speed
of reaction to the word, phonemic awareness, ingenuity and much
more.

At the same time, games have many cognitive and educational
functions. Games include:

— those that help to highlight the characteristic features of
objects: that is, they teach to compare;
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— those help to generalize objects according to certain char-
acteristics;

— those teach the child to distinguish fiction from reality;

— those strengthening communication in the team, develop-
ing reaction speed, ingenuity and the like.

“Educator-teacher portfolio” technology:

Modern education needs a new innovative educator-teacher
(he must be a creative thinker, know modern educational tech-
nologies, methods of psychological and pedagogical diagnostics,
have the ability to predict ways of independent construction of
the pedagogical process in specific conditions of practical activ-
ity, their final motives).

Today, any preschool educational institution has the right to
choose its own model of education according to the principle of
change and draw up a pedagogical process based on adequate
ideas and technologies. The basis of the activity of all subjects of
the pedagogical process is the model “I learn, I am not taught”,
therefore, a modern educator-teacher must have the ability to use
all pedagogical technologies that allow stimulating the child’s
cognitive activity. In addition, the educator-teacher should be
ready to flexibly respond to emerging changes in the content of
preschool education, to adapt it taking into account the emerging
and constantly changing cognitive interests of children.

Educators-teachers’ acceptance of innovations and their inno-
vativeness are one of the main factors in the formation of a child
as a personality.

The task of humanizing and democratizing the education sys-
tem, introducing new methods and technologies for the training
and education of children, increasing the efficiency of managing
the pedagogical process in preschool educational institutions is
becoming increasingly relevant.

At the modern stage of preschool education, the leading di-
rection is to focus on the management of the entire pedagogi-
cal process on a scientific basis, understanding all its complex-
ity, knowledge of the principles and patterns of pedagogical
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interaction, which contributes to the fulfillment of the main task
of pedagogical activity.

However, for the effective organization of the work of pre-
school educational institutions, scientific research is conduct-
ed in separate directions: some authors consider the problems
of organizing the work of a preschool educational institution;
others-the conditions for creating regulatory, financial and eco-
nomic activities; third — the quality of methodological support
for educational work in a preschool institution, which compli-
cates the solution of the main issues of managing the pedagog-
ical process, etc.

The study of the actual state of management of the pedagog-
ical process in a preschool educational institution shows that
most of the leaders and teachers do not master the mechanism
for its management.

Practice shows that the implementation of the new manage-
ment paradigm cannot occur fully spontaneously under the in-
fluence of spontaneous management actions in the organization
of the pedagogical process. New approaches to its management
in a preschool educational institution are associated with the in-
evitable breaking of professional stereotypes and didactic laws
in the work of teachers, the reconstruction of the formation of
a different pedagogical way of thinking in them.

In general, the pedagogical process in preschool educational
institutions should be organized on the basis of democratic prin-
ciples in order to achieve effective results.

It is known that the principle of creating a developmental and
supportive environment for the development of each child was
also taken as the basis during the preparation of the “Program
(curriculum) of preschool education”, which has a personality-
oriented character. Personality orientation is the main goal of the
program and is related to its content.

In the pedagogical process, the focus was on the regular mon-
itoring of children’s achievements, their participation in the
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process of evaluation, regular contact of the educator-teacher
with parents.

According to the requirements of the program (curriculum) of
preschool education, any type of communication between the
“educator-child” couple has an educational character. However,
this communication will lead to higher results if it is based on
mutual respect and humane relationship.

Educator-child communication is not only about the knowl-
edge and science of the educator with children, but also about
his vision, facial expressions, tone of voice, emotions, gestures,
appearance and personal example. Each child has a unique men-
tal and general individuality, combines the features of differ-
ent families. It is necessary that the educator certainly takes
them into account in the communication process. In pedagogical
communication, the recognition of children as individuals and
the creation of a developmental learning environment for their
comprehensive development play a major role.

From our research, we conclude that the management of
children’s cognitive activity in the process of developmental
learning largely depends on the pedagogical mastery of the
educator.

The reforms carried out in the education system in recent
years, the improvement of the content of education,the intro-
duction of new pedagogical technologies make it necessary to
provide developmental training.

The educator-teacher participates in the pedagogical process
both as a subject and as an object. As a subject, he receives a special
education, realizes his responsibility to the public in the prepara-
tion of the growing younger generation. And as an object, he is ex-
posed to educational influences and strives for self-improvement
by continuously increasing his knowledge, self-education, com-
munication with children [138, 87].

From the study, it can be concluded that we have a lot of edu-
cators who competently use methods and technologies of active
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training, understand the need to use it and organize classes with
these methods of training.

Let’s take a look at several training technologies that educators-
teachers apply in their work in accordance with age and level of
knowledge:

— the basis of the visual training exercises are slide pictures,
which activate thinking and shape the content of the given in-
formation;

— in the course of the training-dialogue, training is “prac-
ticed” with the help of questions, children are taught the ability
to think independently in problematic situations, to find a solu-
tion to the problem, to discuss it with others and to evaluate it
from different positions;

— training — disputes allow children to develop the ability to
express their opinion by formulating questions. The methodol-
ogy of the work includes goal setting and generalization of the
problem. Children are explained in advance what this discussion
can give. For the first time, children are given information about
the rules of conduct.

Active methods of training are understood as methods of in-
forming, activating cognitive independence, thinking of those
who study, increasing their creative capabilities. The word “in-
teractive” is used in the sense of “dialogue, acting in interaction”.
Interactive training refers to learning communication and coop-
eration between students, teacher and student unity that occurs
in the learning process [3, 158].

The essence of interactive training is that the learning process
is carried out by regular, active, mutual activity of all children. It
is necessary to clarify the pedagogical and psychological foun-
dations of interactive methods, to determine the ways of their
application in the context of individual exercises.

The use of the active learning methods mentioned above in
the training process shows its positive effect on the quality of ed-
ucation. However, observations show that the blind use of these
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methods in all exercises does not give the expected results. The
success of the training process is closely related to the correct
selection and application of the methods. Prof. B.A.Ahmadov
rightly points out that the problem is not in the name of the
method, but in the skill of using the system of methods, connect-
ing the methods correctly [45, 9-15].

Therefore, there is a need to apply modern training technolo-
gies as developmental training. It should be noted that the training
based on such methods, unlike traditional ones, is held in an atmos-
phere of complete freedom. It creates conditions for the demon-
stration of knowledge, skills and talents of children, regardless
of their intellectual level.

The use of new approaches in the organization of education
and training leads to higher results, forms in children such qual-
ities as independence, trust activity, business acumen, respon-
sibility. The importance of using active training methods and
technologies is also related to the fact that children have free
thinking, which makes the solution of the problem that we set
before us a reality.

In the research process, it was determined that in addition to
successes in the application of modern teaching methods in kin-
dergartens, some shortcomings are also noticeable. Among these
shortcomings are the random selection and incorrect application
of methods, preference for informative-reproductive methods in
the training, insufficient application of methods aimed at the
development of children’s creative abilities, the lack of consid-
eration of the didactic tasks of the training, as well as the age
and individual characteristics of children in the application of
training methods, the presence of a certain discrepancy between
the new content of training and traditional methods, etc

The main reason for the listed shortcomings is the weak theo-
retical knowledge of many educators-teachers on active teaching
methods and the inability to creatively approach the application
of methods.
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2.3. The role of new approaches in the formation
of the child as a personality

Modern education attaches great importance to the role of
learning in the process of personal development. This concept is
based on the concept that learning not only transmits knowledge,
but also affects the formation of unique personal qualities of each
person. At present, it is especially important to understand how
different educational approaches around the world contribute
to personal development.

Since the inception of the science of pedagogy, attention has
been paid to the fact that learning and personal development
are closely intertwined. At first, the idea prevailed that training
and development are separate processes, but over time, educa-
tors realized that the role of learning in personal development is
deeper and more complex. Education raises the intellectual level,
broadens the worldview, develops critical, creative, logical think-
ing skills, and increases social responsibility.

In modern pedagogy, learning and personal development are
closely related. The role of the educational process is not limited
to the transfer of information. The educational process also con-
tributes to the comprehensive development of the individual, his
acquisition of new necessary knowledge and skills. This under-
standing of learning and development is reflected in the research
of L.S.Vygotsky. L.S.Vygotsky proved that learning can go ahead
of development and stimulate it.

The training and upbringing carried out in preschool educa-
tional institutions plays a key role in the development of a child’s
personality. The various classes organized not only give children
knowledge, but also develop their speech culture and creative,
critical thinking. Such activities as acquaintance with the world
around, with nature, with the phenomena of social life teach chil-
dren to appreciate the world around them, form their cultural
and ethical views.
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Personality as a subject of social life is a person who has cer-
tain individual characteristics: character, consciousness, self-
esteem and sociocultural experience. The formation of personal-
ity begins from an early age period.

At all age periods, a variety of skills and habits are formed in
the child:

— A two-year-old child already feels his individuality. However,
he feels an unbreakable bond with his mother and considers him-
self a part of her.

— By the age of three, a child develops a sense of self-esteem,
which arises from the attitude of adults towards him. During this
age period, the child tries to show his independence, which is
often accompanied by whims.

— At the age of three to five, the child begins to notice the
features in the behavior of those around him and tries to evaluate
their actions. He no longer evaluates himself according to the
opinions of others, but based on self-analysis.

— During preschool age, the child is characterized by a desire
to imitate. At this time, the child carefully monitors adults, peers
and tries to imitate their behavior. During this age, the child ap-
proaches his peers as “you are my friend”, tries to be like a leader
in the team, tries to follow the rules adopted in his environment.
At this age, negative aspects of his nature often appear and prob-
lems arise that it is possible to avoid.

Factors affecting the development of a child’s personality are
external and internal. External factors include upbringing and
environment. There is a genetic predisposition to internal ones.
Psychologists believe that human development is influenced by
nature, experience and self-awareness. There are also those who
note that the formation of personality largely depends on he-
redity. This is explained by the fact that each individual carries
the genes of his father and mother. Nature gives a person certain
information, but how to use it depends on the owner.

Genetic information from parents is very strong. Even chil-
dren brought up in the same family, in the same environment,
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sometimes grow up with different, even opposite character traits.
Socialization also plays an important role in the formation of
personality. And the basis of this is upbringing, the example of
parents and a healthy environment.

As for the formation of the personality of the child in the family,
it can be said that the foundation for the formation of a person’s
character is laid by communication and observation of parents
and other relatives from an early age of the child. Because most
of the child’s time is spent with family members. Family edu-
cation and the development of the child’s personality form the
basis of later life. Therefore, the interaction and cooperation of
parents with their children is the key to the success of children
in adulthood.

The social upbringing of the child’s personality takes place
in the process of his communication with his parents, brothers
and sisters, as well as when observing the interaction of relatives
with each other. At the same time, the purposeful educational
process is of great importance for the socialization of the young
generation.

The basis of the process of family education is the authority of
the parents and their personal example. Behavior and habits are
absorbed by the child and are perceived as a guide to action. As a
rule, parents who have established respectful relations between
relatives do not have problems raising offspring. In such families,
children are aware of their parental status, voluntarily fulfill their
requirements and desires.

Parental authority is based on love, not fear and threats. Pre-
school children want to be like adults in everything, they imitate
the behavior of their relatives. From this point of view, it is very
important to control the behavior and relationships with other
people while forming and developing a preschool child as a per-
sonality. In this regard, the actions and behavior of parents should
be exemplary. It is not only family matters, but also the attitude
to others and the ability to help. Parental authority is also built
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on attention to the child, his ability to share childhood joys and
problems. The love of parents must be absolute, but it is also very
important that they are demanding. If the father and mother know
how to listen and understand their son or daughter, encourage
their interests and give a fair assessment of their actions, this will
form a self-sufficient, self-confident person. Some parents believe
that the child already understands that he should listen to adults
and hear them. But the child is still very small and an unformed
personality, he cannot make decisions himself and does not know
how to regulate his actions. He must be educated and controlled.
Mother and father are responsible for raising their children.

For a child, his parents are his whole world. Whatever qualities
parents instill in their children from an early age, those posi-
tive qualities will prevail when the child grows up. Children, like
a mirror, reflect the patterns of behavior of their relatives. It is
important that such qualities as good disposition, sincerity, re-
spect, mercy, kindness, diligence, humanity are formed in a child
precisely at an early age.

Each family has its own characteristics. The traditions of in-
teraction between family members are adopted by the younger
generation and are taken as the basis for building their future.
The formation of a child’s personality requires great responsibili-
ty. It is important to take into account the individual characteris-
tics and character of all family members and apply an individual
approach to each. Family education is the basis of a child’s whole
life. It is when the child is surrounded by close, native people that
he can feel freer, and in these conditions, all the pros and cons of
the social education of the child’s personality are revealed.

When a child is born, he is surrounded by adults, and it is from
the attitude of those around him towards each other that skills
and experience are perceived. When a child is born, he is sur-
rounded by adults, and it is from the attitude of those around him
towards each other that skills and experience are perceived. And
children perceive this knowledge and can pass it on to others.
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However, sometimes such a method of upbringing can be con-
sidered the most unfavorable and dangerous for a child. Because,
the whole life of a growing person is under the complete control
of adults. Skills such as initiative, free thinking and independ-
ent expression of one’s opinion are almost not formed in the
child. As a rule, children growing up in such conditions lack self-
confidence and it is very difficult for them to relate to their peers.

Over-protecting the child is also not the right way. This atti-
tude is characteristic of anxious parents. They try to surround the
child with more care, to protect him from any difficulties, even
from difficulties that he can overcome on his own. There is no
way for a child to show initiative and ingenuity, adults do it for
him. A child growing up in such a family becomes dependent and
suffers a lot from it.

And the method of non-interference is the opposite of over-
protection. This style of upbringing has no less negative impact
on later life than hypertrophic care. Parents are sure that in this
way they will raise an independent and enterprising person. But
often the opposite happens. The child feels unnecessary and
uninteresting to his family. His self-esteem decreases, and later
difficulties arise in building close relationships with people.

Cooperation is “equal” communication. Interaction is a method
of organizing joint activities, based on social perception, carried
out through communication. Its essence is family unity, attention
and respect for each family member. Parents take care of the baby,
but also create conditions for independence. A child growing up in
such conditions will be self-confident, open and empathetic.

Pedagogical and psychological approaches in the formation of
personality are in unity with each other. What methods are used
by educators-teachers, their efforts to improve the methods used
to achieve their goal are among the main issues in the formation
of a child as a person.

Constructive communication is very important in young children.
During this age period, children acutely feel their independence.
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When communicating with peers, they try to recreate the model
of communication that is accepted among adults. Or they behave
the other way around. Communication at this age lays the foun-
dation for their worldview, views on the meaning of life, their
future destiny.

All parents want their children to be happy, educated. When
raising a comprehensively developed personality, it is impor-
tant to stimulate the manifestation of its individuality. Relatives
who have authority among the growing generation have every
opportunity to do this. It is important to love and accept the child
as he is.

Parents should be kind but demanding. By communicating
with the child in this way, you can raise a sensitive, self-confident
person who is able to hear his inner voice and go in the direction
of his goals.

Family education is a system of upbringing and education that
develops with the efforts of parents and relatives in a certain
family situation.

The responsibilities of the family are as follows:

— creating maximum conditions for the growth and develop-
ment of the child;

— becoming a socio-economic and psychological protection of
the child;

— to convey the experience of creating and maintaining a
family, raising children there and relationships with elders;

— to teach children useful applied skills and abilities aimed at
self-care and helping loved ones;

— to develop a sense of self-worth and self-love.

The influence of the family on the formation and develop-
ment of the child’s personality is important. Family and educa-
tion are related to each other, complement each other and can
even replace each other in certain contexts, but in general they
are unequal and cannot be the same in any case. Because family
education has a relatively more emotional nature, because in the
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family there is parental love that gives rise to holy feelings for
the children’s parents. Let us consider the influence of the family
on the child.

1. The family ensures the safety of the child. Sincere attitudes
of family members towards the child are not only the basis for
the development of the child. This helps to reduce the feelings
of anxiety that arise in the child in problem situations. Thus, the
family provides a basic sense of security, guarantees the child’s
safety when interacting with the outside world, mastering new
ways to discover it and react to it. In addition, adults are a source
of comfort for the child in moments of despair and anxiety.

2. Parents’ behavior becomes an example for children. Chil-
dren usually tend to imitate the behavior of the people around
them and often the closest people who are the closest to them.

Interpersonal relationships are subject to similar effects. In
this regard, it should be noted that children learn from parents
certain rules of behavior not only by adopting them, but also by
observing the relationship between parents, and try to act like
their parents.

3. The family plays a huge role in the child’s life experience.
The influence of parents is especially great, because they are
the source of life for the child. As a result of parents reading
books to a child, taking children to museums, cinemas and relax-
ing with children in nature, children acquire the first knowledge
and skills. Such children have many life experiences, can easily
overcome communication problems, socialize quickly and, unlike
other children, better adapt to a new environment and respond
positively to changes in their environment. In this regard, it is
important to spend a lot of time with children and communicate
with them.

4. Family is an important factor in the formation of discipline
and behavior in children. Parents influence the child’s behavior
by encouraging or condemning certain types of behavior, as well
as by applying punishment or allowing a reasonable degree of
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freedom in behavior. The child learns from his parents what to
do and how to behave with the people around him.

5. The communication of family members to each other be-
comes an example for the child. Communication in the family
allows the child to develop his own views, attitudes and ideas.
The development of a child depends on what kind of environ-
ment is in the family, which is created for sincere communication
with him.

For a child, the family is also considered his main place of
residence. In his family there are people close to him who under-
stand him and accept him as he is. The family has a wide educa-
tional influence, so that the child experiences its beneficial effect
even when he is away from home.

The most important principles of modern family education
include:

— purposefulness;

— scientific;

— humanism;

— respect for the child’s personality;

— systematicity and consistency.

Let’s take a closer look at the named principles:

The principle of purposefulness. The modern family is guided
by objective goals, which are formed in each country as the main
component of its pedagogical policy. In recent years, the perma-
nent universal values established in the Declaration of Human
Rights and the Declaration of the Rights of the Child have become
the objective goals of education.

Scientific principle. For centuries, home education was based
on everyday ideas, common sense, and traditions passed down
from generation to generation. However, in the last century, ped-
agogy, like all human sciences, has advanced a lot. A lot of scien-
tific information has been obtained about the regularities of the
child’s development and the structure of the educational process.
Parents’ understanding of the scientific basis of education helps
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them achieve better results in the development of their children.
Mistakes in family education are associated with parents not un-
derstanding the basics of pedagogy and psychology. Ignoring the
age characteristics of children leads to the use of random meth-
ods and means of upringing.

The principle of humanism. This principle provides recogni-
tion of the value of the child as a person, the protection and
rights of his freedom, happiness, life and health, the creation of
conditions for the development of the child, his creative poten-
tial, desires and aspirations, inclinations and interests, abilities,
helps him in self-determination in life. Modernization of educa-
tion is related to its humanization and humanitarianization.

The principle of respect for the child’s personality is that par-
ents accept the child with his or her own characteristics, regard-
less of any external standards, norms or evaluations. It is impor-
tant to regulate relations between parents and children and build
these relations on mutual respect, cooperation, and love. Janusz
Korchak expressed such an opinion that adults care about pro-
tecting their rights, and they are quick to anger when someone
violates their rights. But they are obliged to respect the rights of
the child. In short, the child’s right to be as he is is his right to
the present and today.

Unfortunately, the attitude of some parents towards their chil-
dren is not good enough. The fact that parents express the opin-
ion: “Be like I want” is, in essence, disregard, disrespect for the
personality of the child. Such words, even if they are said with
good intentions, lead to the breaking of the will of children, to
the prevention of their initiative.

Systematicity and consistency. This principle is aimed at the
consolidation of previously acquired knowledge and skills, their
consistent development and improvement, and the application of
new knowledge on this basis.

This principle presupposes the development and assimila-
tion of knowledge in a certain sequence, in a strict system. This
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applies to both the content and the learning process. One of the
main features of the upbringing of modern children is that this
educational work is carried out by different people, in which it is
possible to include family members, the elderly around the child,
the team of the kindergarten, etc. Communication with different
people also helps the child develop and gain social experience.
In the process of comprehensive development, the formation of
the child’s personality takes place.

Different types of children’s activities and the coordination of
these types of activities play an important role in their compre-
hensive development, and these types of activities enrich their
life experience. It is one of the main issues to direct children’s
activities correctly and in accordance with their interests. Since
it is important to direct correctly, it is reasonable to expect a
certain systematicity and consistency here.

Relying on the help of the family, the educator-teacher uses
various types of activities (training, game, work, etc.) as a medi-
ating factor and tries to form cooperation, humanity, diligence,
caring, compassion and other positive qualities in children.

Let’s take a look at the three main stages in the personality
formation of a preschool-age child:

— adaptation — assimilation of behavioral norms adopted by
parents and teachers in interaction with others;

— individualization — the child’s desire to find the aspect that
differentiates him from other children, paying attention to other
children’s evaluation of him, not parents and educators-teachers,
in various activities or leisure time;

— integration — the problem of integration of the personality
is, first of all, it is a practical problem or implemented in the pro-
cess of the subject’s direct life activity. As a rule, the personality
is integrated when the processes of development and life activ-
ity are sufficiently favorable for the psychological well-being
of the subject. In more complex cases, one or another specif-
ic activity is required for the integration of the personality. At
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the same time, different types of people integrate in different
ways. It is important to identify these bases for the integration
of personality.

The state of personality development during preschool age
is in many ways similar to the previous one. The three stages
that shape it give the child the opportunity to enter the group
with completely new companions, initially diffuse in nature. The
educator-teacher, leading this group, regulates the child’s rela-
tionship both with peers and with adults, first of all, with his
parents, forming their attitude towards him and towards himself
“like someone else.”

It is interesting that in the formation of the personality of a
small child, not only his activities in the kindergarten, but also
the attitude of adults towards his activities, their attitude to-
wards his discipline and diligence act as a factor. The educational
process carried out in kindergarten is of great importance in the
early age as a personality-forming factor, this is characterized
by a conscious attitude to education, the formation of a world-
view in the educational environment (fiction, mother tongue and
speech development, acquaintance with the environment, nature,
social life events). The third stage of preschool age, most likely,
means the integration of the child not only into the system of
relations “child-child”, but above all into the system of relations
“child-educator-teacher”, “child-parent”.

Each stage of the child’s development is based on the previous
one and creates the prerequisites for the next one. Therefore, the
earliest periods of child development, which laid the foundation
for personality, are of the most basic and determining impor-
tance.

The path based on strengthening child development is more
complex and difficult than the path of acceleration. Here it is
impossible to directly transfer their values and ideas to the
child. On the contrary, it is necessary to know well, understand
and feel the child’s capabilities, childhood desires, preferences,
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situations — the psychology of the child, which is significantly
different from the psychology of adults.

Y.A.Vinogradova conducted a sociological analysis in her dis-
sertation “Preschool education: the state and main problems of
development (sociological analysis)” [130,15-16 ] and obtained
the following results:

The process of child development in the preschool period acts
as a complex social phenomenon. It is necessary to carry out a
complex analysis using the capabilities of scientific disciplines —
philosophy, psychology, sociology, pedagogy. In this case, the so-
ciological approach is shown as the main integration coordinator
of these approaches. Because it allows to combine personality-
orientation, sociality, objectivity and subjectivity in education.

From the point of view of content, the process of development
of children is the process of merging with other people, socializa-
tion, based on behavioral values, norms, knowledge, examples, as
well as certain elements of culture. In other words, development
means joining culture.

The development of a child’s personality takes place in the pro-
cess of communication, game, training, which are the main types
of activities. Each of them is a social environment of human life.

In the textbook “Pedagogy” [144,157] for higher school stu-
dents, edited by educator S.A.Smirnov, he gave a wide place to the
creation of a developmental environment in preschool institu-
tions for preparing a child for school and requires the creation of
a child’s developmental environment. The development environ-
ment complex includes the following: material and technical con-
ditions, sanitary-hygienic conditions, psychological-pedagogical
conditions, sanitary-hygienic conditions, ergonomic conditions,
aesthetic conditions.

In the book, the role of the environment in the education of
the preschool child is specially mentioned and it is suggested
to give it a developmental character. The developmental envi-
ronment creates favorable conditions for the child’s independent
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activity: the child learns the properties and signs of things (color,
shape, what they are made of), space and time relations, social
relations between people, what is said about people, animals,
plants, seasons of the year, the world of sounds, develops physi-
cally, learns the characteristics of his body, acquires useful social
habits. In other words, a developmental environment that pro-
vides various types of child activity (mental, physical, game,
etc.) is a condition for independent activity and a special form of
self-education of a young child. At this time, the desire to know
everything, creative imagination, mental, artistic abilities, com-
municative habits, personality as a whole develop.

In her dissertation “Functional state and adaptation possibil-
ities of the body of 4,5,6-year-old children during the develop-
mental training process” [142, 21], T.M.Paranicheva concludes
from her research work that the effective organization of exer-
cises in preparing children for school according to special devel-
opment programs had a positive effect on the psychological and
functional development of children and ensured their readiness
for school. The indicators of the high informativeness of mental
entrepreneurship were confirmed in the evaluation of the effect
of the training load in the research work. This gives reason to
recommend developmental training as an express methodology
for assessing the functional state.

In recent times, dissertations on this problem have been carried
out in Russia. O.I.Prudayeva defended the dissertation entitled
“Psychological and pedagogical features of developmental train-
ing as a technology of developmental training” [146,162]. In the
framework of the author’s relevant experiment, the influence of
educational activities on the thinking, individual and personality-
oriented characteristics of young schoolchildren, and the posi-
tional role structures that form the basis of the teacher’s activi-
ty in the conditions of developmental training was studied. As a
result of the implementation of these directions, she achieved
the following results:
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1. Developmental training creates favorable conditions for the
performance of mental operations — analysis, reflection and
planning at a high level of generalizations, theoretical mental
operations in young schoolchildren.

2. It has been determined that developmental training ensures
the development of differential self-assessment and claims, tak-
ing into account the actual level of children’s capabilities, the
formation of a high level of educational-cognitive motivation. It
was found that such self-evaluation was not observed in the first
grade students in traditional learning conditions.

3. It was found that in the conditions of developmental train-
ing, such positional role structures function in the activity of
the teacher, which was beyond the scope of this possibility in
the conditions of traditional training. The teacher acts in two
roles — the organizer of the discussion and the role of its partic-
ipant (these roles were most often revealed at the stage of setting
the training tasks).

4. The analysis of the design process of the educational sys-
tem, the basis of which is developmental training, allowed to
identify its stages and components, as well as to develop the re-
quirements for goals, content, methods and forms and a number
of basic types of student-teacher interaction in the situation of
developmental training.

In general, the analysis and experimental study of various
types of exercises showed that, The developmental training con-
cept based on the principles of training activities of D.B.Elkonin,
V.V.Davidov and their colleagues has proven itself as an effective
technology of developmental training.

In S.N.Arkhipova’s dissertation entitled “Divisional education
in the preschool and primary education system in the Republic
of Sakha (Yakutia)” [123, 37], based on the historical-pedagogical
analysis of the establishment of developmental training, the de-
pendence between preschool and primary education was deter-
mined:
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— the dependence of the results of the application of devel-
opmental training on the professional competence of teachers;

— ensuring that the results of developmental training are suc-
cessful and that they are inherited between preschool and prima-
ry education;

— dependence of the level of learning on the creation of a
developmental object environment in preschool and primary
school;

— the dependence of the effectiveness of developmental train-
ing on the anticipation of didactic principles: training at a high
level of difficulty, the study of program material at a fast pace,
the understanding of the learning process by students, the over-
all development of all students organization of purposeful and
consistent work.

Farhad Aghazade, Sultan Majid Ganizade, Rashid Bey Efendiyev
and others, representatives of pedagogical ideas at the beginning
of the twentieth century, expressed valuable views on the up-
bringing and development of preschool children. However, during
the years of Soviet rule, the programs and teaching materials for
all fields of education came from the centre and because they
served the Soviet ideology, the ideas of the pedagogues we men-
tioned were not studied and were not included in the method-
ological literature. From this point of view, the methodical ma-
terials of the prominent educator Farhad Aghazade, “Teaching
Literacy to Small Children with Cubes” and “Letters in Pictures”,
stored in the Republic Manuscripts Fund, are still very important
for children’s mental development. Farhad Aghazadeh’s pedagog-
ical activity is studied by prof. A.A.Aghayev and he writes: “The
author’s goal in writing this work is to prepare preschool children
for school and show them ways to teach the alphabet. According
to Farhad Aghazade, a child should get acquainted with the al-
phabet when entering the first grade. This is necessary so that
the child can grasp what is taught without suffering in the start-
ing class, and the learning process is also easy... F.Aghazadeh
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advises to encourage children under school age and teach them
literacy, using toys and entertainment, and considers it necessary
to use cubes in this work” [10, 17-18].

Azerbaijani psychologists A.S.Bayramov and A.A.Alizade de-
termined that the main tendencies of personality development
find their clear expression in the process of communication.
Although these tendencies are internally opposite, they are
formed in unity, they reflect two important directions of person-
ality development, which are in dialectical relationship with each
other [35, 251].

Prof. A.A.Gadirov shows that the cognitive activity of children
in preschool period is enriched and writes: “The judgment of
children aged 6-7 years is more complex and improved. At this
stage, the child not only makes generalizations, but also corrects
and improves them [78, 104-105].

A.U.Mammadov writes: “Each of the general regularities of
mental development is that the new qualities formed in the child
are born out of their activity. Each new psychological quality is
the result of a long period of active activity of the child. In the
process of such active activity, the child gradually has to master
the new quality under the guidance of the elderly. In the pro-
cess of assimilation, the child manifests as a personality with
unique awareness, familiarization skills, and activity style. The
formation of one or another aspect of the personality is the result
of the assimilation process. As the personality develops, the psy-
chological mechanism of mastering also changes and improves”
[94, 32].

Prof. N.M.Kazimov writes in the textbook “School pedagogy”:
“The psychological development of students in training means
the development of their speech and thinking, feelings and emo-
tions, abilities and other mental processes and characteristics
together. During the teaching of the subject, the activation of
speech and thinking activities, emotions and perception, imag-
ination and imagination, attention and volitional qualities in
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students, as well as other psychological forces, means the imple-
mentation of the developmental task of training [68, 122-123].

In M.H.Shirzadova’s book “Children’s education during early
age” [112, 6-7], one of the main goals was to bring to the atten-
tion of educators and parents the regularities of the development
of early-aged children, not to have an indifferent attitude, and
not to allow negative situations to appear in the upbringing of
young children. One of the negative cases is the forcible involve-
ment of children of early age in the learning process, which does
not correspond to cognitive abilities. Noted by the author, the
learning process sometimes turns into formal, unhelpful memo-
rization, which does not apply to vital knowledge, which leads to
the physical and psychological overload of premature children.
In this regard, the funds reflect the tasks that are very important
to fulfill in the upbringing and training of children. At the same
time, the mutual relationship of the educator and the parent with
the children, the period of adaptation to the children’s institu-
tion, physical development and health protection, cognitive de-
velopment, artistic and aesthetic development and other issues
were also clarified.

The book reflects the valuable ideas and opinions written by
N.Narimanov, S.M.Ganizade, representatives of the Azerbaijani
pedagogical opinion, about the physical development and moral
education of early-aged children. The author analyzed the series
of articles of the unforgettable Azerbaijani pedagogue and writer
S.M.Ganizade published in the “Rahbar” magazine (1906-1907)
entitled “Children’s education” and showed interesting facts. For
example, “Physical education precedes spiritual education in ed-
ucation. So, if the body is not healthy, the soul cannot be in order
(that is, at ease). S.M.Ganizade cites such a hadith to confirm his
opinion and writes that the head of science is two sciences: one
is the science of the body (or object), and the other is the science
of religion (or soul), both of which are the science of pedagogy.
Also, scholars, considered body science to precede the science

149




of the soul. So, if a person’s body is not healthy, he cannot be-
come a “qabili-din” (that is, cain, comprehensive, harmonious)
person. That is why physical education, physical development of
the child is important from infancy” [112, 6-7 ].

Academic Sh.A.Amonashvili writes: “The formulation of the
topic of the lesson is the transfer of ordinary material knowledge
to children, transforming them into spiritual values. It should
point to the beauty and mysteriousness of knowledge. The lesson
can reflect the content of one or series of lessons. With the for-
mulation of the topic, the acquired knowledge comes to life and
becomes attractive” [121, 206].

Prof. N.M. Kazimov has shown in his textbook “School pedago-
gy” that “Infancy pedagogy — this field of pedagogy is concerned
with the education, physical and psychological development of
children up to three years old” [68, 18].

Prof. A.M.Hasanov writes in his textbook “Preschool Pedago-
gy”: “Preschool pedagogy, as a special component of pedagogy,
carries out the educational process on the basis of pedagogical
laws, taking as a basis the physiological and psychological devel-
opment of children only in the period of preschool age” [61, 9].

Sh.G.Aliyeva shows in the textbook “Preschool Pedagogy” that
“The topic of preschool pedagogy consists of issues of develop-
ment and upbringing of children of preschool age. Its uniqueness
lies in the study of the preschool period (3-6 years old). The tasks
of preschool pedagogy, being determined by its theoretical and
applied role, socio-pedagogical significance, consist of:

— creating opportunities for training and education of chil-
dren in accordance with the requirements of modern society;

— learning the ideas and perspectives of the MTM educational
process as the main form of children’s education;

— to develop new concepts and technologies of training and
education of children of preschool age” [49, 6].

Prof. L.N.Gasimova and associate professor R.M.Mahmudova
in the textbook “Pedagogy” notes that “Preschool pedagogy deals
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with the upbringing of children from birth to 6 (six) years old
(in a family and preschool institution). They learn the following
problems:

a) the tasks of educating preschool children, the regularities
of their development and the main features of their education;

b) scientific basis, content, methods of mental, moral, physi-
cal, aesthetic, labor, ecological and other education of preschool
children;

c) theoretical foundations of preschool education, its content,
method and organization;

¢) the content and scientific basis of children’s activities, guid-
ance methods aimed at the comprehensive development of their
abilities and strengths, as well as their personality formation;

d) the scientific basis of family upbringing, the specifics and de-
termined characteristics of the upbringing of children in the family;

e) the scientific basis of the organization of the pedagogical
process, etc” [74, 16 ].

As for the analysis of the programs of preschool educational
institutions, it should be noted that until 1934, methodical books
prepared in different years by the RSFSR Central Committee were
used in pre-school educational institutions of individual repub-
lics. In 1934, such a program was drawn up in the RSFSR, and
in 1935 it was translated into Azerbaijani and sent to kinder-
gartens operating in the republic under the name “Kindergarten
programs”. In this program, the ways of raising children aged
3-7 years, training materials to be taught are shown in different
sections on separate chapters. Along with the program, the ap-
proval of the “Kindergarten Charter” was a very valuable measure
in the field of preschool education. The Charter set before kinder-
gartens as a task the development of mental and moral education
of children, the formation of a sense of respect and love for the
work of the elderly.

The 1939 program was not without flaws. The drawback here was
that local conditions and sometimes national moral values were
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overlooked while translating sections of the program. On April 3,
1947, the Department of Preschool Education of the Ministry
of Education of the Azerbaijan SSR published a new, significantly
different guiding document called “Program-Methodical Instruc-
tions for Kindergarten Teacher”. Giving a wide place to the moral
education of preschool children along with their mental, aesthet-
ic, physical education, at the same time, the examples given for
their moral formation were among the most striking aspects of
that program for that time [50, 14-15].

In the “Education and Training Program in Preschool Institu-
tions” developed in 1998, our national music, poems and works
written by Azerbaijani writers and poets for children, examples of
oral folk literature were included, and the application of methods
and techniques corresponding to national customs and traditions
in education was brought to the fore.

In connection with the admission of children to school from
6 years, the program was given a division by age periods. When
“Education and training program in preschool institutions” was
drawn up, the characteristics of the physical and psychological
development of children and the level of development in various
types of activities were considered. The program also provides
the content of educational and training work in each group of the
kindergarten [61, 74-75].

Although this program is intended for the general develop-
ment of preschool children, it does not indicate the application
of methods and technologies that have a positive effect on the
implementation of developmental training.

Thus, lack of integration in the program and the complexity of
some tasks, the fact that the program is proposal-oriented, tradi-
tional education is based on memory, the lack of determination
of criteria for monitoring children’s development, the necessity
of training based on vital skills following modern requirements
brought the issue of preparation of “Preschool education pro-
gram (curriculum)” to the fore [16].

152




This program is associated with the restructuring, renewal of
the content of preschool education, its improvement, first of all,
its quality. The curriculum of preschool education brought a new
form, content and essence to the preschool education system. If
in previous programs education was focused on knowledge, now,
along with knowledge, competence has been put forward as the
main goal, more precisely, the curriculum of preschool education
is aimed at the formation of children as individuals, its main goal
is to cultivate an active, conscious, responsible, competitive, con-
structive personality with high intellectual training, able to use
the knowledge gained in all spheres of life, possessing national-
spiritual and universal values. The content of the curriculum of
preschool education is systemic in nature. The preparation of the
content in an interactive character allows children to acquire
knowledge, skills and habits of vital importance, to carry out the
most necessary practical work for their formation as a person.

The preschool education program (curriculum) includes the
goals and content of education, training strategies, and mecha-
nisms for monitoring and evaluating child development.

There are many useful ideas in the above-mentioned studies,
textbooks, programs, but there is a need to update, didactically
process and modernize scientific knowledge in them.

The positive and useful work experience of a number of for-
eign countries (Finland, South Korea, Japan, Russia, Ukraine,
Kazakhstan, Georgia) was touched upon in connection with the
research and the benefits of using them were justified.

In Russia, for several years now, children have been preparing
for school training in preschool institutions and short-term
groups organized in schools. The training load is 8 hours a week,
3 times a week in the second half of the day in special rooms in
schools. The duration of the training is 20—30 minutes. The class-
es continue until the end of May. In Barnaul, Russia, classes are
held both in preschool institutions and in schools with a duration
of 4 hours.
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In Kazakhstan, 63 percent of 5-6-year-old children who were
not enrolled in preschool institutions were enrolled in short-term
training courses [158].

In Ukraine, short-term preparatory courses are organized both
in a preschool institution and in schools with children who do not
attend preschool institutions. In these courses there are mainly
tutors. In addition to the desire of parents can be involved mu-
sical leader, teacher on descriptive activities, psychologist, etc.
However, this work is also carried out in families [159].

One of the interesting work experiences is the educational
concept developed in Georgia based on the principles of human-
istic pedagogy [131, 20]. This concept is applied in “Basti Bubu”
kindergarten. The main goal of this program is to raise the grow-
ing generation to be noble and generous. It begins at an early age,
continues in kindergarten and school. The program notes that
the whole life of the kindergarten is educational and develop-
mental. And the training process and its content are based on the
ideas of humanistic pedagogy. The main concept of humanistic
pedagogy is spiritual humanism, while the pedagogical process is
determined by a system of content and means corresponding to
this concept. Its main ideas are as follows.

1. Unity of spirit, cooperation, creativity, closeness, sincerity
of the educator and the child.

2. Caring for the enrichment of the soul, heart, mind.

3. Preparing children for life and educating them with life.

4. Building relationships based on the principle of dialogue.

5. Creating a sense of free choice in children.

Apparently, in this kindergarten, developmental training is
taken in combination with the spiritual enrichment of children.

The study of domestic and world experience in preschool edu-
cation made it possible to obtain the following results:

1. In the course of the research, it was established that the
physical, mental, social, communicative and intellectual readiness
of children for school is an important condition for the quality
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organization of training. For this reason, it is important to in-
volve children who do not go to preschool educational institu-
tions in short-term groups for school preparation. In this field,
the existing experience in the republic is not implemented based
on a single content, so there is fragmentation.

2. Regarding the preparation of 2.5-6-year-old children for
school training, the limited knowledge and skills of educators,
teachers about the planning and organization of the training
process, the characteristics of preschool education, interactive
training, hinders the implementation of developmental training.

3. After getting acquainted with the children who went to the
first grade, it turned out that children who were not involved in
preschool institutions hardly adapted to the school environment.

4. The existing gaps in the organization of developmental train-
ing in different age groups of preschool educational institutions
certainly do not affect the cognitive, moral and physical develop-
ment of children. Thus, at the stage of preparation for school, the
development of children slows down and negatively affects their
learning achievements at the next stage of education.

5. The fact that parents limit the concept of “readiness for
school” only to instill writing, reading and counting skills, and
interfere with the child’s mastery of reading and writing tech-
niques without knowledge of the developmental learning meth-
odology has a negative effect on school.

Since children come to preschool educational institutions in
a different state of psychophysiological development, it should
be borne in mind that the main goal of preschool education is to
ensure the comprehensive development of each of them, taking
into account their ability, and potential capabilities, strengthen-
ing inter-training, giving a wide scope for the integration of class-
es and eliminating the overload of children with various training
materials.

The role of education in the development of personality cannot
be denied. While studying, the child acquires not only knowledge
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and skills, but also the child’s worldview is formed, his views
on life change, and he has a high moral education. Education
prepares the child for active participation in society, stimulates
his intellectual and cultural development, makes him a full and
responsible participant in society.

Currently, special attention is paid to the comprehensive de-
velopment of preschool children, which makes preschool educa-
tional institutions face some unsolved problems. From this point
of view, there is a need to develop new theoretical approaches
that take into account the inclusion of innovative concepts in the
methodological foundations.

In order to meet the requirements of modern society in the field
of preschool education, it is important, first of all, to ensure the
comprehensive development of children, to educate parents, to
increase the competence of educators and pedagogical personnel.
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CHAPTER III
DEVELOPMENTAL TRAINING TECHNOLOGY
IN PRESCHOOL EDUCATION

3.1. Developmental training as a means
of intellectual education of children in preschool
educational institutions

Although fundamental reforms have been carried out to pro-
mote modern education, it has not yet been possible to achieve
full development in general. From this point of view, there are
problems in the field of preschool education in the current con-
ditions in our country, and their solution is inevitable.

We all know that a country with physically and spiritually
alive, culturally and intellectually high citizens is considered the
richest country in the world.

The solution of these issues consists in applying new approach-
es to the process of specialist training in higher education, as well
as having a development-oriented influence on the experience
and creativity of the educator-teacher. To achieve the goal, learn-
ers must be provided not only with the transfer of knowledge, but
also with their active participation in the training process, activi-
ties and social relations. The main task of modern education is to
provide quality education to people by revealing creative potential
and developing creativity.

Today, creativity is a key tool in the global economy. The main
factor behind the progress is the rise and development of creativ-
ity, which is the main driving force of the economy. Creativity is
currently one of the most important tools of the global economy.

Regardless of the development laws of the modern era, man is
always the driving force of changes. At present, education deter-
mines the main priorities of personality formation, sets special
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requirements for it, attaches importance to the development of
creativity. Since creativity is based on inexhaustibility, globality,
immateriality, invariance, it acts as the main advantage of a com-
petitive personality.

The component of a complete innovative system in preschool
educational institutions is an innovative activity aimed at im-
proving the didactic process. Here, in order to realize its devel-
opmental potential, it is required to change the goals, content,
forms and methods that affect the improvement of training and
education.

The specificity of the innovative activity of the educator is
determined by the orientation of children’s cognitive activity,
intellectual abilities, as well as game activity towards the goal,
forms and methods of innovative activity, which is considered as
developing technologies.

It is possible to systematize the criteria in the innovative activ-
ity of the educator in preschool educational institutions:

— variability;

— openness to innovations, new ideas;

— be prepared for risks;

— monitoring and evaluation of development.

It is known that the role of ICT in the training process is con-
stantly increasing. However, their application does not always
lead to the intended changes. Because although teachers receive
extensive knowledge through ICT, they benefit more from the ex-
perience they have before the training session. In general, the use
of technologies gives impetus to innovations, necessitates the
development of child-oriented, personality-oriented pedagogical
approaches, creates the basis for the development of creative
abilities and creativity in students. Various educational programs
designed in accordance with the intellectual and learning ways
of children contribute to improving the quality of education and
achieving effective results. This directs educators-teachers to act
as guides and facilitators.
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If the purpose is changes in preschool education, all educa-
tion workers should be involved in the pedagogical process and
should move towards new goals. To do this, the development of
creativity must be ensured in preschool education, as in all levels
of education, because it is one of the important factors that
stimulate innovation. Since creativity and innovation are the de-
mands of the times, it is appropriate to start reforms from the
format, content and methodology of preschool education. From
this point of view, the implementation of continuous innovations
in all areas of preschool education should be one of the impor-
tant and main issues in order to achieve this success. The main
driving force of changes should be educators-teachers. Because
the main source of creativity for children is the educator-teacher.
For this reason, educators-teachers need pedagogical support
and resources to implement innovations. Teachers should feel
comfortable at work. Educators-teachers with creative thinking
should constantly change their approach and methods in the ed-
ucation and training of children and be open to innovations. The
creativity of an educator-teacher is not only about adding pic-
tures to presentations, showing children videos from the Internet
and listening to music. The development of creativity in the ed-
ucational process is the delivery of educational material in orig-
inal ways, the formation of creative thinking in children through
problem solving.

Innovation in education requires radical changes in the as-
sessment process, along with content and methods of training.

It is noted in the pedagogical encyclopedia [143] that develop-
ment is such a process in which a gradually increasing quantitative
change leads to a qualitative change. Human physical and mental
development meets general laws. Like all phenomena of nature,
development has its past and future, something is destroyed,
something is created. For them, internal contrasts are charac-
teristic (requirements for the body, personality and an organism
that is already ready to meet these requirements).
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Development is the process of quantitative and qualitative
changes in the organism. And its result is the physical, intellec-
tual, social, spiritual development of a person. Spiritual develop-
ment finds its expression in intellectual and social progress.

A person is formed as a personality in the social system through
purposeful and deliberate upbringing. Personality is defined on
the one hand by the measure of social experience assimilation,
and on the other hand by the measure of return to society, pos-
sible contribution to the treasury of material and moral values.

Personal development is a process in which the systemic qual-
ities of a person’s personality change as a result of socialization
and interaction with the surrounding social environment. In this
case, the changes are qualitative, not quantitative.

Prof. Z.M.Mehdizade in the textbook “Child Psychology” notes
that the development process consists of the transition from the
perception of the events that the child perceives superficially,
separately, in detail, to understanding their content, to the clar-
ification of the laws governing them, to the acquisition of sys-
tematic and comprehensible knowledge and writes: “The devel-
opment of cognitive activity is also expressed by the fact that
the child gradually learns to reflect the external world in more
advanced ways. He learns to observe, selectively remembers the
most essential, and then deliberately regurgitates only the mate-
rial he needs” [87, 30-31].

Prof.F.A.Rustamov and associate professor T.Y.Dadashova write
that development is a complex process, that a person is formed
under social and psychological factors” [107, 11-13].

R.N.Mursagulova and N.M.Rustamova, who show that devel-
opment takes place in nature and society and is characterized by
progress, note that “Development means physical, mental and so-
cial development. Development is the quantitative and qualitative
changes that occur in children from the day they are born” [99, 15].

The implementation of developmental training in preschool
educational institutions is currently regulated by a special rule.
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The main goal is the method of developmental training of L.S.Vy-
gotsky and D.B.Elkonin. The main task of developmental training
of psychologists is not to give knowledge to children in a ready
manner, but to acquire knowledge by them in the process of free,
cognitive activity in problem situations.

The development of cognitive activity is not only an increase
in the volume of knowledge in a child about objects and phenom-
ena surrounding him. The child’s understanding plays an impor-
tant role here. As the child develops, knowledge becomes more
and more regular, systematic and justified in nature. Even things
that a child knows well from a young age are reflected in different
ways at different stages of his life.

Developmental training is a direction in educational practice.
The transformation of a child into a subject capable of this in
changing himself is the main content of the development pro-
cess. Creating conditions for such development is the main goal
of education.

In the process of organizing developmental training, the
educator-teacher not only teaches children to learn, but also cre-
ates a basis for their independent thinking, taking the initiative
to acquire new knowledge, reacting to other people’s opinions,
criticality, independence, flexibility and creativity.

Developmental training means the methods, content, methods
and forms of organizing training, which also serve for the com-
prehensive development of the child.

Developmental training is a complete pedagogical system,
which is one of the forms of active training. It creates condi-
tions for the child’s cognitive, intellectual development and
positively affects the preventive development of his personal-
ity, prepares him for successful adaptation to the new social
environment. Developmental training is viewed as a complete
pedagogical system that takes into account the interaction of
pedagogical process subjects, goals, content, method and train-
ing results.
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Theoretical and practical analysis of the training made it pos-
sible to determine the project of an effective system for organiz-
ing developmental training. The presented didactic model of the
training process consists of forms of training organization and
their optimal combination and goal, content and result-oriented
assessment. On the basis of this model, a development training
system for various purposes is being created. The methodology
for implementing this model involves its implementation at each
stage (defining, educational, control).

The aesthetic environment created in the preschool educa-
tional institution creates a sense of joy in children and instills an
emotional positive attitude towards the kindergarten. Children
come to kindergarten with pleasure and are enriched with new
knowledge and impressions, strive for creative activity, which
affects intellectual development.

In recent years, such ideas as “child-oriented”, “development-
oriented” have become widespread in kindergartens. Firstly, if
the educator works on an equal basis with children in the per-
formance of training duties, then there can be no talk of devel-
opmental training here. Second, inclusion some components of
developmental methods into practice can increase the effective-
ness of traditional training, but cannot transform it into devel-
opmental training. They are not so much about the inclusion
of theoretical knowledge in the content of traditional teaching.
When these elements are selected as necessary, they achieve a
significant result, performing the effective formation of skills
with a more rational and generalized algorithm of the corre-
sponding tasks.

In the process of developmental training, children aged 5-6 years
develop mental workmanship while maintaining individual char-
acteristics. These facts showed real and physiological significance
at different times of the day and during the week. Mental perfor-
mance is an integral indicator of the child’s functional state and
reflects his adaptation to various educational activities and at
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the same time to the educational load. The parameters of mental
efficiency are consistent with other indicators characterizing the
functional state of the body.

In modern times, more and more attention is paid to the de-
velopment of the child and the issues of eliminating problems
that slow down development. From this point of view, research
is being conducted on developmental training, and they are try-
ing to solve the problem with the help of various textbooks and
teaching aids. In the preschool period, the issues of intellectual,
moral and physical development of children are becoming in-
creasingly relevant. Moreover, one of the tasks of modern pre-
school education is the comprehensive development of the child.

Such an approach forms a creative attitude to activity, de-
velops thinking, imagination, attention, memory, will, polishes
emotional culture and communication.

The development of thinking is ensured not by the assimila-
tion of knowledge in a purposefully organized process, but by the
involvement of children in solving the problem posed.

Acquiring methods of acquiring knowledge is the basis of hu-
man activity and allows to perceive oneself as a subject who is
able to establish the cognitive process independently.

Creative thinking characterizes the following abilities:

— achieving results that no one has achieved before;

— the possibility of using various ways in the situation in or-
der to achieve the desired result unknowingly;

— variety of methods for achieving the result;

— lack of sufficient experience to solve such tasks;

— the need to act independently without the intervention of
others.

Developmental training ensures the maximum effective im-
plementation of the educational potential of preschool institu-
tions.

While justifying his hypothesis, L.S.Vygotsky explained the con-
tent of the genetic laws of the development of mental functions
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of a person. This law was the basis of his concept. According
to his idea, any higher mental function in the development of
a child arises twice, first as a collective, social activity, and the
second time as an individual activity that develops the child’s
thinking. “In our opinion, we should fully include this law in
the education process of children. Its main sign is that it cre-
ates a zone of close development, or rather, calls children to life,
awakens and sets in motion a number of internal processes of de-
velopment... From this point of view, training is not development.
But properly organized training pursues the mental development
of the child, awakens a number of processes that are generally
impossible without training, calls for life. Thus, training is not
a natural process of development, but a necessary and general
moment in the development of the historical characteristics of
a person” [129, 390].

Although L.S.Vygotsky’s followers spent many years trying to
develop L.S.Vygotsky’s ideas, they remained only speculations.
In the 1930s and 1950s, psychologists worked out the basics of
the educational experiment as an important method of solving
developmental training problems(A.B.Leontyev, A.V.Zaporozhets,
S.L.Rubinstein, G.S.Kostyuk, N.A.Menchinskaya, Y.N.Kabanova-
Meller and others). In the 1960s and 1980s, aspects of develop-
mental training were studied in the field of preschool educa-
tion, primary and secondary education (L.A.Wenger, T.A.Vlasova,
V.I.Lyubovsky, Z.I.Kalmykova, 1.Y.Lerner, etc.).

The results made it possible to substantiate the provision that
training plays a significant role in development and to reveal spe-
cific psychological and pedagogical conditions of developmental
training. Since the late 1950s, Vygotsky’s hypothesis has been
worked out by two collectives created by Zankov and Elkonin.
Since traditional primary training does not provide the mental
development of children as necessary, Zankov proposed a new
didactic system based on interrelated principles. These principles
are as follows:
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1. Training at a high level of difficulty.

2. Leading role of theoretical knowledge.

3. High pace of studying the material.

4. Students’ understanding of the learning process.

5. Systematic work on the development of all students

These principles were concretized in the program and teach-
ing methods for young schoolchildren.

Specialists of many countries accept the supremacy of L.S. Vy-
gotsky’s hypothesis about the relationship between training and
development over all theories due to its advanced scientific and
practical importance [58,72].

In order for training to have a developmental character,
A.U.Mammadov considers it necessary to wait for the following
conditions:

1. The training material that students will master should be
compiled according to the principle from simple to complex, from
easy to difficult.

2. Such training methods should be used in the training pro-
cess, which should increase children’s interest in training with
their naturalness, ensure children’s progress towards future
development with their perspective, and somehow prevent the
child’s mental development.

3. In the learning process, the teacher should try to consolidate
and increase the positive qualities that are manifested in the at-
titude and behavior of children, and eliminate the negative ones.

4. The pace of developmental learning should precede the
pace of mental development of students [94, 34].

During the analysis of traditional ideas about development
and training, it was determined that the child’s transformation
into a subject of various types and forms of human activity was
initially proposed here. These ideas were one of the first attempts
in the system of intensive comprehensive development developed
by L.V.Zankov for primary classes in the 50s and 60s. At that time,
for obvious reasons, it was not applied to practice.
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In the 60s, another direction of developmental training was
developed by D.B.Elkonin and V.V.Davidov and applied to the
work of experimental schools. Their technology focused mainly
on the development of the child’s intellectual abilities.

The organization of training in the interests of society and
the person himself requires reflecting the maximum results of
development in a minimal time frame. It is imperative that train-
ing moves ahead of development by using specific features to a
high degree and making significant adjustments to it. This is pro-
vided by a special pedagogical technology called “developmental
training”.

In developmental training technology, the child is assigned a
role as an “independent subject” in interaction with the environ-
ment. This interaction includes all stages of activity: goals, plan-
ning, organization, realization of goals and analysis of activity
results (reflection). The traditional training system deprives the
child of this activity at least completely and leads to stagnation
in his development.

The developmental training methodology is a completely dif-
ferent structure of training activities. It has nothing in common
with reproductive training based on memorization. The essence
of its concept is that the created conditions become the main
task for both the educator and the child himself. The main idea of
developmental training is “preventive development of thinking”.
It provides the child with his readiness to independently use his
creative potential. For the educator-teacher, it is not the result,
but the child’s attitude to the material being taught: it is not
only to learn it, but to find something new, to realize oneself in
cognitive activity, to achieve what one desires.

Developmental training takes into account and uses the pat-
terns of development, adjusted to the level and characteristics of
the individual. Pedagogical influences in this training anticipate,
stimulate, direct and accelerate the development of the heredi-
tary indicators of the personality, that is, training goes ahead of
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development. Developmental training is aimed at the develop-
ment of the entire set of personal qualities of the child and takes
place in his “zone of close development”.

In the process of developmental training, the main components
of intellectual activity are the goal, content, motivation, operation
and correction. The basis of intellectual development is knowledge.

The purpose of developmental training is the formation of flex-
ible, intelligent, independent, free-thinking children. The main
criterion for development is the obvious progressive changes in
educational activities, the complication of its structural compo-
nents. In other words, training precedes development. The saying
“Man develops in action”, which is the methodological basis of
training and education, is still relevant today.

“Exchange of information” is not the issuance and acquisition
of knowledge, skills, habits, but the development of the creative
force of a person himself, or his own development. It is necessary
to teach children to learn, to respect their opinion, to develop in
them a desire to know everything, to create interest and demand
for knowledge.

When mastering knowledge, children not only assimilate its
content, but also develop their own cognitive capabilities, curi-
osity and predisposition. They learn to think, search, create. In
this regard, educational activity is the most important source of
personality formation.

The problem of the relationship between training and develop-
ment has been and remains one of the main problems of pedagogy.

The involvement of the child in active activities in the learn-
ing process, his motivation to search are among the important
issues. Because at this time, children develop creative abilities
and thinking.

However, we must not forget that the child’s development is
impossible without the child’s own desire, interest and independ-
ent search ability. By actively participating in the learning pro-
cess of children’s development, skills are formed in them.
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Thus, the advantage of developmental training is that it has a
creative character, in which the child develops free thinking, in-
dependent decision-making, judgment, self-confidence, etc. skills
such as.

It turns out that the model of the technology of developmen-
tal training should be presented in such a way that the educator
directs all his efforts in the organization of the training process
to self-development and personality development.

The development of mental activity in the assimilation of
knowledge becomes an important source of the formation of a
child’s personality, his independence. In this regard, the attention
of the educator-teacher is focused not on the problem of obtain-
ing more knowledge by the child, but on the process of involving
children’s intelligence in solving the problem of education.

In the works of L.S.Vygotsky, the idea that any learning should
be carried out by people who learn is repeatedly emphasized.

Possession of methods of mastering knowledge lays the foun-
dation for the child’s activity and his self-realization as a subject
of cognition capable of independently building the process of
cognition. In order for the child to direct his own thinking, it is
important to teach him to be aware of the processes and mental
operations taking place in his mind.

In this regard, D.B.Elkonin’s words: “I tie a knot. I do it con-
sciously. But I can’t say exactly how I do it. But it can become the
subject of consciousness — then it will be consciousness”. Think-
ing in this way is the basis for starting to form oneself.

Asking of the educator-teacher to provide information about
how the child acquires learning, what mental operations and in
what order he should perform it, causes considerable difficulties
for children at first. It is necessary to try to make children express
their thoughts verbally, freely, so that skills such as explanation
and interpretation are formed in them. Children need to be taught
this consistently, starting from the first years. Often, children be-
gin to solve the problem, accepting the requirements and tasks of
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the educator-teacher. However, in this case, they begin to act in an
attempt to complete a specific task, without thinking over ways to
solve the problem. They do not analyze ways to solve the problem,
but try to perform the correct task as quickly as possible and an-
swer any questions. The educator-teacher should discuss with his
friends the ways to solve the problem, work and tell him that in
order to solve any problem, a person should not only accept it, but
also skillfully organize mental activity, implement the solution
process, and be able to control himself while completing the task.
Because “thinking” plays a key role in developmental training.

Learning is impossible without active activity in the process
of developmental learning. Developmental training mainly takes
into account the laws of development and uses it, adapting to the
level and characteristics of the child. The child’s activity in de-
velopmental training is stimulated and directed by the educator-
teacher.

In general, if the formation of personality is set as the main
goal and requirement, the educator-teacher should perform the
function of development along with other functions of training.
Because the purpose of developmental training is manifested by
the implementation of children’s knowledge and skills by master-
ing the experience gained in the process of formation, in which
the educator-teacher gives the children the right direction is one
of the very important issues.

3.2. Pedagogical and psychological foundations
of developmental training in preschool educational
institutions

In the first years of children’s lives, preschool institutions have
great tasks in the field of the correct laying of physical, mental,
moral, aesthetic development, their preparation for school. In or-
der to fulfill these tasks at the proper level, the most important
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issues are to establish all the educational work of preschool edu-
cational institutions in accordance with the requirements of the
day, to form children in the spirit of the customs and traditions
of our people, and to develop a sense of patriotism in them.

Observations show that a tutor working with children of pre-
school age faces a rather complex and difficult task. This task
consists, first of all, in making the child’s mental activity his vital
demand. During exercises with children, it is necessary to de-
velop imaginative thinking, imagination, voluntary actions and
especially speech in children. From this point of view, wide op-
portunities should be created for children to freely express their
opinions, tell stories, make judgments and express their attitude
in the process of training.

There is an opportunity to do educational work during the les-
son and outside of the lesson, and it is also possible to mobilize
the psychological forces of children and turn them into a means
of increasing their level of education. In addition to children
striving for exemplary discipline with the desire to hear a kind
word from the educator-teacher, to please their parents, and to
be counted among their comrades, some children get used to the
words of praise from the educator, who find their self in other
respects, to make their comrades laugh with their pranks and, as
a result.

In the first group of children, psychological forces such as at-
tention, will, imagination, imagination, thinking, and memory
begin to develop intensively, and their success increases day by
day. In this case, both the child himself feels joy and joy, and the
educator is satisfied, and the parent is satisfied. In the second
group of children, defective psychological conditions are observed,
such as distraction during training, inability to concentrate, lazi-
ness, difficulty in activating thinking when necessary, inability to
imagine events that have not been seen, showing impatience, and
in this regard, performing tasks given in a sloppy or incomplete
manner.
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From the observations, it is clear that one of the main causes
of the defects we have listed should be sought in the tradition-
al approach to training in family education and kindergarten,
not paying attention to the role of psychological processes in
training.

As an example of developing psychological processes in a
complex way, let’s consider the “Find and see” game played by
the educator-teacher with children.

The educator-teacher puts various objects on the table and
calls the children to the table. The child, chosen by the educator-
teacher, takes an item with the sound “N” in the name from the
objects, shows it to the children, says the name of the item, divide
the word into syllables.

Educator-teacher with children “Who can draw the pictures
faster?” plays the game. During the game, the song “Khazar oil-
men” is played. Children who draw pictures quickly are rewarded.

All this leads to the formation of certain ideas about oil in
children, and they learn the benefits of oil to our country.

As can be seen from this training, suitable conditions have
been created for the development of such abilities and skills as
observation, attention, imagination, thinking, creativity, initia-
tive in children working on the task.

First of all, the task requires children not to look at objects in
general, but to notice any sign, select and note it among other
signs. Children who work on such tasks develop, above all, their
ability to observe. Secondly, the development of children’s cre-
ativity is encouraged, and children think independently and
express different ideas. Thirdly, it encourages children to make
comparisons and make independent judgments.

Apparently, by conducting a game, a direction was given to
the development of several psychological processes. At the same
time, deliberate activation of attention, will, memory, imagina-
tion, thinking is of exceptional importance for children to under-
stand the essence of any task. When the psychological processes
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that we have listed above are consciously involved in the activi-
ties of children when looking at things, two important tasks are
performed: on the one hand, children have attention, willpower,
thinking, etc. psychological processes develop, and on the other
hand, children consciously master the essence of things.

The parent and the educator-teacher require the child to per-
form the assigned tasks. However, a large number of parents and
educators-teachers ignore the other aspect of training, the aspect
that is somewhat difficult to see in the training, the psychological
forces. However, the most important and necessary means of suc-
cess in training in preschool age is his attentiveness, willpower,
memory, the ability to reason, to imagine in the necessary mo-
ments, to revive in a dream, to be able to take control of himself,
to be patient. Education has a leading role in this. It should be
borne in mind that each of the striking psychological forces is
not formed in separate exercises. All the children’s psycholog-
ical powers: attention, will, memory, imagination, imagination,
thinking, etc. are involved in the concrete exercise. And the level
of the named psychological processes can be different depending
on the individual and age characteristics of children.

A child’s psychological preparation for school training is an
important indicator of his mental development in the preschool
period.

It is clear from the research that psychological conditions are
not created in some pre-school educational institutions that en-
sure comprehensive communication of the child with adults and
peers. As a result, preschool children develop a negative attitu-
de towards kindergarten and education, and an inadequate atti-
tude towards themselves and the people around them. In such
conditions, the progressive development of the child is impossi-
ble. Therefore, creating a favorable psychological climate is one of
the most important tasks of the educator. The successful solution
of this task depends on the creative communication of the educa-
tor, the full content and productive forms of this communication.
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The child’s intellectual feelings change in the process of com-
munication and activity with the elderly. The content of commu-
nication is the social experience that the child has mastered.
Psychological development is closely related to physical devel-
opment and organic maturation. Development is a single pro-
cess that covers all aspects of human existence. A child who
does not have psychological readiness for school training can-
not get used to new living conditions, new activities for a long
time. In preparing a child for school, the nature of the motives
that lead him to become a student also plays an important role,
and therefore the motives are aimed at strengthening the desire
to read, write, and learn. Performing different types of activities
is one of the main issues in the psychological development of
the child.

The psychological readiness of a child for school training,
which is one of the important outcomes of mental development
in preschool age, does not consist in the fact that a child develops
psychological traits that distinguish a schoolchild before entering
school. These signs can gradually arise later in the process of the
course of school training under the influence of new living con-
ditions and activities. The main task in the process of preschool
education is to create favorable conditions for mastering these
signs in children.

The following principles of developmental training have been
defined:

a) developmental games and tasks provide “food” for the de-
velopment of creative abilities from an early age;

b) step-by-step tasks constantly create conditions for preven-
tive development of abilities;

c) the child develops more successfully by rising to his highest
level of development every time;

d) developmental games are very diverse in terms of con-
tent. Like other games, they do not create tension, free and joyful
creativity takes place in the atmosphere;
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e) while playing these games with children, both educators
and parents acquire the very important skill of not hindering the
child from thinking and making independent decisions, leaving
everything he can do to himself.

These five principles listed correspond to the five main condi-
tions for the development of creative abilities. That is why devel-
opmental games and tasks create a unique microenvironment for
the development of creative aspects of intelligence. The develop-
mental training methodology was developed taking into account
the above principles and requirements, and the variability of the
object environment in the pedagogical content, at the level of
the project-designer, was considered necessary.

The creation of a developmental environment based on these
principles provides a sense of psychological protection for chil-
dren, develops their abilities, helps them master different meth-
ods of activity, and shapes them as personalities.

Developmental training differs from traditional training in the
nature of teaching and learning. The main role of the educator
consists in the activity of children aimed at the formation of cog-
nitive independence, development and abilities, ideas and moral
values, an active life position.

Developmental training is carried out in the form of involving
children in various types of activities (didactic games, discus-
sions, training methods) aimed at creative imagination, thinking,
memory and communication.

By involving the child in training activities and using his po-
tential opportunities, the educator knows what methods of activ-
ity he mastered in the previous training process, determines the
psychological basis of this process of mastering, learns the level of
the child’s understanding of his personal activity. On the basis of the
evidence obtained, the educator shows the corresponding own
pedagogical influence on the “zone of close development” of chil-
dren. Pedagogical influence outstrips the hereditary qualities of the
personality, stimulates, directs and accelerates its development.
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As we mentioned, the developmental training takes place in
the “zone of close development” of the child. Developmental
training is a learning process aimed at the potential capabilities
of the child and its realization. Progress in development is the
main condition for a solid and deep assimilation of knowledge.

Positive results are achieved when the child’s educational ac-
tivity is not when he receives ready-made knowledge, but when
he uses the power of his own mind and will in a joint search with
adults. Even if he is a minimal participant in this kind of joint ac-
tivity, the child considers himself a co-author in solving the prob-
lems that arise.

Work based on the “zone of close development” allows chil-
dren’s potential to be fully and clearly revealed. It instills in
them confidence in their own strength. A change in the nature of
teaching leads to a change in the nature and structure of training.
From this point of view, the essence of developmental training
is that during the training process, the child acquires not only
knowledge, skills and habits, but also methods of action. There
are two directions in learning: the activity in the acquisition pro-
cess and the acquisition itself as the main content of the learn-
ing activity. A specific aspect for learning is the orientation of
children to master the methods of activity in the design process.

The content of the activity that the child will master in the train-
ing process is due to the performance of a system of operations in
his consciousness. Thus, training operations are the initial factors
in the process of mastering. Knowledge is of a second nature, and
the stimulus of training, specific goals, the instrument of extracur-
ricular cognition lose its strength (outside the operating system).
Thus, in the structure of developmental training, the subject of
learning activity is not mastering, but mastering, which is realized
in the learning activity carried out in the process of designing.

In the process of development, the knowledge, skills, habits
and qualities of the personality are manifested as the results of
this activity and also as a condition of the child’s future activity.
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According to the researches of leading psychologists, every
activity in the process of creating new mental states, knowledge
and methods of activity can be called learning and development.
In the theory of developmental training, there are reflexive-
personal and practical innovations of activity with objects. The
plan of activity with objects realizes the operation of actions
with objects and signs or with objects. Reflexive — personal plan
indicates the attitude of the individual to the activity. The de-
velopment of activity is carried out at the expense of reflexive —
personal innovations. For the justification and development of
the theory of developmental education, the indicated factor
is taken as a basis: activity in the external plan is performed
mainly by its own object. However, the idea of action includes
innovations [156].

Erik Erikson proposed the theory of psychosocial development.
He believed that development occurs throughout life. His theo-
ry brought new ideas to the formation of a healthy personality.
It focuses on the social and emotional aspects of development.
Children develop as personalities in response to the social en-
vironment in which they live. Erikson’s theory consists of eight
stages. At each stage, a social conflict or crisis occurs. These are
not tragic situations in general; however, these problems require
solutions that are satisfactory both on a personal and social level.
Erickson believed that children must overcome each stage be-
fore moving on to another. Growth and social forces contribute
to overcoming any conflict or crisis. For this reason, educators
and parents play a very important role in the recognition of each
stage. By providing social opportunity and support, educators and
parents help children cope with each crisis. In Erikson’s theory,
let’s take a look at the stages of human development [162], since
the first four stages belong to the preschool age period:

Stage 1. Trust — Versus Distrust.

In the first eighteen months of their lives, they learn to trust
their own environment or not. To build trust, they need warm,
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persistent, anticipatory and careful care. When children are in
a bad mood, they need to be reassured, as well as pampered,
fed, cleaned and cared for. Then babies will have an idea that
the world is safe and secure. Insecurity, on the other hand, aris-
es when faced with unforeseen events or when they are treated
rudely.

Stage 2. Independence — Versus Shyness and Disbelief.

The second stage is between eighteen months and three years
of age. During this stage, babies use new motor and mental skills.
They want to be independent and do some things themselves.
They are in the process of discovering their bodies and practic-
ing movement and language skills. The purpose of this stage is
to gain self-control without losing self-esteem. It is important to
form a sense of independence in children. At this stage, children
begin to become independent. They must acquire the ability to
make choices and make decisions.

To do all this, children need a loving, supportive environment.
If positive conditions are created for the child to eat himself, go
to the toilet, dress and explore the environment, this will lead to
their independence, freedom. In contrast, overprotection or lack
of adequate activities will lead to insecurity, failure and shyness.

Stage 3. Initiative — against the feeling of guilt.

And in the period between the ages of three and five, the
third stage occurs. According to Erikson, this stage arises thanks
to the many skills that children acquire. Now children are ready
and willing to learn about the constructive ways of dealing with
people and things. They learn to be proactive without offending
others. They also discover how to influence the world, what to do.

As a result of the influence of the environment on them, chil-
dren are constantly trying and succeeding in learning new tasks.
With the help of a strong initiative, they actively move forward,
quickly forget failures. It gives them a sense of accomplishment.
Children at this stage need to be instilled with a sense of purpose.
This happens when adults focus children’s efforts on accepted
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social practice. If criticism discourages children, then feelings of
inadequacy emerge. It can also happen when parents demand too
much control.

Stage 4. Diligence — Versus incompetence.

The main crisis of this stage occurs between the ages of six
and twelve. During this period, children love planning and imple-
menting projects. This allows them to learn about the rules and
expectations of society. During this stage, children acquire intel-
lectual skills such as reading, writing and mathematical knowl-
edge. The attitude of family, neighbors, educators and friends to-
wards children affects their further development. Realistic goals
and expectations help children realize themselves. Children are
discouraged when they are subjected to criticism and discourage-
ment, or when parents demand more control. In this case, there
is a feeling of incompetence and instability.

Jean Piaget [163] thought that mental thinking is different at
each stage of development. His theory explained mental oper-
ations. This includes how children perceive, understand, think
and learn about the world. Piaget believed that children natural-
ly seek to learn what they do not know. Knowledge is gradually
gained during active participation in life experience. Young chil-
dren identify relationships between objects by physically touch-
ing them. Piaget expressed these processes in terms of schema-
ta, adaptation, assimilation and balance. These processes occur
during each developmental stage.

“Schemes” are a category of knowledge that helps us under-
stand and understand the world. From Piaget’s point of view, the
scheme reflects knowledge and the process of its receipt. When
a child acquires a new experience, this information is first used
to change, add or replace the existing scheme.

“Balance” is the process of matching the already known infor-
mation with the new information. This process is related to how
people organize their mental thoughts and create intellectual
structures.
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The stages of Piaget’s cognitive (mental) development are the
same for all children. Most children go through these stages in
sequence. Each stage is based on the previous one.

Although Piaget did not directly apply his theory to education,
his theory had a strong influence on early childhood education.
Many teaching strategies are based on his theory. Knowledge
is created by engaging children in stimulating motor activities.
Piaget’s theory consists of four stages: sensorimotor, preparation,
concrete and formal operations. The first three stages coincide
with early childhood and primary school age.

In Howard Gardner’s theory of multifaceted intelligence, it
is noted that intelligence is the result of the unity of the child’s
heredity and experiences. This theory is based on how cultures
shape human potential. Gardner argues that children learn and
express themselves in many different ways. During the process,
they use several types of intelligence. Although each intellect
is functional in isolation, it is interrelated. According to Gard-
ner, a person does not develop if potential intelligence is not
brought up.

Every teacher should help to reveal these abilities in their
students. Let’s not forget that the teacher’s kind attitude to-
wards his students, respect, acceptance of them as they are,
confidence in their abilities — all this increases the respect and
trust of both himself and his teacher. As you can see, teacher-
student relationships are a very delicate and complex matter.
Therefore, if we build our work correctly, we will eventually
educate our country courageous and patriotic students, distin-
guished by high intelligence, scientific potential and national
and moral values [93].

Pedagogical theory about developmental training requires the
maximum level of training, repetition of teaching material in
new conditions, creation of positive attitudes towards education
and knowledge in children, humanization of mutual relations
between the teacher and children.
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The pedagogical theory of developmental training is also re-
flected in the modern practice of preschool education (F.A.Sokhin,
N.N.Poddyakov, V.A.Petrovsky and, etc.)

With reference to the pedagogical and psychological basis of
training, it is important to use such training methods that nat-
urally increase children’s interest in training, create an internal
need for knowledge in them, guide children towards future de-
velopment with their perspective and ensure their mental de-
velopment. The educator tries to accurately determine the lev-
el of mental development of children and organizes the learning
process in such a way that training takes place at the forefront of
this development without overloading children with information.
In the learning process, the educator carefully monitors the qualities
that are manifested in the behavior and behavior of children, tries
to consolidate and enhance positive qualities, and eliminate nega-
tive ones. The psychological requirements of training are as follows.

1. Positive motivation of children to training.

2. The process of getting to know the material directly.

3. Development of the thinking process during learning.

4. The process of recalling previous and later acquired infor-
mation and adding, changing, and replacing new information.

The full health and development of a child as a person is one of
the main issues of the pre-emptive period. Therefore, preschool
education should serve, first of all, the physical and psychologi-
cal health of the child. Ensuring the physical and psychological
health of children is under the constant supervision of the edu-
cator and parents.

As a result of the research, it became clear that taking care of
the physical health of the child is reflected in one way or another
in all the documents regulating the work of the educator. And
the psychological health of a child is almost often relegated to
the background, and sometimes completely forgotten.

In fact, it is very important to ensure the child’s psychological
health in order to achieve proper development. For the physical
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development of the child, his mental state plays a huge role. The
normal development of the child’s body, his nervous system cre-
ates favorable conditions for complete, perfect mental develop-
ment. However, any psychic qualities by themselves do not lead
the personality to be capable.

The closest assistant to the educator in the comprehensive
development of children and the achievement of the goal set is
the plan. The tutor plans the training work Weekly. When plan-
ning educational work, it is necessary to specify a work scheme
for morning gymnastics, a complex of body-strengthening pro-
cedures, work with parents and voice pronunciation. When plan-
ning activities in the morning, the main goal is to accustom
children to the general harmony of life of the kindergarten, to
develop children’s cheerfulness and health. The morning recep-
tion of children in the kindergarten allows the teacher to deal
with each child individually. In the morning, the tutor works on
children’s speech defects and is able to do the job successfully.
When planning individual work, the educator notes in the plan
the name of the child, the purpose of his work. When planning
classes, the tutor takes the nature of the training as a basis.

1. An exercise that gives children new knowledge.

2. An exercise given to strengthen the knowledge, skills and
habits they have received.

3. Complex, final exercise.

It is important for the educator to take into account the phys-
ical and mental development of the children in the group, as well
as their age characteristics, when preparing a plan. The program
of preschool education is a state document. The content, purpose
and task of educational work with children are reflected in this
program. The purpose of the program is aimed at the develop-
ment of children.

It is of great importance for the educator to know exactly the
content of the program, to plan the exercises from simple to
complex according to the training principles. Proper planning of
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developmental training requires the educator to know the goals
and objectives set by him in the group in which he works, to take
into account the physical, mental development of children, to
know in depth the program materials, to be able to correctly use
the methods and techniques necessary in the learning process.
According to the plan, the tutor knows what resources he will
use today.

When organizing work with groups, it is necessary for the ed-
ucator to explain to the children what the task should consist of,
fully imagine the goals of group work, prepare in advance the
funds necessary to complete the task, monitor compliance with
the rules of work in the group, pay attention to the presence of
both passive and active children in the group.

It is one of the important conditions for educators, speech
therapists and staff working in preschool educational institutions
to be professional and to see a personality, a person in their face,
having emotional skills, knowledge of children’s anatomy and
psychology, understanding of children’s problems, being able to
work with children with disorders in speech and mental devel-
opment.

Developmental training technologies based on the cognitive
interests of the subject — the child — are especially important
for specialists of preschool educational institutions working in
an innovative mode. The activity of the child warms up to the
receipt of not external, but internal results, provides an increase
in the theoretical level of thinking aimed at self-perfection as
a subject of training. It is known that the main type of activity
in preschool age is game. Through play, the child demonstrates
his personal activity, manifests himself to the fullest. The game,
which is the leading type of activity of the child, creates favorable
conditions for the free cooperation of the elderly with children
and children with their peers. An increase in the degree of free-
dom of a developing subject and expansion of his skills, rights
and perspectives are the expected results. In the conditions of
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cooperation, the child’s joint activities and the development of
communicative skills are ensured. Children’s imagination and
thinking, not overwhelmed by the fear of failure and getting
into a ridiculous situation, are freed, their non-independence is
overcome, cognitive and creative abilities develop. The directed
model of communication does not imply a change in the educa-
tional process from systematic training with children.

A child’s mental development is impossible without the de-
velopment of his skills. The development of these skills requires
patience, restraint, care, great attention to the smallest success of
the child from the educator. The main content of the educator’s
activity is determined by the focus on the child’s development:

a) not only taking into account the age characteristics of chil-
dren, but also trying to actively form these characteristics and
play a fundamental role in their further development;

b) to develop in the educational process the individual charac-
teristics of children within each age stage: their inclinations and
interests, skills and habits, feelings and emotions;

c) creating a favorable psychological climate for the develop-
ment of children in kindergarten.

Thus, taking into account pedagogical and psychological prin-
ciples in the organization of the developmental training process in
preschool educational institutions, correctly following the require-
ments for the organization of training, ensuring the active partic-
ipation of each child in the training process is the main indicator
of the quality organization of modern preschool education.

3.3. Didactic basis of developmental training

Developmental training takes into account and uses the pat-
terns of development, adjusted to the level and characteristics
of the individual. Pedagogical effects in developmental training
anticipate, stimulate, direct and accelerate the development of
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the hereditary indicators of the personality, that is, training goes
ahead of development. Developmental training is aimed at the
development of the entire set of personal qualities of the child
and takes place in the “zone of close development” of the child.

In an innovative mode, educators-teachers cooperate with chil-
dren in all types of training activities when working with devel-
opmental technologies. Such interaction usually takes the form
of discussion. Such learning conditions are created by educators-
teachers, in which the child is able to discover, acquire and apply
his knowledge and skills.

The process of solving a problem is more important than get-
ting an answer. Because the purpose of an interactive method-
ology is not just the transmission of Information, its task is to
activate cognitive activity.

The new conditions of training require the educator to be able
to listen to those who want to express their opinion on each is-
sue, not to reject any of the answers, to support the position of
each of the children, to understand the logic of judgments, to find
a way out in frequently changing situations, to analyze answers,
suggestions and to direct them to solving the problem, without
making them feel it.

Effective organization of developmental training in preschool
educational institutions depends on didactic requirements. Di-
dactic requirements are related to didactic principles that are
important to follow at each stage.

Thus, the principles and requirements of the didactics of de-
velopmental training include the use of new training methods
and technologies, the choice of forms of organization of training,
the creation of equal opportunities for the mental and practical
activity of all children in the process of training, the use of vari-
ous visual and technical means.

Didactic foundations are at the heart of the use of training
technologies. When talking about the structure of the training,
modern requirements for the training, comparisons are made
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with the approach to these issues from the point of view of both
traditional and modern training methods, the advantages of clas-
sical and new methods and technologies are explained.

The opposition of new scientific theories to classical provi-
sions is not correct from the point of view of the dynamics of de-
velopment and is not justified from a pedagogical point of view.
Because while new theories are being created, old ideas and ma-
terials that follow the facts and concepts discovered and accepted
in the process of the development of science are preserved. Ma-
terials that do not correspond to the real situation are removed
from the old theories. Consideration of didactic basis is necessary
not only for students to master knowledge, but also for conscious
mastering of modern scientific theories. Revision of the didactic
basis of training requires changes in the structure of educational
programs and textbooks [64, 97].

Didactic requirements given to the training in the process of
developmental training play a leading role in the organization
and conduct of the training, after determining its content.

In terms of new pedagogical thinking, it is appropriate to fol-
low the following principles along with the requirements:

1. To provide an interesting and meaningful construction of
the years of the preschool child’s life.

2. To pay attention to the psychological readiness of children
for the correct use of information.

3. Consideration of the development of the ability of children
to research, search.

From the point of view of didactic requirements, the impor-
tance of new training methods and technologies in training is
enormous.

One of the important directions in the developmental train-
ing of children is the formation of concepts on real knowledge
in them. In the process of their realization, an important place
is given to independent work in the implementation of creative
work, as well as programmed tasks.
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In order to convey any concept to children, it is necessary to
take the following principles as a basis.

1. The principle of conformity to nature. The essence of this
principle is that the child must be developed, improved, taking
into account his natural capabilities.

2. The principle of conformity to culture. This principle al-
lows to take into account the nature of the person, to determine
the general direction of the activity by applying social experi-
ence.

3. The principle of integration.

The success of developmental training in the pedagogical pro-
cess begins with the design of its goals. The intensity of children’s
educational activity depends on how specific they are. Insuffi-
cient accuracy of the goals creates coldness between the educator
and the child, leads to the fact that the training is dull and unin-
teresting. In the organization of successful training activities, a
correctly set goal is of determining importance. The goal as a law
determines the methods and nature of human actions. Aware-
ness of goals is a necessary condition for achieving it. In order to
intensify training, it is of great importance to increase the com-
plexity of training goals, which requires children to work active-
ly, has a positive effect on the development of different aspects
of their thinking, willpower, personality and abilities. This is the
specificity of the intensive approach to achieving the goal. In its
implementation in practice, it is necessary to take into account
the goals indicated on various grounds. All types of these goals
are applied in training. The teacher applies the general goals of
the training depending on the conditions of the specific group.
This is especially important in eliminating gaps and deficiencies
in children’s preparation.

Specific tasks are assigned to each goal. In practice, goals and
tasks are often considered the same concept.

Development of knowledge and skills is included in the ed-
ucational tasks of training, formation of moral, labor, aesthetic
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and physical qualities of children’s outlook and personality is
included in the tasks of upbringing. And the tasks of development
include the development of thinking, will, emotions, needs, abili-
ties of the personality. As a whole, these three groups of training
tasks are closely related.

From our research, we conclude that educators are well aware
of the tasks of education and upbringing. But the main tasks of
personality development still cause discussions. Some educa-
tors believe that development occurs through the influence of
training and upbringing. Therefore, it is not worth specifying the
tasks of development separately. However, one should not for-
get that this type of training in didactics has long been shown,
and this is not only knowledge, skills, but also intensive develop-
ment of the personality. It is conventionally called developmental
training. Active members of educational training I.G.Pestalozzi,
A.Diesterweg, K.D.Ushinsky and others. During training and ed-
ucation, showing the tasks of development separately allows to
better direct the pedagogical process to the development of the
personality.

When planning training tasks, it is necessary to take into ac-
count not only the general requirements of the preschool edu-
cational institution, but also pressing issues that arise under the
influence of modern socio-economic processes.

As for the tasks of personality development, more attention is
paid mainly to the development of a new type of thinking — dia-
lectical, creative, innovative thinking. This allows you to choose
the most optimal solution of possible options for the appropriate
conditions.

In the application of developmental training, methods and
principles that stimulate children’s cognitive activity, learning,
forms of training organization, tools and their effective appli-
cation are of great importance. Here, the role of conversations,
discussions, research, role-playing games, children’s independ-
ent work is indispensable in strengthening the need for solving
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any problem in children, and in strengthening the activation of
cognitive processes in them.

The application of problem-based training methods in the
practice of preschool educational institutions has not become
widespread. The developmental organization of the training pro-
cess involves operational feedback, and correction of information
received urgently from the effectiveness of the applied methods
and primitives. Therefore, it is necessary to monitor the devel-
opment of knowledge and skills in the training process, evaluate
them and significantly improve their control over all this.

To strengthen the developmental function of training, not only
the control pace of your mane is important, but also its analysis.
The fact that the educator knows not only the deficiency in the
knowledge and skills of children, but also the reasons that caused
them, has a positive effect on the course of work. These reasons
are related to health problems, deficiencies in personality educa-
tion, conflicts within the family and conditions at home, as well
as lack of individual approach. Valuable information about the
causes of the lag in the development of children can be found in
the “pedagogical councils” with the participation of educators, all
parents and doctors. This leads to the elimination of formalism.

An in-depth analysis of developmental learning requires the
educator to have a good study of the real training opportunities
of children, to know the development perspective, and the “zone
close development” of each.

The educator is based on the following didactic requirements
when studying the level of knowledge of children.

1. Fullness of knowledge.

2. Firmness of knowledge.

3. Systematicity and consistency of knowledge.

4. Awareness of knowledge.

5. Intelligibility of knowledge.

6. Application of knowledge.

7. Compliance of knowledge with program requirements.
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In order to raise a personality with vital skills and abilities,
it is instilled in children to form views expressing a philosoph-
ical attitude towards life, the world around them, people, such
confidence that they are able to stay away from gross mistakes,
thoughtless actions and decisions. Attention is mainly paid to
the emotional — volitional sphere, the formation of spiritual and
moral qualities, vital skills and habits, so that they can be helped
in overcoming difficulties and adapting to society. The organiza-
tion of training and educational work serves to ensure that these
listed qualities find their place in life in children, and the initial
vital skills and habits learned in childhood serve them to live
correctly in their future life activity.

The modern educator is faced with the task of predicting pre-
ventive science, in the process of which the child, being an inde-
pendent and responsible personality, removes external influenc-
es, obstacles and integrates into the processes taking place in the
world in his own direction of personal activity.

The main issue for the educator is not the result, but the
child’s attitude to the taught material: it is not only to learn it,
but to find something new, to realize oneself in cognitive activity,
to achieve what one desires.

In the modern preschool educational institution, various types
of training — exercises, excursions, walks, discussions, conversa-
tions, extracurricular activities are carried out. A characteristic
feature of improving the forms of training at this stage is the effort
of educators to introduce various types of training in the general
system of teaching a particular topic.

With such a variety of forms of developmental training, it
would be naive to promote any of them as the most suitable for
educators. The possibilities of solving educational tasks not only
by a combination of methods, but also by organizational forms
of the training process are legitimately defined in pedagogy.
At the same time, modern didactics recommends continuously
updating the forms of organization of training, introducing new
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approaches to general education. It is very important to conduct
conversations, meetings, discussions with children more wide-
ly. Conducting conversations is such a form of training in which
any issue during or outside the training is put up for discussion
and free conversations and exchange of views are held around
it. In most cases, conversations are devoted to generalizing and
systematizing previously studied material, determining the con-
nection of knowledge with vital facts.

The use of interactive methods in the process of organizing
and conducting cognitive activity affects not only the acquisi-
tion of new knowledge in a benevolent atmosphere, but also the
development of communicative skills — the ability to listen to
the opinion of others, the ability to weigh, evaluate various ap-
proaches, participate in discussions, jointly solve problems and
draw conclusions.

In the effective organization of developmental training, it is of
great importance to ensure the participation of all children prac-
tically during the cognitive process, and in this case, the correct
observance by the educator of the requirements for the organi-
zation of training.
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CHAPTER IV

INNOVATIVE FORMS OF ADAPTATION
OF A CHILD TO A PRESCHOOL
EDUCATIONAL INSTITUTION

4.1. Determination of the level of social adaptation
of the child in a preschool educational institutionm

Social adaptation of a preschool child — this topic remains rel-
evant, concerns parents and is the basis of professional interests
of preschool education workers. Today, educational processes are
aimed at increasing the effectiveness of social adaptation. The
adaptation period is no longer associated with biological factors
of human interaction with the environment, and the problems
that a child faces when entering a new social situation are viewed
from a different angle. Experts identify the main factors neces-
sary to improve the process of social adaptation. The preschool
educational institution, first of all, seeks to adapt to the individ-
ual needs and interests of children, and then, in accordance with
the conditions of adaptation, organizes educational work.

Social adaptation is understood as the active inclusion of the
individual in the conditions presented by the social environment.
Human nature is such that, in order to survive, it changes the
conditions created around it, rather than itself. At the same time,
the child receives new knowledge, values and attitudes that are
welcomed in society or in a separate group. The mediators in
the perception of culture and traditions are adults, educators-
teachers.

Adaptation of children to a preschool institution at an early
age is a serious test for the emotional health of the child. Stress-
ful situations can lead to serious problems in the development of
a child. It is this fact that contributes to the constant search for
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new forms and methods that contribute to the effective sociali-
zation of the preschooler.

The rates of adaptation in preschool educational institutions
are determined as follows:

— easy adaptation;

— middle adaptation;

— severe adaptation.

Each degree has characteristic features that are manifested in
the child’s relations with peers and adults, in his knowledge of
the objective world and even in certain diseases.

The period of easy adaptation is 1 — 2 weeks. Sleep and appe-
tite are quickly normalized in the child, relationships with new
people are established, active activity is restored. The relation-
ship with close people is not broken. Acute diseases do not arise,
the body’s defenses do not decrease so much, by the end of the
second — third week they are normalized.

The simplest form of adaptation is no more than two weeks
after the child’s arrival in kindergarten. At first, the child may
have minor problems with sleep and appetite, but after 14 days,
his condition will return to normal. A child of preschool age again
demonstrates goodwill towards the people around him. During
this period, the child’s activity indicates the normalization of the
body’s defenses.

In the middle degree of adaptation, violations in the child’s
general condition are also clearly expressed, and the period of
training in the institution is extended. The adaptation of children
to the preschool educational institution in the middle degree of
severity of adaptation can last up to one and a half months. Dur-
ing this period, there are frequent changes in mood, complete in-
difference to toys, unwillingness to participate in activities. Most
often, stress affects the baby’s autonomic nervous system, which
leads to disruption of the basic functions of the body:

— sweating;

— shadows under the eyes;
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— rashes;

— tremors;

— disorders in the activity of the gastrointestinal system;

— paleness;

— digestive problems;

— diarrhea, etc.

Changes occur in the child’s behavior, sleep and appetite. The
main signs of such adaptation are silence, immobility.

Sleep and appetite are restored in 15-40 days, the child’s mood
does not stabilize within a month. Changes are also observed in
the activity of the vegetative nervous system.

The difficult situation of adaptation worries parents and edu-
cators more. The child is sick for a long time, one disease replac-
es another. The body’s defense functions are disrupted and, not
fulfilling its role, do not protect it from infections. Sometimes
inadequate behavior of the child leads him to a neurotic state.
Appetite is completely disturbed, food is refused. If the adults
want to feed, cases of regurgitation of food occur. He sleeps badly,
wakes up in his sleep, screams, and when he wakes up, he feels
depressed, avoids children and shows aggression.

Symptoms of difficult preschool adjustment are long-term
illnesses, deviant behavior, refusal to eat, depression and aggres-
sion. The disease affects the child’s body, and his development
slows down. The severe form of adaptation can last for several
months, so it is very important to use effective methods of social
adaptation in kindergarten.

The child’s adaptation can be affected by the physical con-
dition of the child’s body, the age at which the child was sent
to kindergarten, and the socialization experience he has at that
time, and it can be said that it depends on these factors as well.

The child’s age and adaptability are closely related. The ba-
sis of this relationship is the child’s attachment to the mother,
which decreases as he grows, as he gets older. Separation from the
mother at an early age, up to a year and a half, is a serious trauma

193




for any child, since it is during this period of life that his con-
nection with her becomes most intense. Up to one year and two
months, the child is afraid of strangers, and as he grows up, he
accepts them more calmly, but he is still shy.

Difficulties in adapting to kindergarten can be observed up
to 2.5 years, especially if the mother is very worried about her
child’s life.

The healthier the baby is, the better he will adapt to the new
“kindergarten” conditions. He easily accepts new challenges, is
active, has a good appetite, and quickly gets used to the regime.

Children with neurological and somatic problems do not adapt
easily. A baby who gets tired quickly and has problems sleeping
and eating is more likely to be stressed. At first, going to the
kindergarten will seem like a real challenge to him. A weakened
body will be prone to developing diseases.

The experience of interaction with the surrounding world and
the environment is an equally important factor in the adapta-
tion process. Communication with the people around him plays a
huge role in the development of the child and his socialization. In
the process of learning about the environment, children acquire
situational and business communication skills, that is, they not
only build emotional relationships with their loved ones, but also
learn to communicate with unfamiliar, strangers.

Situational business communication is communication focu-
sed on a specific topic. This helps to develop the child’s inde-
pendence and initiative. It forms qualities in children that will
make it easier for them to adapt to kindergarten and then to the
school collective.

A child’s easy adaptation to kindergarten is expressed by his
initiative, ability to quickly communicate with adults and peers
and play with other children.

A child who likes to play with toys for a long time and is able to
establish a relationship with those around him will never feel lone-
ly and will easily make relationship with his teachers and peers.
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Parents also have some responsibilities to take on in order to
make it easier for the child to adapt to the preschool. Below are
three points to help your child join the team.

The first thing that will help this is communication and play
with other children. In kindergarten, your child will benefit great-
ly from adult communication skills. The first exercise should be
done with the participation of good family friends.

When entering kindergarten, the child must be able to take
care of himself: independent eating, performing hygiene proce-
dures and wearing clothes after going to the toilet. It is important
that clothes for kindergarten have convenient fasteners.

A trusting relationship should be established between parent
and child. It is necessary to constantly encourage the independ-
ence of children, to help them acquire new knowledge and skills.

The best helper to adapt to preschool is the game. Getting to
know the kindergarten for a three-year-old child can be done in
an interesting travel format. It will be a joint walk showing new
important places — big houses, unusual trees, beautiful fences
and important road signs. After returning home, you should draw
the route you went with your preschooler, noting all the impor-
tant places. Next time, you can go to kindergarten by a different
mode of transport and supplement the children’s drawings with
new items. When the child remembers the route, you may be
interested in other ways to get to kindergarten.

A 4-year-old child should be ready to master the creative space
of a preschool institution. Pedagogical techniques such as mod-
eling and engraving, design and prototyping will help with this.
The creative process can be associated with the study of natu-
ral materials, physical phenomena, properties of plants, types of
transport and the local environment.

Talking about kindergarten, the effectiveness of the conversa-
tion with the child is undeniable. In order for the child to show
a desire to go to preschool, it is very important to explain to him
the benefits of this “big house, where it is fun and interesting
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to play with the same children”. Drawing associations with the
work of parents and other close adults, we can say that this is a
job for young children. Walking past the kindergarten, you can
remind your child that he can soon take part in it and play with
other children.

Be sure to talk about what the day should consist of: the im-
portance of sleep, good nutrition, walks, and remind the tens of
how wonderful it is to make new friends. Reassure him by making
it clear that he can turn to the teacher for help in any matter.
Show the preschooler that you are proud of him, tell close family
members about his successes in his presence.

To facilitate separation from their children, it is appropriate to
develop recommendations for parents.

The main condition for favorable adaptation is friendly rela-
tions with the teacher. It is important to inform the interlocutor
about the interests and characteristics of the child. Before letting
your child go to preschool for the first time, it is recommended
to show him the group in advance, take him for a walk, where he
can meet the children and the teacher.

At first, it is better to bring the child to kindergarten a little
later so that he does not notice how other children cry when part-
ing with their parents.

It is extremely important for parents to control their emotion-
al state, because anxiety and fear are transmitted to the child at
the moment of his stay in kindergarten, in a new environment
for him.

One of the main tasks that currently stand in front of pre-
school education is to protect and strengthen the health of
each child physically, socio-psychologically. In kindergarten, in
particular, during the adaptation period, it is especially impor-
tant to organize an environment that ensures the psychologi-
cal and emotional well-being of children, the communication of
adults and children, the creation of opportunities for their joint
activities.
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During the adaptation period, it is advisable to study the psy-
chological and pedagogical aspects of innovative forms of organ-
izing the educational process with children 1.5-3 years old.

Educators-teachers in preschool educational institutions cre-
ate an environment that contributes to the safety of children,
their involvement in any work, participation in training, the up-
bringing of a sense of responsibility in them. For this purpose,
educators perform, above all, training adaptation and use basic
training methods that are important to children. They perform it
both at leisure and during classes (for example, free game, lunch,
leisure).

Children who come to kindergarten for the first time have prob-
lems and often turn to a tutor. They express their concerns with

3 9

questions such as “I want our house”,”When will my mother come?”,
“Call my mom?”, “I don’t want to play”, “I want my own toys”.

As practice shows, the first days it is imperative for the parent
to be in the garden with the child for 1-2 hours.

The period from the first day the child comes to kindergarten
for the first half year is devoted to solving this issue. In order for
the child to feel comfortable and a sense of certainty is formed in
him, the goal of conducting the first acquaintance in the form of
a playwere justified. After the introduction of a child who has just
entered the group Room, various games are held with the team.

Observations show that children like emotionality and sin-
cerity in educators, kindness and care, a cheerful mood and the
ability to create it in others, the ability to play and come up with
stories, speech not in a raised tone, friendly, sincere movement.

A professional educator has the ability to brake negative emo-
tions in children.

Sand games help to ensure social success, protection, health
protection and strengthening of children during the adaptation
period in preschool institutions.

Already at the present time, kinetic sand enters into practice.
“Kinetic sand” is an innovative material that resembles the sea,
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wet sand. It is pleasant to the touch and does not leave marks on

the hands. During innovative forms of work with kinetic sand, in

the process of creative games, the educator helps the child:
relieve stress;

the child’s desire to learn something new by playing on his own;

development of tactile sensitivity;

development of cognitive functions.

The child relaxes, tension goes away, adaptation to a new
place occurs, a negative mood changes to a positive one, the
child’s emotional state stabilizes, communication skills develop,
creativity develops.

During the adaptation period of 10—15 minutes, it is advisable
to play games with kinetic sand with small children in the morn-
ing and during the entire educational process. In the form of:

frontal group organization (performance of one task by 8-
10 people);

group games (2-3 children);

individual games.

To make it easier for a child to adapt to kindergarten, kinetic
sand can be an indispensable tool for creating an educational
space for parent-child interaction. Help parents gain momentum
in supporting their children during adjustment through kinetic
sand play.

Regarding the organization and use of sand games, we came
to the conclusion that children 1.5-3 years old adapt to new con-
ditions faster and more comfortably. There is activity, curiosity,
sensory perception, the development of fine motor skills of hands
and speech. Thinking, memory, attention develop, shy children
open up.

As practice shows, the creation of a “home environment” in
a group leads to a good result. Practically any child at the first
time feels discomfort from the dimensions of the group and the
dimensions of the bedroom — they are too large, not at home.
In order for the child to go to kindergarten with pleasure, it is
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advisable to make the group room close to home conditions. In
this case, it is significantly easier for educators to introduce ele-
ments of family life into the experience of working with different
age groups.

To create a feeling of psychological comfort and protection, to
make the bedroom look more comfortable, lay a carpet in front of
the bed, put a curtain on the window, a small pillow made by the
mother, and underwear are brought from home.

In order to visually reduce the area of the group, the furniture
and toys are placed in such a way that small rooms are bought.

The presence of soft furniture in the group ensures comfort:
an armchair, a sofa, a picture book, a small table for magazines,
etc. Here, the child can be alone and play with his favorite toy,
read his favorite book, or just relax. The presence of a living cor-
ner next to the “Quiet” corner attracts the child’s attention and
he does not remain indifferent to living things. The green color
of plants has a positive effect on the emotional state of children.

The educator observes the adaptation process every day and
writes it down in a special notebook, and then evaluates the result
of the adaptation of the children in his group.

In the process of the study, the state of adaptation of children
to the preschool educational institution, that is, the situation
from successful adaptation to failure, was studied and evaluated
from +3 to -3, paying attention to the following aspects.

1. The emotional state of the child.

+ 3. He is cheerful, active, mobile.
—2. He smiles, has a good mood, he is calm.
+1. Sometimes he becomes thoughtful, withdrawn into
himself.
—1. Little whiner, muttering.
-2. Crying.
-3. Sleepy cry, bad mood.
2. Child’s social contacts
+3. He has many friends and loves to play with children.
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+2. He wants to be held by the hand, he plays reluctantly
with children.
+1. He is indifferent to games, withdraws, withdraws into
himself.
—1. He is not fun, he does not make contact with children,
even during play.
-2. Shows excitement, interrupts the game.
-3. He is not friendly, is aggressive, prevents children
from playing.
. A child’s sleep.
+3. Sleep is calm, deep, falls asleep quickly.
+2. He sleeps quietly.
+1. He doesn’t go to bed early, sleeps quietly, gets up
early.
-1. He mumbles and sleeps, he is excited in his sleep.
-2. He sleeps crying, he is restless in his sleep for a long
time.
-3. He doesn’t sleep, he cries.
. The child’s appetite.
+3. He has a very good appetite, he eats everything with
pleasure.
+2. He has a normal appetite and eats when he is full.
+1. He chooses food.
—1. He refuses some of the food, he is capricious.
—2. He eats late, he is reluctant, he needs to be controlled.
-3. He has a feeling of aversion to food, it is difficult to
feed him, he cries.
Thus, the level of adaptation in the range +12 or 12 was deter-

mined on the four factors mentioned above.

As practice shows, the duration of the adaptation process can
be one day or long. The level of adaptation depends on the pe-
riod of successful adaptation and the duration of the interaction
of the behavioral response. This is explained in the table given
below.

200




Table 3.1.1

Adaptation Duration Behavior Adaptation
reactions Level

Light 5 days-1 week +12...48 High

Medium 15 days-3 weeks +7...0 Medium

Complicated 25 days-5 weeks -1...-7 Difficult

Unsuccessful | More than 5 weeks -8...-12 Unsuccessful

From the research, it can be concluded that the adaptation of
a child to a preschool educational institution is formed from psy-
chological, sociological and physiological adaptations. Psychologi-
cal adaptation was found to be the main problem of kindergartens
in terms of the child’s entry into new conditions, kindergarten
conditions, leaving the home environment, and at the same time,
the physiological adaptation of children to preschool educational
institutions was observed.

Thus, as a result of research, it has been proved that for the
full adaptation of children to preschool institutions, it is neces-
sary to pay attention to the following issues.

1. Optimization of the process of psychological adaptation;

— reducing the alarm level,

— creating a comfortable situation;

— forming social readiness.

2. Optimization of the physiological adaptation process:

— to reduce the illness of children in a preschool educational
institution;

— to increase the level of physical development of children.

3. To carry out their psychological and physiological adapta-
tion.

It is advisable to apply the above-mentioned issues on the ba-
sis of the following principles:

— the principle of compatibility of age and psychological char-
acteristics;

— sequence and stages of implementation of methods;
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— the principle of complexity;

— the principle of creative activity;

— the presence of trust (belief) in the relationship between
the child, parent and educator;

— education of parents, training and health care of children;

— familiarization of parents with the regime of the day, the
peculiarities of the adaptation period and the factors on which
its course depends.

In order to ensure the individuality and differentiation of the
approach to children, the physical condition and psychological
preparation of children are diagnosed when they go to pre-
school institutions. Therefore, it is advisable to use the follow-
ing methods:

— study of children’s health cards; this allows to draw up an
opinion on the physical condition of each child, reveal certain
diseases and take into account the information that may be ob-
tained in the course of further work;

— conversation and questioning with parents; aims to reveal
the child’s socialization, adaptation to the day mode, nervous-
psychological state, individual-personality characteristics;

— control — (observation)— it is very important from the time
the child enters the group room to assess the nature of his adap-
tation to preschool institutions.

All observations of the child are recorded on adaptation sheets.

Emotional comfort is characterized as a key parameter both at
the beginning and at the end of the adaptation period. As a result
of such a complex study, an idea is formed about the emotional
state of children who have just entered kindergarten. The data ob-
tained in this case correspond to the nature of the course of chil-
dren’s education in preschool institutions. Thus, there is a direct
relationship between adaptation time and emotional comfort.

In the next stage of the work, a system of medical-psycho-
pedagogical measures aimed at improving children’s adaptation
is implemented.
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Work during the adaptation period of children is carried out in
the following directions:

— creating an emotionally comfortable environment in the
group;

— formation of confidence in children.

The research shows that during the period of adaptation, the
daily use of poetic imagery suitable for the child’s heart, the chil-
dren’s acceptance of the new environment with the help of poems,
lullabies, songs, and the belief in their strength, acquiring feel-
ings of warmth, love and compassion accelerate successful adap-
tation to the preschool educational institution.

The physical condition of the child, his age, the formation of
his communication with adults and peers, the development of
his activity with objects are important factors that determine the
nature of the adaptation period of children. In order for the ad-
aptation period to be light, it is advisable to create special con-
ditions by educators.

4.2. Planning, forms and methods of work
during the adaptation period

Taking into account the analysis of the situation of children
in the adaptation period, the planning of pedagogical work, the
application of special forms and methods during this period were
determined and the importance of their developing character was
given. The implementation of the components of developmental
training creates conditions for a relatively easy passage of the
adaptation period. Properly planned work allows the educator to
work efficiently with newly admitted children. This work requires
responsibility, professionalism and creative approach.

It is advisable to write the plan in the form of a table, to indi-
cate the days, weeks, date of the month and months in the plan.
Planning is carried out in the following directions.
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1. Interactions in the game process.

2. We play and build.

3. To form emotional care.

4. Child development.

The table given below also records the forms and methods of
working with children. Let’s consider the forms and methods
of work:

During the adaptation period, frontal exercises are not con-
ducted with younger children, individual form of work is preferred.
It is also possible to work with small groups (3-4 children). Even
in such small groups, children do not play together. They play
close to their partners, and choose adults as their playmates, not
peers. It is possible to plan different work methods in one day.

1. When planning interactions in the game process, the edu-
cator uses different types of games:

1) with plot;

2) play with water;

3) play with sand;

4) play with didactic toys;
5) fun games.

2. Children’s activities with plastic and wooden constructions,
as well as soft modules, are reflected in the direction of “Playing
and building”.

3. The following can be noted in the “We form emotional care”
section:

1) recitation of poetry;

2) storytelling;

3) singing;

4) listening to music;

5) viewing toys, pictures, books;

6) observation of the object of nature;
7) drawing pictures for children.

4. When planning the section “Child development”, the educator-
teacher chooses:
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1) game tasks;
2) moving games;
3) musical games.
An exemplary plan for two weeks of the adaptation period is
shown below.

Figurel. Exemplary plan for two weeks of the adaptation period

I Week

Days of Their interaction |We play and |We form We develop

the week. |in the game construct with | emotional movement

Date of process the little ones | caring

the month

Monday |Game with plot: | Construction | New toy Game task:
“Let’s dress game: preview: “Go to the
the doll inac- | “House “Hi, Lala horse”
cordance with | made of the doll” Action
the seasons” cubes for To read the |game:
“Game with a doll” poem of doll | “Horse”

a didactic toy”

Tuesday | Game with plot: | Construction | Viewing Game task:
“Let’s cook cake | game: illustrations | “Catch
and feed it to “A game of |and reading |the bird”
the doll” cubes for poetry
Game with the little
sand: “We cook |bird”

Goghal”

Wednesday| Game with plot: | Construction | Drawing for | Game task:
“We visit” game: babies “Visit
Fun game: “Let’s make | “Flowers for |the doll”
“Fishing” atrainand |babies” Action

go to visit” | “Looking at |game:

(soft mod- |the flowers |“Cheerful

ules) in our bush” | scarves”
observation
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Days of Their interaction |We play and | We form We develop
the week. |in the game construct with | emotional movement
Date of process the little ones | caring
the month
Game with plot: | Construction | Singing Game task:
Thursday | “Let’s build game: a lullaby “Walk
a house for “House “Iputmy |the path”
the doll” made of doll to sleep”| Action
Game with cubicle game:
fingers: and prism” “Collect
“Fingers rise” the balls and
balloons”
Friday Fun game: Construction | Reading Game task:
“Swim, ship” game: poetry “Find the
“A house Dancing to |ship”
made of two | the music | Action
cubes and game:
prisms” “Carussel”
II Week
Days of Their interaction |We play and |We form We develop
the week. |in the game construct with| emotional movement
Date of process the little ones | caring
the month
Monday |Game with plot: | Construction|Review of | Game task:
“The bear cub — | game: the new toy: | “Flatfoot
aguestatthe |“Webuild |“Hello,bear |bear”
kindergarten” |a small fort” | cub” Action
Didactic game: Reading game:
“Put the pears poetry “Catch the
in the basket” bear cub”
Tuesday |Game with plot: | Construction|Reading Game task:
“Feed the bear |game: poetry “Take cake
cub” “We build for the bear
“A game with a big castle” cub”
a pyramid”
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Days of Their interaction |We playand |We form We develop
the week. in the game construct with| emotional movement
Date of process the little ones | caring

the month

Wednesday | Game with plot: | Construction | Photo for Game task:
“Ride the bear |game: kids “Color- | “Now I
cub in the car” | “We make a |ful balls” catch” (with
Water game: way for the a moving
“We wash car” toy)
the car”

Thursday |Game with plot: | Construction | Listening to | Game task:
“We lay the doll”| game: “Lullabies” | “Hello,

“Let’s make friend-bye”
a bed for the

little bear

cub”

Friday Fun game: Construction|View item | Game task:
“We groom ani- |game: images “Find the
mals” “The bear | “Friends of |bear cub”,

cub is on the| Teddy Bear” | “Catch
road to visit the flying
the rabbit” balloon”

The use of games aimed at their emotional connection with
adults in order to ensure the development of the child during
the adaptation period gives positive results. Emotional commu-
nication occurs in joint activity, which is expressed in a smile,
friendly intonation, care for each child.

The main purpose of games with children during the adapta-
tion period is to create a friendly relationship with each child,
to give the little ones moments of joy, to awaken a positive atti-
tude towards the kindergarten.

During this period, both individual and frontal games are held
so that no child feels ignored.

Examples of games of the adaptation period are the following.
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The “Rain” game.
Children sit on the carpet, the educator reads poetry:

Sun, come out, come out, come out,
Get on the brown horse, get out.
Let the children play

Let them jump.

Children stand up and move: they run, walk, jump, clap.

The educator opens a large umbrella and says:

— Children, when do we need an umbrella? Why do we use an
umbrella?

Children’s answer.

Educator: — In which season does it rain the most? What is
the benefit of rain?

Children’s answer.

The educator’s poem continues:

Shir, shir, shir, shir
Clouds are gathering.
Shir, shir, shir, shir
Look, it’s raining again.

— Run, children. Stand under my umbrella to protect yourself
from the rain.
(The children all gather under the umbrella).

“Seeker finds” game.

The educator arranges toys in the group in advance on the
carpet or in the game area. He also invites children to take
a walk with him. They walk together and at this time the edu-
cator says:

— We found something during the walk. What is it? (the educa-
tor-teacher shows the toy, the children say its name, play with it).

Then the educator-teacher says: — “Let’s take a walk again.
The sounds of feet are coming: find-find. But what is it, find? In
order for the game to end, an item must be found so that it directs

208




the attention of children to another type of activity (For example,
drawing).

The game “Find me”.
One of the children closes his eye. The other children are hid-
ing. Disguised children study together with the help of a educator.
I’'m hiding
Close your eyes.
Find your place

Run after.
Hold me, hold me.

After hiding, sings:

I’'m hiding

Open your eyes.

If you can

Run after me.
Hold me, hold me.

At this time, the child, closing his eyes, goes in search of his
hiding comrades. This is how children are found and the game
continues with someone else closing their eyes.

It is considered appropriate to give a wide place to the use
of poetic words of the people in the process of developmental
training. The poetic folk word directed at the child programs the
compatibility of emotional comfort, which is one of the impor-
tant conditions in the adaptation period. Both the educator and
the parent help the child to acquire the necessary knowledge.
This knowledge gives the child confidence in his own strength,
warmth, love, the ability to accept the surrounding world with
joy, and the ability to enjoy. In this case, it is important to be
able to speak in the language of children, and most importantly,
to sound poetic images in children’s hearts. Using it every day
leads to the fact that the child is in a healthy, cheerful mood, with
pleasure he perceives the surrounding world that surrounds him.
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Observations show that the inclusion of a child in a preschool
educational institution is a complex process for both the child him-
self and the parent. The child has to adapt to a completely different
setting at home than he is used to. The exact day routine, the ab-
sence of parents, alien communication, contact with peers, a new
environment — these changes create tension in the child. These
changes are able to provoke the appearance in the child of such
negative traits as constantly crying, not at all rejoicing, refusal to
eat, sleep, communicate with those around him. In this case, both
the educator and the parents should realize that the child’s visit to
kindergarten is very responsible and serious, and take an integrated
approach to solving the adaptation problem so that the process of
adaptation to kindergarten passes without maximum pain. For this,
first of all, it is necessary to cooperate with parents. An important
condition for successful adaptation is the concerted action of par-
ents and educators, approaches in the family and in kindergarten in
accordance with the individual characteristics of the child.

Studying the child until he enters the preschool educational
institution, as well as familiarization with the lifestyle of his fam-
ily, greatly eases the course of the adaptation period.

It is difficult to immediately determine all the characteristic
features of the child, but by conducting a conversation and a
questionnaire, it is possible to at least partially find out his de-
sires and aspirations, inclinations and interests and, as a result,
predict the level of readiness of the child when entering a pre-
school educational institution.

Educators can play an important role by visiting families and
helping children adjust to the difference between their home and
kindergarten environment. Thanks to the daily communication of
families with educators, children adapt more comfortably to the
kindergarten environment, which creates conditions for the estab-
lishment of bridges between the house and the kinder-garten.

It is important for educators to involve parents in various events
held in the garden.
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In the research process, in order to ease children’s adaptation
to preschool educational institutions, we managed to conduct a
questionnaire survey of educators and parents. The content of
the questionnaire is given as follows:

Dear parents!

We are glad to see you and your child in our kindergarten. We
hope that in our kindergarten your child will feel very comfort-
able, everything will be of interest to him, and your child will
always be in a high mood.

Let’s get acquainted!

Please answer our next questions.

1.

[N

Information about parents:

— Mother’s name, surname, father’s name

— Education, place of work, position, work phone
— Father’s name, surname, father’s name

— Education, place of work, position, work phone

. Family composition
. Home address, telephone
. Information about the child:

— Name, surname
— Birth
— Favorite name
— What do you think educators should know about your child?
— Favorite game (toy).
— Favorite dish.
— Food he doesn’t like.
— How your child wakes up in the morning:
a) active, in a good mood;
b) capricious, feels good at 11-12 o’clock.
— Favorite pastime;
— What would you like to talk about at the next meetings?

Thank you!
At the same time, we brought to the attention of educators
the importance of the preparatory card of the child for entering
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the preschool educational institution. To determine and pre-
dict the readiness of the child for entering the kindergarten,
a preparatory card was drawn up. These cards reflected the con-
versation of the educator with the parents. And the result ob-
tained was determined through the points system. The total score
on the 13 questions considered on the card was subtracted and
divided by the adaptation forecast:

Ready to enter to PEI:

3-2,5b — light adaptation

Conditional ready: 2,5-2 b-medium adaptation

Not ready: 1,9-1 b-hard adaptation

Since there is no staff psychologist in preschool educational
institutions, the educator performed a complex and responsible
task, determined the problems that may arise during the adapta-
tion period and gave advice to parents.

A preparatory card for the child’s entry to a preschool educa-
tional institution was prepared as follows:

Child’s name, surname ...

AGe e
Table 3.2.1
Qustions for parents Parameters Points
1. What mood prevails Cheerful 3
in the child? Emotional 1
Correct 1
2. How does the child sleep? Fast (up to 10 minutes) 3
Slowly 2
Quiet 3
Worried 2
3. What is the duration Night sleep 10 h. 30 min. 3
of sleep? Daytime sleep 2 h. 20min.
Not suitable for age 1

212




Qustions for parents Parameters Points
4. How is the child’s appetite? |Good 3
Chooses 3
Bad 1
5. Can the child go to the toilet |Positive 3
freely? Negative 1
6. Is he interested in toys? Shows interest 3
Shows occasional interest 2
Does not show interest 1
7. Is he interested in the Shows interest 3
actions of adults? Sometimes shows interest |2
Not interested 1
8. Can he find a job without the | Yes 3
help of others? No 1
9. Does he initiate Communicates on his own |3
relationships with adults? initiative
He himself cannot 2
communicate
10. Does he initiate Creates communication 3
a relationship with his peers? |on his own initiative
He himself is not able to 2
communicate on his own
11. Is he able to appropriately | Yes 3
assess his own actions during |Sometimes 2
activities together with adults? |No 1
12. How did he experience the |Easy 3
separation with his loved ones? |Hard 2
(If he has such experience)
13. Does he have a relationship | Yes 1
with an adult? No 3
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In order to enlighten the parents in order to pass the adapta-
tion period lightly, the following memory was compiled for them.
Memory for parents N21.

“Adaptation of the child to the conditions of a preschool edu-
cational institution”.

Dear parents!

Soon you will start a new life with your child. In order for your
child to quickly and easily adapt to a new way of life, to feel com-
fortable in a group, we offer you cooperation during the adapta-
tion period.

— Conduct the first acquaintance of the child with the kinder-
garten in absentia according to the photo album “Little one, we
are waiting for you”.

— Bring the child to kindergarten several times during the
morning and evening walk so that his acquaintance with edu-
cators and children becomes easier. It is also appropriate for
your child to see parents take their children home from kin-
dergarten.

— When other children are on a walk, bring the child to the
group room so that he gets to know the new conditions closely.

— In the first week, bring the child for 9 o’clock so that he
does not see other children say goodbye to his mother and tears.
It is better if the child comes to kindergarten for the first days,
having breakfast.

— In the first week we could advise that the mother stay in the
group with her child so that the child feels calmer for the first
days. After a morning walk, it is appropriate for the mother to
take the child home.

— Second week although the child’s stay in kindergarten is as
long as in the first week, but this time the mother is not with the
child.

— It is better for mom to come to take her child after a morning
walk. Let him be there for the time he eats.
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CHAPTER V
NEW APPROACHES TO THE CONTENT
OF PRESCHOOL EDUCATION

5.1. Preschool education in Azerbaijan in modern times

The main goal of the education system is, on the one hand, to
form a personality in accordance with social templates, norms,
rituals, on the other hand, to develop subjectivity, creative abili-
ties in children, in the growing generation.

Determination of the content of training is associated with
the establishment of standards. The curriculum of personality-
oriented and results-based preschool education as a document is
aimed at the formation of children as personalities. When pre-
paring this document, the laws and patterns of nature, society,
economic development were taken into account, so that the ap-
plication of the abilities and skills formed by it in learners ensures
the correct perception of objective reality.

Innovative activity aimed at improving the didactic process
is a component of a complete innovative system in preschool
educational institutions. Here, in order to realize its developing
potential, it is required to change the goals, content, forms and
methods that affect the promotion of educational work.

The specificity of the educator’s innovative activity is deter-
mined by directing children’s cognitive activity, intellectual abil-
ities, as well as game activity to the purpose, forms and methods
of innovative activity, which are considered developmental tech-
nologies.

According to the interests of society and the person himself,
training should be organized in such a way as to achieve max-
imum results of development within the minimum time frame.
Training should go ahead of development, which will maximize
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the use of specific features and make significant adjustments to
it, which is provided by a special pedagogical technology called
“developmental training”.

In developmental learning technology, the child is assigned a
role as an “independent subject” in interaction with the environ-
ment. This interaction includes all stages of activity: analysis of
goals, planning, organization, realization of goals and results of
activities (reflection). The traditional taining system completely
and partially deprived the child of this activity and led to devel-
opmental retardation.

Developmental training aimed at developing individual char-
acteristics guides educators to the comprehensive development
of the child: knowledge, skills, habits; methods of mental op-
erations, personality management mechanism; emotional-moral
sphere, activity-oriented practical sphere.

The developmental training methodology is a completely dif-
ferent structure of training activities. In such training, children
not only acquire knowledge, skills and habits, but also have the
opportunity to acquire them independently.

The main idea of developmental training is “preventive devel-
opment of thinking”. It provides the child with his readiness to
independently use his creative potential. The focus of the edu-
cator is not the teaching of the new ma-terial, but the search for
training methods that involve effective cognitive activity for the
acquisition of knowledge.

For the educator-teacher, it is not the result, but the child’s
attitude to the material being taught: it is not just about learning,
but about finding something new, self-realization in cognitive ac-
tivity, achieving what they dream of.

Observations show that for specialists of preschool educa-
tional institutions working in an innovative mode, developmen-
tal training technologies based on the cognitive interests of the
subject — the child are especially important. The child’s activity
is aimed at obtaining not external, but internal results, provides
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an increase in the theoretical level of thinking, which is aimed at
self — transformation as a subject of training.

Educators of advanced preschool educational institutions use
interactive forms and methods of training when working with
developmental technologies in an innovative mode. It is known
that the learning process is called interactive when the child’s
initiative is supported and its activity is ensured, a high level of
interaction between children and the teacher is observed in a
game or other activity. Such interaction usually takes place in
the form of a discussion, that is, how to solve this or that problem
and to what extent the proposals made are accepted is left to the
children.

The process of solving a problem is more important and nec-
essary than getting an answer. Because the purpose of the inter-
active methodology is not just the transmission of information,
but to teach children the skills of finding answers independently.

The new conditions of training require the educator to be able
to listen to those who want to express their opinion on each issue,
not to reject any of the answers, to support the position of each
of the children, to understand the logic of judgments, to find a
way out in frequently changing situations, to be able to analyze
the answers, suggestions and direct them to the solution of the
problem without making the children feel it.

One of the most important activities in preschool age is com-
munication. A necessary condition for personal growth. There-
fore, the task of the teacher and educator is to specially organize
this activity, to create an atmosphere of cooperation and mutual
trust within it — children with each other, children and adults.
The solution to the problem is the use of interactive methods
by the teacher and educator. The meaning of the concept of
“Interactive methods” consists in the concepts of “method” and
“interactive”. The method is a method of purposeful interac-
tion between the teacher and participants to solve pedagogi-
cal problems. In the concept of “interaction” two terms can be
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distinguished: “inter” — between, “action” — increased activity
between someone.

Thus, interactive methods strengthen pedagogical interaction,
the interaction of participants in the pedagogical process.

Interactive-means the ability to interact with something (for
example, a computer) or someone (person), or be in chat mode,
in dialogue. Consequently, interactive training is, first of all, di-
alogical learning, which is built on the basis of the interaction
of children with the learning environment, the educational en-
vironment, serves as an area of mastered experience, in which
interaction between the teacher and the student is carried out.

The essence of interactive methods is that learning takes
place in the interaction of all children, including the teacher.
These methods are best suited for a student-centered approach
to learning. They imply joint education, and both the child, the
teacher and the educator are subjects of the educational process.
At the same time, the teacher often acts only as an organizer of
the training process, a group leader and a facilitator of preschool
children’s initiative.

The educational process based on interactive training is or-
ganized in such a way that almost all children are involved in the
cognitive process, they have the opportunity to realize and reflect
on what they know and think. The joint activity of preschoolers
in the process of studying and assimilating educational material
means that everyone makes their own special individual contri-
bution, knowledge, ideas and methods of activity are exchanged.
Moreover, this happens in an environment of goodwill and mu-
tual support, which not only allows for the acquisition of new
knowledge, but also develops cognitive activity itself, transfers it
to higher forms of cooperation and cooperation.

One of the goals of interactive training is to create comfortable
learning conditions for the student to feel successful, intellectu-
ally competent, which makes the entire learning process produc-
tive and effective. Interactive activity includes the organization
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and development of dialogic communication, which leads to in-
teraction, mutual understanding, joint decision and acceptance
of the most general, but important tasks for each participant.

The use of interactive methods in the process of organizing
and conducting cognitive activity affects not only the acquisi-
tion of new knowledge in a benevolent atmosphere, but also the
development of communicative skills — the ability to listen to
the opinions of others, the ability to make judgments, express
attitudes, take different approaches, evaluate, jointly solve and
draw conclusions.

Interactive forms of work are educationally important, have a
positive effect on children’s work in groups, build emotional re-
lationships between children, relieve nervous tension, help chil-
dren to defend themselves, understand each other and achieve
personal success.

Implementation of the following recommendations on mutual
cooperation of participants in the development training process
is appropriate.

1. The traditional version of teacher-child communication is
used only for setting the problem.

2. In work with couples, “child-child” communication is im-
portant in the sphere of self-control and self-evaluation.

3. In working with groups, the educator acts as a consultant
and supervisor.

4. Intergroup communication is necessary for determining de-
cisions, results and next steps.

5. Discussion of the problem with parents leads to effective
results.

6. Compilation of an individual work plan that provides an in-
dependent solution to problem situations.

The main goal of modern education is to develop an active,
conscious, responsible, constructive personality with the oppor-
tunity to become a subject of secular and social sciences. It is
necessary for the content of preschool education to be systematic.
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Knowledge and skills studied in preschool educational insti-
tutions are a system of certain interconnected concepts. Concept
acquisition in developmental education is not defined by words
as in traditional education, but is carried out by the active posi-
tion of children in various forms of activity.

Thus, understanding is not a form of description of an ob-
ject, but its practical assimilation. In developmental training
with methods of action, concepts become the achievement of the
child’s consciousness and practical experience.

In order for the child to know the ways to solve the tasks facing
him, it is advisable for him to master not the methods of solv-
ing individual issues, but the general principles for solving cer-
tain tasks. This is the main rule and way of activity.

Principles allow children to organize their activities consistently
and independently. When the principles are followed correctly and
systematically, the process of changing the subject takes place.
Therefore, he independently achieves a complex solution to the is-
sues that come his way. For example, such a task is set before the
educator who uses the traditional method of training in kinder-
garten: narrating the tale and finally asking the children about its
content. To do this, the educator-teacher himself narrates, conducts
questions and answers, makes the children talk individually, etc. In
developmental training, the educator creates motivation, teaches
to clarify the principles of its structure after listening to the story.

The main goal of the educational activity is the assimilation
of these principles. As a result of mastering these principles, the
child understands the objective basis of his activity with the ma-
terial he learns, or rather, he understands its signs and the pos-
sibilities of showing and changing the activity. These signs and
characteristics of the object defined by the child constitute the
content of scientific understandings about it. The assimilation
by children of a system of scientific concepts for independently
solving complex tasks is the main component of the content of
developmental training.
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During preschool education, the game is considered the main
means of training children of preschool age, since it is the main type
of activity. Studies show that researchers of the 60-90s viewed
didactic games as a stimulus of cognitive activity, the motive of
the didactic task. In managing cognitive activity, the educator
organizes the activities of children by introducing the rules of
the game and achieves their independent development. Didac-
tic games characterize the organization of educational work in a
unique way. This provision is related to the fact that a didactic
game, unlike an exercise, does not imply a uniform direction of
the training activity.

Such space also has a positive effect on the training process. Some
scientists (T.I.Babayeva, L.M.Klarina, V.A.Petrovsky, L.P.Strelkova,
etc.) have shown the principles of building this space:

1. Ensuring the subject-subject position during interaction.

2. Independence.

3. Stability-dynamism.

4. A sense of personal comfort.

5. Fullness.

6. Aesthetic organization of the environment.

7. Open conversations.

8. Taking into account the gender differences of children.

As a result of our research, it became clear that the environ-
ment based on these principles allows the child to show his spe-
cial activity and realize his unique potential.

From research, it becomes clear that the system of preschool ed-
ucation is constantly changing, improving, updating, realizing the
needs of society for the upbringing and development of children
from an early age. In this regard, the “Curriculum of Preschool Edu-
cation” prepared in 2012 by the working group created by the order
of the Ministry of Education was prepared in a new format in 2017.

Updating the content of preschool education is related to im-
proving its quality. When updating the content of preschool ed-
ucation, it is necessary to consider the following:
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1. Consideration of the child’s body, psyche, interests and
modern requirements.

2. In developmental training, the basic unit of the content of
the training material is the concept. A concept is a set of judg-
ments about the approval or denial of general and at the same
time important objects. Thus, the knowledge studied in a pre-
school educational institution is a system of certain intercon-
nected concepts.

3. The content of developmental training is a training aimed
directly at the patterns of personality development. In this pro-
cess, the developing effect directly indicates the result.

4. It is necessary that the content of preschool education is
distinguished by its integrativeness.

5. The construction of the content of preschool education on
the basis of the principle of humanism develops the level of cul-
ture of the personality and serves both of the concepts of person-
ality orientation, child orientation.

Important tasks such as the comprehensive development of
children and their preparation for school are among the tasks
faced by preschool educational institutions. It is very important
to clearly define the purpose of modern preschool education:

— It is the development of a healthy child who is free, respon-
sible, morally, culturally, physically and mentally developed, able
to live in a modern democratic and humanistic society, and has
a broad outlook. It is known that such a goal corresponds to the
modern educational capabilities of children, ensures their social
adaptation, inclusion in the cultural context, readiness for cre-
ative activity and the possibility of self-development and self-
improvement.

— The development of an active, creative, communicative, hu-
manistic personality, mastering traditions, universal and national-
spiritual values, demonstrating high culture. It is this goal that
will fully meet the specifics of modern society, ensuring the
acceleration of cultural and socio-economic changes in it.
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Currently, in order to integrate into society, it is necessary to
achieve comprehensive development of children so that they are
able to meet the demands of society.

New approaches to the content of preschool education are mainly
based on the task of strengthening and protecting the health of
young children, ensuring their safety, the priority of which is re-
lated to the specifics of infancy. The development of such skills as
independence, freedom, creativity, creativity, self-development
and so on in children starting from preschool age is carried out
according to the age of the children. Children’s artistic creativ-
ity, games, daily activities allow to determine the strategic line
of modern preschool education. Children’s creative thinking, im-
agination, creative thinking, development of their creative skills
are considered to be priorities of modern preschool education.
Children’s communication skills develop in the preschool period.
From this point of view, the creation of a developmental training
environment in preschool educational institutions is one of the
main issues.

Today, new approaches to the content of preschool education
are implemented, and the main stages are defined accordingly:

1. Development and formation of worldly knowledge — myths,
fairy tales, epics, etc.

The creation of myths, which is the oldest event in the cultural
history of mankind, played an important role in the creation and
formation of tales, legends, narratives, epics, etc. Education has
a social character, because it is implemented in the process of
household, social life. Children shop together with adults, buy
food, protect their siblings, take care of others, etc. Adults per-
form pedagogical functions in relation to all children.

2. Philosophical stage: education at this stage is the develop-
ment of children’s ability to rationally know themselves as equal
citizens of the social environment, to live virtuously and wisely.
The philosophical foundations of child education determine the
strategy of activity of preschool educational institutions. There
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are a large number of concepts and their content features that
form the basis of the philosophy of education, which can include
the social environment that determines the development of the
education system; the educator-teacher and his role in society,
a preschool educational institution, etc.

Understanding preschool education at a philosophical level al-
lows us to gain an interdisciplinary understanding of the value,
basic, procedural and effective aspects of education.

If we look at history, we will see that the ancient education
system was formed on the basis of the deep and promising philo-
sophical ideas of Socrates, Aristotle, Plato, Quintilian and others.
At this stage, education follows principles such as the unity of
subjective and objective aspects of knowledge, the inseparability
of education and self-education, education for the development
of human consciousness, the harmony of material and spiritual
development of a person, etc. But despite these principles, within
the framework of the education system, the fate of the individual,
society against his labor, nature remained indifferent, and law-
lessness, oppression and social moral decline reigned. The stage
of religious-scholastic development of the educational system is
characterized by the presence of the church as the main source
of knowledge. It was a kind of union of philosophy and theolo-
gy. The training was based on disputes and discussions, during
which irrefutable arguments were given in support of divine ideas
about the creation of the world. It was scholasticism, teachers
had a great capacity for suggestion and persuasion. All pedagogy
was aimed at suppressing the natural, strong will in the child,
so physical punishments were often given. “The main goal of
education is to provide the student with all the means of influ-
ence (logic, encouragement) so that he can master the hierar-
chical, divine structure of the world; to understand the image
and likeness of God in human personality; education to seek the
salvation of the soul “in the lock of the church” and so on”. This
system brought with it new cultural discoveries: the value of the
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human personality, the non-destruction of its spiritual essence,
universal moral responsibility, broad erudition, etc.

3. The stage of development of science and education is con-
nected with the emergence of a new humanistic view of the world,
a new anthropocentric view of the world. Man was perceived as a
thinker of this world. During this period, the active development
of science led to the formation of two interrelated and contra-
dictory trends in the world scientific and educational landscape:
technocratic and humanistic. The first is characterized by an
attitude towards a person as a means of achieving some goals.
Technologies of influence on a person are becoming a means of
controlling a person, his feelings and mind.

The humanization of education is the attitude towards man as
a supreme value, the humanization of relations in the learning
process. Humanitarian consciousness will be a tool for the social-
ization of personality in education. Stating that this is an urgent
problem and that “the next century should become a century of
humanitarian thinking, or it will not be at all”, Filippov writes
that education implies not only the assimilation by learners of
didactically altered experience (culture of “being”) and the devel-
opment of personality on this basis, but also the creation of the
image of the world and one’s own image in this world.

In modern times, the importance of science, scientific knowl-
edge in education is growing. This stage of development of edu-
cation is characterized by two paradigms in education (a system
of views on education: humanistic and technological.

The main and leading ideas of the humanistic paradigm can
be defined as the idea of recognizing the role of education in
personal development:

— education for personality, not personality for education;

— to contribute to the provision of all opportunities for the
development of the personality, to satisfy its interests, needs and
achieve its development;

— the idea of harmonious development of personality;
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— the idea of understanding the development process as a
process of self-development;

— the idea of unity in the formation of rational and sensory
pathways of knowledge, etc.

On the basis of this paradigm, personality-oriented education
is formed. The technological paradigm of education is associated
with the achievements of scientific and technological progress,
the strengthening of statehood in society. The technological
system paradigm is a priority in highly developed countries. The
main ideas of the paradigm are based on the mechanical transfer
of scientific and technical laws to the sphere of human existence
and development, to the social sphere. That is why the main goal
of education is to provide a person with scientific knowledge, with
the help of which he will later develop society scientifically and
technically, be able to control the world and nature. As a result
of the superiority of this paradigm, a gap is felt between the ra-
tional and value-based attitude of a person to the world and the
intellectual and spiritual development of society.

Socrates’ opinion that “Education is a difficult task and cre-
ating better conditions for it is one of the sacred duties of every
person, because there is nothing more important than the ed-
ucation of one’s self and one’s neighbours” still remains rele-
vant today. The history of a clear understanding of the fact that
education is the most important factor in the development of
not only any individual, but society as a whole goes back to very
ancient times. The symbol of ancient Greece was the image of a
perfect person, developed both physically and spiritually. Ancient
philosophers demonstrate various approaches to education, its
goals and methods. Education depends on the requirements of
the time, on the characteristics of culture, on the free choice of the
individual, which Michel Foucault brilliantly showed.

Thus, the famous saying of Socrates “I only know that I do not
know anything” can be interpreted as an attitude to the constant
increase in knowledge. Earlier, the Pythagoreans, speaking in a
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similar spirit, argued that a person can only strive for truth for-
ever, but cannot possess it (hence the word “philosophy”, “love
of wisdom” instead of “wisdom”). Therefore, despite all their
protectionism and the remaining features of the priestly com-
munity, the Pythagoreans, together with the Milesians, are con-
sidered by us as the predecessors of the worldly intellectuals. In
ancient Greece, education became an object of theoretical re-
flection and philosophical approaches began to take form. Train-
ing and upbringing methods, age periods are distinguished, the
content of education is considered. Thus, Aristotle distinguishes
basic knowledge about the world, knowledge for a virtuous life,
and knowledge and skills for personal creativity. He names the
stages of knowledge, develops didactic issues. It was the ancient
philosophers — Socrates, Plato, Aristotle, Antisphenes — who
theoretically understood and substantiated learning as a social,
sociocultural phenomenon. A person had to have such virtues
as courage and bravery, and any serious knowledge had moral
and practical significance. They served the task of curbing pas-
sions (considered the source of misfortune, evil and all crimes).
The Hellenes believed that a person who is engaged in science
will be moderate in everything and will be able to restrain his
desires and subordinate them to reason. With one or another
variation (medieval moral and religious improvement), the ideal
of spiritual improvement prevailed in education until modern
times.

The modern era is characterized by the promotion of various
ideals, norms and values in education. We live in an era of de-
velopment. Francis Bacon, who noted the idea that “The aim of
education is the domination of man over nature”, shows that
“Those who dared to speak of nature as a subject already stud-
ied — whether out of self-confidence or out of vanity and habit
of teaching — caused the greatest damage to philosophy and the
sciences. No matter how strong they were in convincing the per-
son of themselves, they were equally successful in turning off
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and interrupting research. They brought more benefit than harm,
not by their own abilities, but by destroying and seducing other
people’s abilities. This, of course, cannot go unnoticed. But their
opinion was not based on true principles, they went ahead with
zeal and passion, decisively overdoing it. However, knowing only
the power of the mind, they also did not apply to the rules, they
put everything on the sharpness of the mind, the mobility and
constant activity of the mind. The collected knowledge made it
possible to make fundamental changes in the production method.
During this period, the ideal of knowledge-power begins to domi-
nate over nature and society. A person, being a servant and trans-
lator of nature, by deed or thinking does and comprehends as
much as he comprehends in its order, and outside of this he does
not and can not.

We usually call one of our methods or ways to better under-
stand us and make the things we desire appear in more familiar
names, the anticipation of the mind, and the other the interpre-
tation of nature.

In modern times, new opinions and ideas are being put for-
ward about education’s essence, purpose and content. Usually the
opinion is formed that highly qualified, knowledgeable, educated,
professional, competent specialists are needed in all areas so that
they can meet the requirements that change every day. This, of
course, should be so, but, at the same time, other trends are also
manifested, for example, the disappearance of the need for the
majority of the population to acquire deep knowledge. Knowl-
edge in a narrow field is sufficient because knowledge is open to
the public, dynamic and technologically advanced. At a high level,
automation and computerization lead to serious redistribution of
labor resources and changes in the structure of education. The use
of a computer and special software often does not require deep
knowledge from the employee. Skill is often required. Many new
professions are emerging based on the use of computer technol-
ogy. However, it cannot be said that the attractiveness and value

228




of obtaining a classical, comprehensive, fundamental education
has disappeared. Today, developed countries have reached the
stage of development where the economic base and strong infra-
structure have been created, allowing millions of people to lead
an existence independent of their employment in the production
sector. In conditions of liberation of a person from the shackles
of the production process, education ceases to be an economic
necessity and becomes in itself not an end, no longer the value
of an instrument, but an absolute order, the meaning of life and
a means of self-improvement. In other words, a partial return to
the understanding of the meaning of education, which is char-
acteristic of the period when Western civilization was born, is
possible, although, of course, at a new level of development of
productive forces, at a new historical stage. The spiral develop-
ment characteristic of society as a whole is also observed in the
field of education.

Preschool education, which is considered the foundation of
education, should introduce the child to the world around him,
to the world of adults surrounding him, and should give him the
necessary knowledge, skills and behaviors. According to experts
all over the world, the stage from birth to entering school is the
period of the initial formation of physical and mental qualities
necessary for a child. It is this period that provides general devel-
opment, which serves as the basis for mastering special knowl-
edge and skills, various types of activities. Not only the quali-
ties and properties of the children’s psyche are formed, which
determine the general nature of the child’s behavior, his atti-
tude to everything around him, but also represent “reserves”
for the future and are expressed in acquired psychological neo-
plasms. Education and training should be focused on the entire
spectrum of the child’s mental qualities, but they are solved in
different ways. The support and comprehensive development of
age-specific qualities is of fundamental importance, since the
unique conditions created by it will not be repeated again, and
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what is “missing” here will be difficult or impossible to compen-
sate in the future.

“Childhood is a stage of preparation for future life”. If society
defines childhood exclusively as a period of “preparation”, then
the intrinsic value of a child’s “living” childhood is denied. At the
same time, the condition for the continuity of the educational
process connecting preschool and school years is never to eval-
uate the present only from the perspective of the future. Only
the attitude to childhood as an essentially precious time of life
makes children full-fledged schoolchildren in the future, gives
rise to such long-term personal qualities that allow them to go
beyond childhood.

Modern researchers argue that specialists working in educa-
tional institutions should know the psychological characteristics
of the child — how he perceives, assimilates, in general, how his
brain works. Only then does it become easier for the educator-
teacher to present the educational material in a way that children
will understand. However, the idea that this idea is not new and
that the cognitive approach to teaching is proof of it is heard today.

Cognitivism is a branch of psychology and an approach to
learning that focuses on mental processes. Scientists believe that
learning is determined by how our consciousness perceives, pro-
cesses, stores information, and then reproduces and uses it. There-
fore, they see learning as an internal process involving memory,
thinking, reflection, abstraction, motivation and cognition.

According to the cognitivist approach, the mind is like a com-
puter. It works on the algorithms it has developed to process
information and make decisions. The brain stores knowledge in
long-term memory in the form of diagrams — mental structures,
connecting related concepts and information to them.

The main task of the cognitive approach is also to explain by
understanding how all these mental processes are arranged and
function. In the context of education, this means creating strat-
egies that allow the child to apply new information in different
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contexts. The educator-teacher must present new information
in such a way as to connect it with the knowledge the child al-
ready has.

Let’s take a look at how the cognitive approach to learning
came about. Cognitivism is sometimes called cognitive learning
theory. This is a not entirely fair approach, since this educational
approach does not have a specific creator and contains not one,
but many different theories.

Cognitivism developed in the first half of the 20th century in
response to the behavioral approach, which was a widespread
pedagogical approach. Scientists who favored behavior believed
that learning was nothing more than a response to a stimulus.
According to this approach, the child is a “blank slate”, and they
should focus only on behavior controlled from the outside. But it
is not necessary to pay too much attention to the internal mental
and thought processes. However, many psychologists disagreed
because the behavioral approach did not explain why and how
a child perceives and analyzes information. Therefore, it is be-
lieved that there were limitations in the behavioral approach that
motivated the development of cognitivism.

The cognitive approach was widespread in the 50s and 60s.
The influence of cognitive theories on psychology and the field of
education was so great that it gave rise to an entire intellectual
movement. It went down in history as a “cognitive revolution”.
Although interest in cognitivism arose in the middle of the last
century, the first research in this field began many decades ago.

One of the founders of the direction of cognitivism is the Ger-
man and American psychologist Wolfgang Kohler. He conducted
several experiments with chimpanzees, and the results formed
the basis of his idea of “comprehension in learning” — the sudden
awareness of necessary relationships.

For example, during experiments, monkeys had to get a bunch
of bananas, and for this they had to overcome some kind of ob-
stacle. So, in one case the banana was very tall, and in the other
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it was outside the cage. The scientist found that animals exhibit
similar behavior and reactions when trying to obtain food.

Kohler concluded that they do not act by trial and error, but
experience a flash of insight. And then they build on their “vision”
until they achieve their goal. This is how the theory of learning
was born, which became one of the first arguments in favor of the
participation of thought in the educational process.

One of the main strengths of cognitivism is its wide range of
practical applications. Based on numerous works of cognitive
scientists, theories and approaches to learning emerge. They ex-
plain how to design a process to account for the characteristics
of thought processes.

It is based on the idea that cognitive goals can be divided
and ranked according to their degree of difficulty. The taxonomy
helps teachers and methodologists to correctly define learning
objectives and structure both individual lessons and entire pro-
grams, as well as to select tasks and assessment tools for each
stage of learning.

The cognitive approach is popular among teachers, but there
are still shortcomings in this regard.

Geir Overskade, a Norwegian psychologist and professor of cog-
nitive psychology at the University of Oslo, noted that cognitive
scientists do not take into account the role of emotions in learn-
ing and they usually ignore any other reasons other than cognitive
ones to explain human behavior. For example, cognitive theories
do not take into account the genetic, cultural and social charac-
teristics of children.

In addition, the scientist explained that cognitivism refers to
processes that are not directly observed. It’s just that although
theories are mainly based on observations and conclusions, real
results are difficult to assess. However, neurologists are now ac-
tively correcting this by studying how the brain works.

Cognitive pedagogy reflects a person’s view of the world as
a system of understanding, including interacting with specially
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organized and organized cognitive systems. This includes the
theory, methodology and tools of cognition.

Cognitive development is the development of all kinds of mental
processes such as perception, memory formation, problem solv-
ing, imagination and logic. The theory of cognitive development
was developed by the Swiss philosopher and psychologist Jean
Piaget. His epistemological theory provided many basic con-
cepts in the field of developmental psychology and explores the
growth of intelligence, which, according to Piaget, means the
ability to more accurately reflect the world around us and per-
form logical operations on the descriptions of concepts arising
in interaction with the outside world. The theory considers the
emergence and construction of schemas — schemas of how to
perceive the world — during the “developmental stage” in which
children learn new ways of representing information in the brain.
The theory is considered “constructivist” in the sense that, un-
like nativist theories (which describe cognitive development as
the development of innate knowledge and abilities) or empirical
theories (which describe cognitive development as the gradual
acquisition of knowledge through experience), it states that we
independently construct our cognitive abilities through our own
actions in the environment.

The role of the educator-teacher is to create and provide con-
ditions for the development of the child’s cognitive abilities. The
cognitive approach requires special attention to the instrumental
sphere of the pedagogical environment. Cognitive pedagogy is
effective in teaching children, because it allows to correct the in-
dividual elements of the child’s formed cognitive structure using
it effectively.

Every child has the right to happiness. Childhood is a precious
period in itself, the first stage in the formation of the personality,
which was not conceived as a period of preparation for school as
a whole, or rather, the stage of preparation for the next period
of life.
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The preschool period should be understood as the first stage
in the formation of children as personalities. The basis of person-
al culture includes directing the child to nature, objects created
by human hands, events of social life and, finally, to his own life
and activity, events in himself. The formation of the foundations
of personal culture means that the child is attached not to what
may seem valuable in a certain region and in a certain circle at
certain points in time, but to general, continuous human val-
ues. He joins the Universal means of life of people. At the same
time, the processes of education and upbringing in preschool age
can only be conditionally divided. The transmission of values
and means of active attitude to the world can be carried out only
taking into account the age of children.

Thus, the “basic culture of the personality” is the culture em-
bedded in the child, which ensures the comprehensive education
and harmonious development of the personality under the influ-
ence of various conditions, ways, and methods. “Basic culture of
the individual” and “comprehensive education and harmonious
development of the individual” are a single process in which one
concept is completely dependent on the other. At any age level,
the child acquires not only character traits common to all chil-
dren, but also unique, individual characteristics of his psyche and
behavior. To be human means not only to be “like everyone else”,
to have everything that others have, but also to be a unique indi-
vidual with his own tastes, interests and abilities.

Only a combination of age and individual approaches in the
upbringing and education of children can ensure their emotional
well-being and full mental development.

Thus, childhood is a valuable period in itself. Childhood de-
velops very quickly, it takes time to observe all the changes in
the child’s behaviour and create unique conditions for his devel-
opment.

In modern conditions, the interrelated relationship between
industry, household, people requires, first of all, to ensure the
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development of individual characteristics in order to achieve high
results in work in the future and make life colorful.

Children of preschool age do not directly learn the basics of
science. In the process of training in kindergarten, they are only
involved in training activities, they learn to learn: by listening
and hearing the teacher, comprehending the task and completing
it, in a word, understanding the training task. In the classroom,
they develop not only knowledge and the ability to perform a
certain activity, but also the ability to control and evaluate their
own movements.

The peculiarity of teaching preschool children is also that
children of this age, especially babies with a small amount of
attention and insufficiently developed memory, are not able to
maintain the entire volume of the task, and therefore cannot
complete the task set by them. In order to prevent this from
happening, first of all, it is necessary to use a step-by-step ex-
planation, to convey the task and to use the dictation method in
its implementation. However, it is necessary to gradually convey
the task to the children and move to a unified process to com-
plete it.

Another feature of learning is related to the predominance of
excitation processes over inhibition processes due to the weak-
ness of neural processes in preschool children. As a result, chil-
dren are in a hurry to start the task, they are impatient to start
the movement as soon as possible, and they no longer listen to
what the teacher says. To avoid this, you should think the expla-
nation very carefully and make it clear and concise, stating only
the most important. Part of the instructions, additions can be
made in the course of the lesson. It should be remembered that
with a very detailed explanation of the task, some of its provi-
sions pass by the child as if they were solved. Sometimes because
of this, the main thing may not be heard, because preschoolers,
due to insufficient experience, are not always able to distinguish
the main thing from the middle.
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The educational activity of children of preschool age is closely
related to the game. Thus, the motive for learning will be more
effective for the child if he is offered to do something for the
game during learning. The training of children of preschool age
should be interesting. It is possible to make the lesson interest-
ing for children by widely using developmental games and game
situations in the lesson. The emotional atmosphere in the group
room, the guidance of the educator-teacher, the correct establish-
ment of communication, cooperation with children in the pro-
cess of learning activities are also very important. The educator-
teacher should create a developing, healthy environment for
each child. The child should be given freedom, the successes of
children should be valued, and it is important to celebrate the
achievements of each of them, to help in time.

K.D.Ushinsky, describing the features of the child’s knowledge
of the world around him, emphasized that the child thinks in
forms, colors, sounds, feelings in general. This determines an-
other feature of the learning process — it should be based on
the direct perception by children of the properties of objects and
phenomena. Preschool children show activity with visual, figura-
tive images. Therefore, there should be clarity in the education
of preschool children.

Training and education of children in kindergarten is carried
out in various forms. The main form of organization of training
in kindergarten is training. The classes are organized and con-
ducted by the educator-teacher, who determines the content of
the training in accordance with the program of education and
upbringing of children.

Classes are held with children of all age groups of the kinder-
garten. In the daily routine of each group, the time of training
is determined, as a rule, classes are organized in the morning
hours.

Classes are organized in the process of training with children:
acquaintance with the world around them, the development of
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speech, fiction, music, pictorial activity, physical culture, the de-
velopment of logical and mathematical thinking.

In the group room, children are systematically given knowl-
edge, skills are formed and habits are acquired. Through training,
children receive information, their creativity develops, an atti-
tude to the world and people is formed in them. Gradually, the
components of educational activity are formed. Thus, mastering
any training material requires attention, but it is not always easy
to attract and maintain the attention of children in a group. In
order for the training to be effective and have a positive result,
the material should be interesting, lively when mastering, so that
children are not distracted.

There are three main stages in the exercises, the first stage is
to motivate the children, make the topic relevant and familiar-
ize them with the subject of the exercise, define the goals, and
explain what the children should do. At this stage, children are
focused on some tasks.

The second stage is the stage of understanding. At this stage,
for example, the educator-teacher sits the children in the group
room and says: “Today I will read you the Azerbaijani folk tale
“Jirtdan”. Listen to it carefully, then we will talk about what hap-
pened to the heroes of the fairy tale.

In another case, inviting children to a modeling session, the
educator-teacher is waiting for everyone to sit down. And sudden-
ly there is a knock on the door of the group. The educator-teacher
and children are surprised. What happened? The educator-teacher
opens the door. Jirtdan sits on the doorstep and cries. “What hap-
pened, why are you crying, Jirtdan?” asks the educator-teacher. It
turned out that the Jirtdan went for a walk, but he had no friends.
Walking alone is boring. The educator-teacher invites the chil-
dren to make friends with Jirtdan. The children happily agree and
go on a walk with Jirtdan.

The inclusion of children in the training process in the group
room is carried out in different ways according to the characteristics
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of a certain type of activity, the age of the children and the con-
ditions of the training.

Children can take an active part in the process of explaining
the task, answering the questions of the educator-teacher, show-
ing ways to complete the task on the blackboard (currently, there
are special developments on various aspects that describe all parts
of working with children).

The third stage of the lesson is the independent activity of
children to fulfill the task of the educator-teacher or the plan
of the child himself. At this stage, the educator-teacher looks at
how the children move, whether everything is going well, who is
in trouble, who needs help, a reminder, just support, encourage-
ment. But in a difficult situation, one should not rush to explain
or show the child. It is necessary to determine the cause of the
difficulties and above all to activate the child’s experience and
knowledge, and if this is not enough, more direct methods of
assistance can be applied.

The final stage of the training is the analysis of the implemen-
tation of the task and its generalization. At this stage, children
should also be activated. Firstly, it is necessary to evaluate not the
behavior of children, but the result, secondly, it is necessary to
evaluate not individual children, but the whole group, and thirdly,
everything should be positively assessed, and only then can one
comment on the unsuccessfully performed tasks. This should be
done politely in order not to undermine the child’s confidence in
his own abilities, not to undermine his interest in work.

In the group room, the assimilation of various contents is or-
ganized. Thus, the mastery of various movements occurs, as a
rule, in a physical culture exercise, which is also carried out in
a specially equipped gym.

In the lessons, under the guidance of the educator-teacher, the
ability to learn is formed in children, intellectual and creative ac-
tivity develops. Regardless of the content of the lesson, children
strengthen their previously acquired knowledge and skills. This
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is also a general didactic task. Knowledge, skills and habits are
realized not only in the group, but also in the process of didactic
games, outings, and organizing free time. However, this task can
be solved in a more systematic, consistent and purposeful way in
the group.

Classes can be conducted in groups, sometimes small, some-
times individually. Conducting classes with whole groups or small
groups is of general educational importance. Children learn to
read in a group while each solves an educational problem in-
dependently. They are united by a common goal — to engage,
learn, see each other’s successes and difficulties. They are taught
to rejoice in the success of their companions.

The collective nature of learning is of great importance for the
upbringing and development of preschool children, because the
child gets the opportunity to see how other children act. Thus,
children who do not hear or understand something in the teacher’s
explanation have the opportunity to clarify something for them-
selves by listening to their friend’s explanation.

By organizing the work of the whole group, the educator-teacher
should simultaneously activate each child, involve him in the ex-
planation, offer to complete the answer of his friend, talk about
how the children will solve the problem. It is advisable to invite
children to the blackboard, for example, show the image, design,
etc. As a result, children learn to listen not only to the educator-
teacher, but also to their friends, which in turn expands their
ideas. But this does not happen by itself. The educator-teacher
must keep all the children under constant attention. If the educator-
teacher does not know how to divide his attention, if he focuses
on talking with one child, other children start to get distracted,
get bored, lose interest. As a result, the learning process is dis-
rupted. The educator-teacher needs additional time to involve
the children in general work again.

Applying an individual approach, the educator-teacher should
be aware of each child, some should be activated, and some, on
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the contrary, should be restrained, transfer his activity to an-
other — perform a more difficult task, help a friend, etc.

Not only exercises are considered a form for learning. Other
forms are also used in the education and upbringing of children
of preschool-age. This is also the specificity of the education of
preschool children. Education in kindergarten can be carried out
in didactic games, which can be used as an independent form or
included as an integral part of the lesson. The didactic game has
an educational task, for example, to acquaint children with the
properties and qualities of objects, to compare objects according
to certain properties, etc. The game form makes it easier for chil-
dren to master the material. They are happy to perform actions
in which the game is carried out and the game task is solved, this
(game) can contain both intellectual and practical tasks.

In didactic games, children acquire sensory experience, the
ability to compare, highlight similarities and differences. Their
ideas about the general properties of similar objects are enriched.
Didactic games allow you to vividly, directly introduce children
to various phenomena, objects and their properties. Applying an
individual approach, the educator-teacher should be aware of
each child, some should be activated, and some, on the contrary,
should be restrained, transfer his activity to another — perform a
more difficult task, help a friend, etc.

The didactic game can be included in any activity, which al-
lows you to increase the interest of children in it, to intensify
their activities. Children of senior and school-preparatory groups
can use didactic games during classes. Thanks to the active for-
mation in the game of such mental operations as analysis, com-
parison, assimilation, generalization, children develop the cogni-
tive structures of the brain, their intellect.

Education of children can be carried out in the process of var-
ious excursions, trips. So, when organizing a walk to the park,
children can learn a lot about trees, shrubs, grass, berries, other
plants; they can also get an idea of their life by directly observing
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insects (ants, beetles, butterflies). Walking can also be used to de-
velop children’s movements directly in the natural environment;
walking on a fallen tree, climbing on it or walking under a bent
trunk (at the same time, the educator-teacher must make sure
that it is not dangerous), etc.

It is appropriate to go on an excursion to the art museum with
children. The educator-teacher introduces children to the world
of art. Here children receive knowledge about the type of art pre-
sented in the museum. It is appropriate to go on an excursion to
the art museum with children. The educator-teacher introduc-
es children to the world of art. Here children receive knowledge
about the type of art presented in the museum.

An excursion to the museum of history and geography will
allow the educator-teacher to inform children about the native
land, its nature, sights, people who make it proud, folk art unique
to this region and much more.

Training, carried out in the process of excursions, walks, as well
as trainings, didactic games, is always of an educational and devel-
opmental nature. When planning the training, the educator-teacher
should plan and implement the tasks of education and develop-
ment of children. Thus, during the excursion to the art museum,
not only the tasks of aesthetic education (development of aesthetic
perception, formation of aesthetic ideas, taste, etc.), but also the
tasks of mental and moral education are solved. Children acquire
knowledge about artists, their work, learn to analyze, compare,
generalize works. Respect for the work of the artist, folk artist is
cultivated (if the excursion is in the museum of folk art).

In training, the subject can only be the child who learns on
his own in a context with the tutor and thereby helps him. The
subject is an employee who works consciously, responsibly and
independently in the educational process. In the role of a subject,
the child does not learn because the teacher said so, but because
he needs it. A child becomes a subject of training when he has the
ability to find solutions to the tasks in front of him independently
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without the help of an educator. The subjectivity of the child lies
in the fact that his learning activity, the process of mastering
knowledge takes on the character of activity.

Any human activity is aimed at achieving the result, while in
the learning process, both the goal and the result are directed
not at achieving the product, but at changing the subject’s own
activity. The participation of the child as an active subject in
the learning process distinguishes developmental learning from
the forms and types of learning, in which he is the object under
the educational influence of the educator.

From our researches, it is known that the general bases of the
formation of the content of preschool education in accordance
with the requirements of the modern era are humanitarianiza-
tion, humanization, ecological compatibility, differentiation, in-
tegration, purposeful use of the achievements of national and
universal culture, the application of new information technolo-
gies, and the formation of a creative personality.

Humanitarization as a general direction of the content of edu-
cation is such knowledge, skills that are aimed at priority assimi-
lation that it is important for every person and all people to know
them, regardless of who they are.

Adoption of the humanistic content of preschool education
encourages the formation of humanistic thinking, personality-
oriented worldview.

Differentiation of the content of preschool education means
the creation of various groups of those who receive training in
conditions created for effective training. It is known that every
person has his own purpose for mastering the content of edu-
cation. Children have different abilities, opportunities and life
plans. For each level, it is necessary to differentiate the content
of the training and adapt it to the maximum satisfaction of the
capabilities and needs of children.

The goal of integration is accompanied by organizational process-
es that combine knowledge areas, their unification, strengthening,
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and information communication. Integration can manifest itself
at different levels: inter-classes — ordering content around the
core of a training session and delivering content to children on
the basis of methods or general principles of Inter-training-close
classes.

The idea of environmental relevance is applied to all subject
areas of preschool and school education. Man is a part of nature.
He must either perish along with it or find a way for future de-
velopment. This, in turn, will turn into the humanization of the
society, the improvement of its culture, the emphasis on ethical
values and a person’s moral development.

The unity of nationality and globalization, which seem to be
opposite poles in conflict at first glance, gives the impression
of impossible and unacceptable. In fact, globalization and inte-
gration do not contradict the protection of national values and
national morality, but provided that which of them is not given
extreme priority [56, 167].

We should adjust the level of our development indicators to
the level of developed world countries. Otherwise, the require-
ments of the international assessment carried out in the world
will become an unattainable level for us. The training of our
children is limited to the requirements of the memory school.
Therefore, in addition to studying and using the existing positive
experience, we should creatively approach the most advanced ac-
tivities that are able to implement strategic tasks in our country
and become a potential force of the countries of the world due to
its usefulness. These considerations were also assessed as very
interesting issues and were considered interesting not only from
the point of view of modern training approaches when organizing
the teaching of literature through ICT, but also from the point of
view of taking into account existing and valuable traditions in
the organization of training.

From observations, it is clear that the mastery of more modern,
new technologies, innovative forms of work by educators-teachers
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working in preschool educational institutions has led to a no-
ticeable increase in their level of professionalism. Today, various
ideas are put forward about what a modern kindergarten should
be like. Therefore, in addition to studying and using the exist-
ing positive experience, we should creatively approach the most
advanced activities that are able to implement strategic tasks in
our country and become a potential force of the countries of the
world due to its usefulness. This is a very admirable case, and it is
even possible. Because, today, parents choose a kindergarten not
only according to its location, but also according to other criteria.

At present, there is a need for the emergence of completely
new forms of preschool education and new types of preschool
educational institutions. For example, it is appropriate to open
short-term groups for children, create family kindergartens and
create the “Mother’s choice” program. After such alternatives ap-
pear, parents have the opportunity to choose not only the kinder-
garten, but also the group in accordance with the period of their
child’s stay.

Modern educator-teacher training and methodological equip-
ment allows to organize work aimed at the comprehensive devel-
opment of the child. Currently, there is an active flow of infor-
mation that allows educators-teachers to develop their creativity
and realize themselves in their professional activities. The main
issues are the creation of a system of continuous incentives for
successful, creatively active teachers who achieve results in their
professional activities, the creation of additional education, ad-
vanced training courses, as well as paid educational services for
educators-teachers.

Starting from kindergarten, it is advisable to develop children’s
communication skills not only with peers, but also with adults,
to create a healthy, favorable environment for children.

It is important to create conditions for identifying children’s
talent from an early age. Because modern technologies make it
possible to determine the inclinations and interests of children in
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one or another area of their life activity. Identifying and develop-
ing such inclinations and interests will make the child more suc-
cessful in the future, he will be able to fully realize his potential
as a citizen of his country. Therefore, it is necessary to organize
the work of psychological service in the kindergarten.

It is necessary to involve parents in active interaction and co-
operation, to organize “open door” days, to involve parents in
conducting exercises, events, and holidays, and to hold pedagog-
ical “master classes” for parents. Educators-teachers more often
use unconventional forms of holding parent meetings.

The tasks facing the education system in the current condi-
tions when we are moving towards integration into the world
education system arise from the innovations and new require-
ments of our country, which is confidently moving towards in-
dependence. Now there is a need to train people who are more
prepared to manage our society, who have acquired the ability
to think and act independently, and who are ready for an inde-
pendent life.

The management of the independent republic and the devel-
opment of the nation will be the responsibility of today’s youth
in the future. It is necessary to start the upbringing of such youth
from the institutions of preschool education. To this end, the cre-
ation of a well-thought-out system of educational and training
work in preschool educational institutions is one of the most
important issues.

5.2. Innovative approaches to determining the training
load serving the development of children of preschool age

In the current situation, the question of determining the
training load of children remains a problem. The training load
includes issues of both content and organization of training and
education.
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Correct determination of children’s training load is an im-
portant issue in managing the training process. Training load
means the volume of knowledge, skills and habits that children
master at any age stage. For the correct determination of the
training load of children, their capabilities must be taken into
account.

The training load should not cause unpleasant feelings in the
child towards training, towards the educator. It is considered a
heavy burden for the child to do the work that he does not want
and does not like. Therefore, it is necessary that the class or-
ganized taking into account the individual characteristics, wishes
and desires of the children should be interesting and lively.

Most of the difficulties that arise in determining the training
load of children are due to the fact that the setups in the groups
are not carried out correctly. It is clear from our observations that
there are certain shortcomings in this area. So, in some preschool
institutions, children of different ages are placed in one group.
In this case, young children have difficulty performing the train-
ing load. Therefore, it is more expedient to have children of the
same age in the group.

Our research leads to the conclusion that without knowing the
child’s age, development and level of understanding, some edu-
cators prefer to reduce the child’s training load to the extreme in
order to protect the child from ordinary difficulties. In this case,
they forget that excessive lightening of the training load reas-
sures the child, keeps him from developing. The child thinks that
he knows everything, an effort to learn, to overcome difficulties
is not formed in him.

It is known that thematic planning helps to determine logical
connections between data and to normalize cognitive material.
A large amount of material does not ensure children’s mental
activity. It is very important for children to consciously assimi-
late the material. Using comparison, questioning, individual task,
game principles and other methods helps a lot. When giving new
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information to children, it is necessary to create an opportunity
to ask questions in order to arouse in them the desire to know
everything. The process of preschool learning carries such a di-
dactic task as the consolidation of knowledge and skills. Practice
shows that sometimes knowledge and skills, although easily re-
inforced, require the conduct of special work by the educator. In
the process of organizing the training, the educational role of the
training should also be in the center of attention.

It is known that the role of the preschool period in the forma-
tion of personality is great. The principle of succession between
the school and the kindergarten is not violated when training
and education are carried out on the basis of a single program in
pre-school educational institutions.

Along with pre-school educational institutions, various devel-
opment centers operate in our republic, which build their work
mainly on the basis of children’s readiness for school. Here, work
is underway to instill reading, writing, counting skills in children,
teaching foreign languages. Since each enterprise determines the
content of the work itself, diversity arises in the content of the work
carried out with children. At this time, the connection between
the educational results intended for the end of that age period
of the children and the content of the work carried out in the 1st
grade is broken. Children are taught calligraphic rules ahead of
time. The volume of given knowledge is large, which causes them
to be overloaded.

Despite the fact that classical pedagogues and psychologists
consider play as the main activity during preschool education,
classes aimed at intellectual development are conducted due to
the disruption of children’s physical activity.

Increasing the training load leads to serious violations in the
day mode: walks, afternoon sleep, independent play activities,
health measures are reduced, which leads to children’s psycho-
emotional condition, loss of interest in learning, as well as dis-
ruptions in their health. Inadequate training load, which is not
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appropriate for the age, not only weakens the working ability of
children, but also causes disorders in their health.

Considering that such exercises are the main form of organ-
ization of the learning process, in its assessment one cannot be
content only with the volume of material mastered by children.
Considering that such exercises are the main form of organi-
zation of the learning process, in its assessment one cannot be
content only with the volume of material mastered by children.

Quantitative and qualitative assessment of training can be
grouped according to specific criteria as follows.

1) the volume of new material: the number of concepts, rules,
laws, their operation in the learning process;

2) the volume of material provided for repeat: at what stage of
the lesson, the number of children’s answers, ways to apply their
knowledge and skills;

3) educational activities: listening, perception, speech, analy-
sis, observation, problem solving, completing a task, responding
from the spot, presentation;

4) the nature of the work performed: fulfillment of the task
without changes, fulfillment of the task by making changes, ex-
planation, logical operations, generalizations, fulfillment of the
task according to exemplary rules, elements of creativity;

5) level of emotionality and interest: number of questions
asked by children; participation of children in the discussion;

6) the emergence of anxiety and fatigue: signs of anxiety, fear,
aggressiveness; specific forms of maintenance of communication,;
methods of control and assessment, the reaction of children to
the attitude of the educator, drowsiness, signs of distraction from
training, an increase in the number of errors and at what stages
they are noted,;

7) applied techniques for optimizing the learning process and
the condition of children: personal communication, change of
pace, sports break, gymnastics for the eyes, elements of humor,
etc.;
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8) dynamics of the state of the educator: episodes that cause
positive emotions or a feeling of excitement, dissatisfaction, ten-
sion, their influence on the learning process and the interaction
of the educator and children.

When there is a certain intellectual and psychological load for
children during the training process, tension occurs in the “zone
of close development”. It is one of the goals of preschool edu-
cation to form organizational and rhythmic activity abilities in
children, to concentrate their thoughts on one issue. Inadequate
training load, which is not suitable for the age, not only weak-
ens the working ability of children, but also causes disorders in
their health. The cases where the level of fatigue and indicators
of acute diseases are low in training sessions are observed in chil-
dren who attend 15 sessions per week (3 sessions every day).

The complexity of the training load of various volumes has a
negative effect on the fatigue and health condition of the chil-
dren of the preparatory school group.

Many years of research by physiologists have shown training
regulations for each age group according to the volume and na-
ture of the training load. This load was defined as 10-15 minutes
in the small group, 15-20 in the middle group, 20-25 minutes
in the large group, and 25-30 minutes in the school preparatory
group. Between lessons there is a 5-10 minute break, sports min-
utes. In senior and preschool groups, training is held 2 or 3 times
a week, in the second half of the day, but it is organized during
the active, work period of these children, or rather, on the second
or third day of the week. Difficult classes that require cognitive
activity of children (development of simple mathematical imag-
ination, speech development, foreign language) are held in the
first half of the day. Conducting these exercises in one day with
dynamic exercises (physical education, rhythmics, swimming)
and their alternation relieves mental fatigue.

Physical education classes are organized 3 times a week. If there
are no contraindications medically, then in autumn and spring one
of the physical education classes is held in the open air.
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Carrying out additional education activities (studios, associa-
tions, sections) at the expense of walking and afternoon sleep has
a negative effect on children’s health. Participation of children in
more than two additional associations is not considered appro-
priate. One of them is considered to be mobile.

The age regulations of the educational load that we have men-
tioned were drawn up for traditional preschool educational in-
stitutions, but experience shows that considerable changes occur
in children’s collectives. So, some of the 5-6-year-olds sit at the
desk, but the heads of preschool educational institutions do not
make any changes in the training load.

Our studies show that the impact load for 6-year-olds is me-
chanically applied to 5-year-olds. In such cases, most of the chil-
dren show signs of strong fatigue, their emotional state worsens,
and their irritability increases.

In children, the possibilities of realization of basic biological
needs of the body, motor activity, duration of daytime sleep, play
activity are limited.

It is known that children of the same age differ from each other
in their physical and intellectual capabilities. In this regard, the
consideration of the mood, and emotional state of the child in
the learning process and the adjustment of the duration of the
delivery of the training load depend on the pedagogical mastery
of the educator. If the educator knows the training methodology
well, if he works on himself by constantly acquiring new scientific
research and advanced pedagogical practices, he will achieve the
goal he set in the training. The teacher’s communication style
affects the child’s health and plays a major role in the formation
of his psyche. First of all, this applies to children with limited
functional capabilities, suffering from chronic diseases, often
ill, as well as those who have just come to kindergarten, have
not yet adapted to the institution, to the training load. Practice
shows that the negative impact of the educator on the health of
children, who is distinguished by authoritarian, unprofessional
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behavior, builds communication only on screaming, coercion, is
greater than the weight of the training load. Therefore, it is the
main task of the organizers of preschool educational institutions
to treat each child sincerely and carefully, to create the necessary
conditions for him to feel comfortable in the kindergarten.

At present, the principles of health-preserving pedagogy are
becoming more relevant than in previous years. The solution of
these issues, of course, has a great influence on the implementa-
tion of developmental training. In the process of developmental
training, children’s mental work is intensively improved, while
maintaining individual characteristics.

Proper nutrition is also important in the healthy growth of
preschool children. Food retains not only the vital activity of the
child. It is also a plastic material for the body to grow and devel-
op. The child’s food should retain all the necessary ingredients:
proteins, fats, carbohydrates, some mineral salts, water and a lot
of vitamins. The child receives food 4-5 times a day. The dai-
ly meal is divided as follows: breakfast 20-25%, lunch 35-40%,
pre-dinner 10-15%, dinner 20% [99, 163].

The problems of differential approach in the training of girls
and boys are closely related to the above problems. In preschool
pedagogy, frontal forms of organization of training prevail. In our
research work on this issue, certain indicators were obtained both
in the state of health and in the reactions of girls and boys to
the training load. Thus, the level of pathological retardation and
functional disorders in 5-6-year-old boys is higher than in girls.
Quickly lower the level of works in the. Girls, on the other hand,
get tired quickly on account of their self-study and efficiency.

One of the reasons that creates tension in the training pro-
cess is the large number of children in the group. In this case, a
number of problems are observed in the health and condition of
children, which are noted in the following scheme.

In the scheme shown below, the reasons that create tension in
the training process are identified.
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Scheme 4.2.1.
Causes that create tension in the training process

According to the opinion of defectologists, defects in pronun-
ciation are observed in more than 50% of children. Some of them
are not ready to learn their native language due to the lag in the
development of their speech. In such cases, the application of
the training load to all children equally leads to the appearance
of tension in their nervous system.

It is advisable to conduct hygienic examination of education-
al programs and technologies by educators, physiologists, de-
fectologists and medical personnel. The content of the hygienic
examination reveals the correspondence of children to their age
and capabilities. This reveals the emotional state of the child
in the learning process. The results of the examination provide
close assistance to educators and teachers in choosing a training
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program for children, innovative technologies that have a posi-
tive impact on health.

Although psychologists point to the game as the main type
of activity in the training of 6-year-olds, observations show that
their training is based on the principles of training 7-year-olds.
In some cases, they are required to comply with the rules of disci-
pline applied at school during the training, to perform tasks that
are not of interest to them, which can only be carried out through
training motivation.

Timely work with parents also plays a big role here. That is,
educating parents about the fact that educators do not allow chil-
dren to be burdened with school training leads to an even more
successful acquisition of work.

Thus, it is important to take into account the maximum ap-
plication of the training load, which is one of the main compo-
nents of the protection of children’s health. Therefore, it is of
particular importance that the programs and technologies used
in preschool educational institutions meet the requirements of
educational standards.

The labor intensity of medical workers, educators and psy-
chologists is one of the important conditions in the correct deter-
mination of the training load of children of preschool age. Both
the creation of a developmental environment in preschool edu-
cational institutions for children and the acquisition by educators
of pedagogical competencies lead to success in this area.

5.3. Innovative approach to games and tasks that affect
the development of children of preschool age

Goals and objectives, requirements and other important works
related to the issue are defined in the rules of organization of
preparation for school. To this end, at the stage of preparation for
school, the formation of their personal and social characteristics
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should be carried out, taking into account the requirements and
capabilities of children. Training materials play an important
role in increasing the influence of each factor necessary in the
formation of a child’s personality. Having creative thinking, the
development of creative imagination, logical thinking, the devel-
opment of comparison, analysis, speech, the implementation of
such training works as mastering the skills of one of the types of
activity — installation, drawing, making is considered important
in connection with intellectual preparation.

Studies have shown that children have more ability and desire
to collect information than adults. They have a special interest in
all the events taking place in the world around them, they want
to know and learn everything. In this regard, they ask questions
and use their capabilities to find answers.

The study of the elements of graphic literacy in the prepara-
tion of the child for school is of great importance for finding the
regularities of the table of operations related to the implementa-
tion of mathematical tasks, the construction of drawings. When a
child acquires the ability to find patterns by observing that there
are similar, identical, different aspects in repeated changes, he
has shown a certain talent. Taking advantage of the concepts of
increase (addition), decrease (subtraction), right, left, up, down,
diagonal, square, triangle, rhombus, rectangle, quadrilateral and
others in the execution of operations, the child realizes their appli-
cation as a real “discovery”. The exercises designed in stimulating
the child’s readiness for school (motivation), in his acquisition of
vital skills-in the dynamic development of cognitive phases (orien-
tation to thinking, understanding, thinking) are of interest in their
content. The educator who plans the educational work with the
child must listen to the essence of the work and constantly adjust
his activities on the stages of understanding and speaking.

The common feature of the training methods used in the Azer-
baijani education system until recently is the excessive exagger-
ation of the activities of the educator-teacher in the training
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process. As children’s activity in the traditional group-training
process is passive and repetitive, as a result, the effectiveness of
training decreases, the learning process is based on the child’s
memory and limits the child’s ability to think independently.
Therefore, traditional training methods are being improved,
which are still widely used in the training process, and prefer-
ence is given to the introduction of new training methods and
technologies. In modern times, at a time when science and tech-
nology are developing rapidly, the traditional methods used in
the training process do not fully meet the modern requirements,
in addition to the classical methods used in the training process,
the use of modern teaching methods and modern technological
approaches is becoming a demand of society.

Observations give reason to conclude that the main attention
in the training process is not only on filling children’s memory
with theoretical facts and information, but also on developing
their thinking and creative abilities. Theoretical provisions give
a fruitful result only if they justify their values in life experience.
At present, the main goal of the educational process in preschool
educational institutions is also to develop the cognitive and cre-
ative abilities of children, to form the ability to apply the knowl-
edge gained in various situations.

From research it is clear that not all of the knowledge provid-
ed by the educator is willingly accepted by children. To do this, the
educator must first of all cooperate with the children, be able to
communicate with them, create a thought-provoking situation. Cre-
ating interest in training is one of the main issues. And for this, the
educator, first of all, must convey to the children when and where
they will need the material being taught, the assigned tasks. If the
taught material, the given task is difficult and uninteresting, but it
is necessary to learn it, then it is more effective to change the text
of the given material. That is, it is useful to put it in different forms.

Observations show that most educators do not think about car-
rying out differentiation when organizing a task on the material
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presented to children. It is not taken into account that in the
group there are children of at least three different levels: strong,
average, weak.

It is known that funds are always drawn up for average-level
children. Tasks in the funds are intended mainly for average-level
children. Some of the children cannot keep up with the require-
ments put forward in those tasks, while for others the tasks are
very simple. Therefore, it is advisable to ensure a differential and
individual approach in the training process. The educator takes an
individual approach to the strongest within the strong children,
to the weakest within the weak. In this process, a weak and gifted
child in movement, development is distinguished from another.

One of the main reasons for the loading of children is the im-
perfection of the work on giving complex tasks. In order to grad-
ually reduce the volume of tasks, it is appropriate for the teacher
to master the basics of knowledge with the help of modern tech-
nologies, interactive methods and principles, and to accustom
children to research.

Experience shows that after 15-20 minutes, children’s ability
to work decreases. Therefore, it was determined that the duration
of the training should be 15-20 minutes in the middle group,
20-25 in the senior group, and 25-30 minutes in the school
preparation group. It is advisable to organize most of the classes
in the form of games. This creates conditions for children to be
involved in physical movements, rhythmic, musical performance.

In traditional training, the explanatory-illustrative nature of
the educator’s activities prevailed. Thus, the main goal was the
acquisition by children of knowledge, skills and habits limited to
educational tasks. The educator-child relationship was one-sided.
The training process was not child-oriented, but educator-oriented.
The training was passive in nature, its function consisted only in
the passive perception and memorization of the material.

From observations it is clear that the introduction of the pre-
school educational program (curriculum) attracts attention in
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kindergartens with certain successful aspects, as well as serious
shortcomings. A characteristic feature of this program is that it
overloads children with difficult tasks that do not correspond to
their age, level of knowledge. One of the main reasons for over-
load is that educators are not ready for this process.

As for the nature of games and tasks that affect the devel-
opment of children, let us turn to the opinion of a number of
scientists. Swedish neurobiologist Holger Hiden conducted ex-
periments at the molecular level and came to the conclusion
that “especially in the early period, the brain requires not only
appropriate food, but also stimulation for its full development.
Neurons deprived of these factors, especially the stimulating
“training environment”, are not able to produce protein, rich
fiber compounds are not formed. Therefore, they, figuratively
speaking, look like empty bags and eventually atrophy”[162].

B.P.Nikitin also came to a similar conclusion when analyzing
his experiment with children. He called this situation “the ex-
tinction of the possibilities of effective development of abilities
without restoration” [162].

Observations show that one of the causes of fatigue in a child
that occurs in a child is related to the tendency to provide chil-
dren with as much information as possible during the study. Re-
membering all this information voluntarily requires physical and
mental stress from the child. If the educator-teacher uses invol-
untary memorization in the training, this will greatly reduce the
tension. If the educator-teacher uses involuntary memorization
not directly, but indirectly, the activation of the child’s cognitive
activity develops cognitive processes.

An analysis of the relevant literature, our observations and the
study of experience give reason to conclude that it is necessary
to start the development and formation of children’s abilities
from an early age, as long as they can. Developmental methodol-
ogy (game and tasks) differs significantly from traditional meth-
odology. That is, the methods of demonstration, explanation,
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transmission and repetition are not used here. The essence of
this methodology consists of the following:

1. No training program is imposed on the child. He plunges
into the game world, where he is free to choose his own sphere
of activity.

2. The rules of the game are not explained to the child. He
is attracted to new games and tasks with the help of fairy tales,
imitating adults, participating in collective games.

3. Mastering a new game requires the active participation of
adults; in the future, the child himself acts independently.

4. A number of tasks are set before children, which gradually
become more complicated.

5. Not every information is given to the child ready. He is given
the opportunity to think independently and come to a conclusion.

6. If the child finds it difficult to perform the task, it is neces-
sary to simplify it a bit or it is temporarily refused.

7. If the child has reached the peak of his potential and has
lost interest in the game, then other options are offered.

Such methodology provides an opportunity for the child in the
independent solution of unfamiliar issues, in the acquisition of in-
novation, or rather affects the development of his creative abilities.

For the development of children’s creative abilities, it is im-
portant to surround them with appropriate conditions and atti-
tudes from an early age. As speech is developed by talking with
children, various creative activities can be stimulated by creating
conditions. For example: cubicles with images of letters on top,
books that belong to children, a blackboard, chalk or markers,
cards, toys, sports equipment (hoops, turnstiles, stairs, ropes,
etc.), locksmith tools, building materials, measuring devices and
other materials that make the child’s worldview more developed.

A high concentration of attention is necessary for the creative
process. Being engaged for a long time and with interest, over-
coming obstacles is brought up in such situations that the child
rises to the top of his capabilities and gradually raises him.
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If children are given freedom in the choice of activities, in the
rotation of their work, in the choice of work methods, they do
not feel tension and fatigue. Here, the child’s curiosity, emotion-
al enthusiasm indicate that even intensive mental work serves
for his benefit. The freedom given to the child also implies the
intelligent, benevolent help of adults. The most important thing
is that this freedom does not turn into arbitrariness, and help
does not turn into the fact that adults dictate everything. It is
not right for a child to do what he is going to do instead of him,
to think instead of him, although he can think himself. Dictating
everything to the child leads to negative consequences.

Thus, for the creative development of the intellect, there is
a need to develop new types of games and tasks that model the
creative process and create a microclimate.

A new type of game and tasks, as mentioned above, are called
developmental, which, despite their diversity, are derived from a
common idea and have characteristic features.

1. Before each game there are tasks, and children use various
tools (cubes, bricks, building materials, etc.) to carry out these tasks.

2. Tasks are given to children in different forms: in the form
of a model or picture, project or instruction. In this way, they are
introduced to the methods of information transmission.

3. Tasks are gradually complicated according to the principle
“from simple to complex”.

4. Tasks include tasks of varying complexity. Therefore, games
and tasks meet the interest of children for a long time.

5. Tasks include tasks of varying complexity. Therefore, games
and tasks meet the interest of children for a long time. As a result,
unlike traditional training (execution qualities), creative abilities
develop.

6. Children are not told how to solve the given problems, and
they are not dictated by words or gestures. While building the
model, the child learns to take the necessary materials inde-
pendently from the environment.

259




7. At first, the child is not required to solve the given problem.
He may not be ready for it. Therefore, it is possible to wait a day,
a week, a month, or even longer.

8. Most of the developmental games are not limited to the
tasks presented, on the contrary, children and parents are given
the opportunity to find new versions of the games, or rather, to
demonstrate creativity.

9. Developmental games allow each child to use their max-
imum opportunities and gradually expand their limits. One of
the main features of developmental games is that it combines
the principle of “from simple to complex” with such an impor-
tant condition of creative activity as “independent work”. These
games develop children’s intellectual qualities such as attention,
memory, especially visual memory, understanding dependen-
cies and regularities, errors and shortcomings, classification and
systematization, combining, spatial impression and imagination,
seeing the results of their actions in advance.

The analysis of “Training and upbringing program in preschool
institutions” (1998) showed that developmental games and tasks
were not given enough place in this program. The focus is mainly
on conducting didactic games. Developmental games were used
only during independent activities.

Although this issue is brought to the fore in the “Preschool
education program (curriculum)”, there is a need to develop a
system of developmental games and tasks.

A child participating in such games and tasks understands the
task in front of him (painting a pattern, finding the correct way
out of the maze), knows the rules of the game (waiting for the
turn, helping a friend, compromising). Games and tasks aimed
at the development of cognitive and creative abilities become an
indispensable tool for the intellectual development of children.

The general analysis of the research proves that the possibili-
ties of using developmental games and tasks play a big role in the
formation of children’s preparation for school education. In the
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process of developmental games and tasks, conditions are created
for the development of all components and skills of preparation: in-
terest in obtaining results, activation of the child’s communication
with peers and adults, adoption of new methods of activity, devel-
opment of intellectual operation methods, formation of training
skills (accepting the problem, achieving its solution being, hearing,
listening, demonstrating independence and organization) etc.

The basis of developmental training is its content. An impor-
tant direction in the concept of developmental training — the
problems of the development of imagination become especially
relevant. Systematic attention is paid to the problem of imagina-
tion development in children. Wide application of the develop-
mental training concept in preschool educational institutions is
brought to the fore.

The development of cognitive processes in children, first of all,
thinking, has always been an urgent problem of age psychology.
The solution of this problem in terms of age and pedagogical
psychology directly depended on its study at the level of psy-
chology. As the problem of thinking in the general psychological
context was investigated in different directions, the issue of the
development of thinking in children in pedagogical psychology
was analyzed with new dimensions. However, these studies were
essentially more theoretical in nature.

The development of memory in children is closely related to
the development of thinking. Observations of many years show
that new information given in the game process is more perfectly
engraved in the memory. If what children see and hear arouses
interest in them, they remember it and use it in their activities,
without spending a lot of effort.

Preschool children perceive material faster when they see the
relationship between objects, phenomena and concepts.

Based on what has been said, we conclude that several prob-
lems related to the development of creative abilities in develop-
mental games can be solved at the same time:
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1. Developmental games and tasks provide “food” for the de-
velopment of creative abilities from an early age.

2. Stepped tasks constantly create conditions for proactive de-
velopment of abilities.

3. Each time, the child develops more successfully by rising to
his highest level of development.

4. Developmental games can be very diverse in their content.
Like other games, they do not create tension, but create an at-
mosphere of free and cheerful creativity.

5. Playing these games with children, both educators and par-
ents acquire a very important skill — not to interfere with the
child’s thinking and decision-making, not to do to him what he
will be able to do.

These five listed items correspond to the five basic conditions
for the development of creative abilities. That is why develop-
mental games and tasks create a unique microenvironment for
the development of the creative side of the intellect. As a whole,
these qualities develop the creative, inventive side of thinking
and intelligence.

Thus, the analysis of the research considers it necessary to use
developmental games and tasks. Methodical processing of devel-
opmental games and tasks, expectation of consistency between
games and tasks with different content, realize the solution to
this problem.
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CHAPTER V

ORGANIZATION OF DEVELOPMENTAL
TRAINING IN PRESCHOOL EDUCATIONAL
INSTITUTIONS

6.1. Principles and requirements of developmental
training

Developmental training in preschool educational institutions
is directed to the child’s potential opportunities and their im-
plementation. The quality of developmental training is provided
by a number of conditions. The main role is played by the cre-
ation of an environment of developmental things in accordance
with the age environment of children. In such an environment,
children are quickly involved in cognitive and creative activities,
they develop interest in the environment, imagination, mental
and artistic abilities, communicative habits, and most impor-
tantly, personality development is observed. The developmental
environment provides a variety of activities for a preschool child
and creates the basis for his independent development. First, it is
necessary that the object environment meets the needs of chil-
dren at all stages of development. Secondly, in the environment
of rich objects, children have the opportunity to show interest,
to try, to understand the environment without tension, and they
learn to approach what they understand creatively. Secondly, in
the environment of rich objects, children have the opportunity
to show interest, to try, to understand the environment without
tension, and they learn to approach what they understand crea-
tively.

In order to develop children’s learning, abilities, independence
and creative initiatives, the following tasks are set before the
educator:
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— to build and enrich the developmental environment with
items that match the relevant content;

— to ensure the productivity of the development environment
by using objects.

The developmental space is organized as follows:

— having an attractive appearance;

— which replaces the natural background role in the child’s
life;

— relieves fatigue;

— having a positive effect on the child’s emotional state;

— helps the child in the individual perception of the environ-
ment;

— enables the child to act independently.

If the developmental environment is not properly organized,
he does not get new impressions, there are no conditions for the
development of the child’s imagination, fantasy and desire to play.
There is no unexpected element here for the child: everything is
familiar to him and nothing changes. This kind of environment
creates internal tension in the child. It does not meet the basic
requirements of the child, regardless of whether he is constantly
in the team.

The following principles were used to build a developmental
object environment in a preschool educational institution.

1. The principle of respect for the needs and requests of chil-
dren. There are three main requirements of a child of preschool
age: the demand for action, the demand for communication and
the demand for understanding. The environment is arranged in
such a way that the child has an independent choice: with whom,
where, how and what game to play. Supplies and materials for
the group are determined according to the age characteristics of
the children.

2. The principle of creating a flexible zone. The space allocat-
ed for children’s activities is designed in such a way that they
engage in different types of activities according to their interests
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and desires (motor, musical, cognitive, games, experiments, etc.)
without interfering with each other. Signs and symbols, flowers in
pots, opening and closing partitions are used for free play.

3. The principle of respecting the child’s opinion. When build-
ing a developmental environment, it is necessary to study the
child’s own opinion, interest, and entertainment. Accordingly,
toys and materials that he likes are brought to the room, which
creates a feeling of joy and satisfaction in the child.

4. The principle of preventive character. When equipping the
group with materials, 15% of the materials are calculated from
those children to the older ones in order to ensure an even,
developmental training, taking into account the age period.

5. The principle of stability and dynamism. The child is con-
stantly changing and developing. Of course, if this is the case,
changes must occur around him. Therefore, the developmental
environment cannot be set up once and for all. If this happens,
then tomorrow he will not stimulate development, and later his
development will stop. That’s why the environmental project
envisages its change. The child doesn’t just stay in the environ-
ment, he changes it, he also develops.

6. The principle of distancing during interaction. The first
condition for the implementation of a personality-oriented mod-
el of mixed influence of adults and children is to establish contact
between them. The most sincere conversations with children are
those conducted on the basis of the “eye-to-eye” principle.

7. The principle of child activity, independence, creativity.
For the development of cognitive activity, the environment sur-
rounding them includes familiarization with cognitive means and
methods, ideas about the environment and stimuli that develop
intelligence (nature, music, movements, colors, poetry, etc.).

8. The principle of individual sense of comfort and emotional
success of each child and adult. Whatever is fun, catchy, inter-
esting, expressive, bright, it arouses interest and is well remem-
bered. It is related to the child’s memory interest. Therefore,
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when organizing the training, the educator first of all creates an
interest in the topic, an internal need for learning.

9. The principle of variability of the medium. The developing
thing environment is being changed, corrected, developed, in a
word, it has a developing character.

10. The principle of openness of the environment. The principle
of openness occurs in contact with nature. This principle is also
expressed in culture. Thus, children become familiar with various
spheres of art, objects of decorative and applied art, folklore, na-
tional and human cultural traditions. The principle of openness
is also expressed in the concept of “I”. The child’s self-awareness is
expressed in the formation of his inner world, enriching his experi-
ence in communication with others, which shows a positive effect
on the development of a tolerant personality.

11. Taking into account the gender and age differences of child-
ren. Boys and girls see, hear, listen and perceive the world around
them in a different way. There are also differences in their feel-
ings and emotions. However, it is necessary for both girls and
boys to experience creative and searching activities. The diversity
and richness of sensory impressions, the possibility of a free ap-
proach to each center organized in a group affect the emotional
and intellectual development in both sexes of children.

It is important to organize a rich, frequently changing, func-
tional, varied, appropriate and safe environment for the develop-
mental of children.

1. The richness of the environment is organized in accordance
with the age capabilities of children and program content.

The organization, completeness, diversity of materials, sup-
plies and inventory of the training space both in the group and
in the garden area provide:

— game, cognitive, research and creative skills;

— activity of children of different levels;

— motor activity, large and small motor skills, participation in
action games and competitions;
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— emotional success of children in interaction with the spatial
environment;

— the emergence of the possibility of self-expression.

2. The transformation of space implies a change in the train-
ing situation, interests and opportunities of children.

3. The functionality of the materials implies:

— the use of children’s furniture, soft modules, shutters, etc.
in the environment;

— the use of natural materials organized in a group as substi-
tutes for children’s activity in different types of activities.

4. The variability of the environment implies the following:

— the organization of different spaces in the group (for play-
ing, building and doing alone), as well as the availability of dif-
ferent materials, toys and supplies to ensure their free choice;

— periodically changing game materials, introducing new items
that stimulate play, motor, cognitive and research activities.

5. The relevance of the environment implies:

— creation of an educational environment with an equal edu-
cational process for all children, including children with disabil-
ities and disabilities;

— availability of toys, materials, resources for all children.

6. The safety of the object environment implies that its ele-
ments are reliable and comply with the requirements for safety.

The indicators of the assessment of the developing environ-
ment are as follows:

— positive emotional state of the child in the group;

— lack of conflicts between children;

— the presence of items for children’s activities;

— monitoring the dynamics of the child’s development;

— lack of excessive noise.

It is also important to take into account the requirements for
the organization of developmental training during the moderni-
zation of its content. It is appropriate to apply innovations that
expand the outlook of children, educate and develop them, take
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into account their inclinations, interests, needs, and potential
opportunities.

Speech development requires the formation of mental process-
es of attention, memory, imagination, perception, and so on, so
that psychological aspects are taken into account when forming
content. It is impossible to apply any innovation blindly. First of
all, it is necessary for children to be psychologically ready for this
innovation. Their age and individual characteristics are taken into
account, factors that tire their attention, interfere with the devel-
opment of imagination, slow down the processes of thinking are
removed from the learning process. The mental impact that mod-
ernization will have on children is taken into account. Children of
preschool age hardly perceive innovation that does not correspond
to the environment to which they are accustomed, but due to age
characteristics, they are curious about each applied innovation.

The requirements for building a developing product environ-
ment are as follows:

1. Hygienic requirements. Creating safe, comfortable condi-
tions in the group and in the area of the kindergarten for the
personal development of the child.

2. Developmental levels and age characteristics of children; fea-
tures of the implemented program and pedagogical technologies.

3. Aesthetic requirements. The use of children’s handicrafts in
the construction of interiors in the group.

4. The child feels comfortable when the comfort and safety
conditions of the group room match the conditions at home.
Such conditions relieve stress, create self-confidence.

5. To provide the richness of sensory impressions. For the group
room, such things are chosen that reflect the color, shape and
harmony of the things in the surrounding world, or rather, match
these natural domestic conditions.

6. Ensuring the individual independent activity of the child,
mastering the experience of social life is achieved through the
constant delivery of various materials and information.
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7. Providing research and learning opportunities. The child’s
research skills are realized by himself as he receives information
about objects and objects.

8. The functionality of the object environment shows that in
the place where the child lives, materials suitable for his needs
are placed and they have a developmental function.

The defining moment in the creation of a developmental en-
vironment is the educational program used by the preschool ed-
ucational institution. When creating a developmental space, the
age, development level, tendencies, interests, gender composition
and personal characteristics of each specific group of children are
taken into account.

The characteristics of the environment are mainly determined
by the personal characteristics and pedagogical knowledge of
the educator. Depending on the type of preschool educational
institution, the content of education and cultural traditions, the
developmental environment has a unique color.

In the studies of L.S.Vygotsky, A.N.Leontyev, the impact of the
game on the most important changes in the child’s psyche and
the creation of the future development zone was shown. Knowing
the different types of the game, their implementation technolo-
gies, allows to use its following functions: educational, develop-
mental, organizational, etc.

The game plays an important role in the psychological devel-
opment of children, just as it is important in their physical devel-
opment and understanding of life. Because it is rich in emotions,
the child is active in thoughts. In this regard, during a well-
organized game, the child develops activity, volitional effort.
Knowing different types of games, their implementation tech-
nologies, allows you to use its following functions: educational,
developmental, organizational, etc.

Let’s look at the principles of choosing and using developmen-
tal games:

1. That every game has a goal and its tasks are subordinate to it.
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2. Determination of the continuation of the game by the activ-
ity of children, interest in the implementation of the game task.
Children are constantly encouraged, help is provided to them
without realizing it. At this time, children experience a sense
of accomplishment.

3. Game tasks compliance with the level of comprehension
and development of the child, when such, the game also includes
somewhat difficult elements, the child makes efforts, shows pa-
tience to achieve the goal. Factors that develop cognitive activi-
ty such as observation, analysis, comparison and generalization
prevail in the game.

4. The participation of an adult in the game is necessary: ex-
planation of the rules of the game, indication of actions, equal
actions with the child, control over the implementation of tasks,
prevention of conflict situations and injury.

5. Starting from simple games, gradually making them more
complicated and modified.

6. Make the game material colorful, interesting and suitable
for use by the appropriate age group.

The basic principles of the development game activity also re-
quire: give children the theme of the game, the principle of de-
velopment of game dynamics, the assignment of place for games
with children, the approval of the game environment, the prin-
ciple of interaction of their activities in the game and off-game
time. It is known that in the process of education, children gain
knowledge, and at the same time, their worldview develops and
is formed as a personality. In this process, the pattern of the per-
sonality of the educator becomes the main factor. The training is
organized in such a way that children can regularly complete the
assigned tasks and apply what they have learned to life.

The developmental training methodology was developed tak-
ing into account the principles and requirements listed above,
and the variability of the object environment in the pedagogical
content, at the project-designer level, was considered necessary.
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All this suggests that the named principles play a very impor-
tant role in the content restructuring of preschool education. The
main goal of modern education is to develop an active, conscious,
responsible, constructive personality that has the opportunity to
become a subject of secular and social sciences.

6.2. Ways to organize developmental training

The responsibility for the fate of each person rests on him.
Obviously, most young people do not have enough psychologi-
cal and social preparation to live and work in new conditions. A
person does not receive knowledge and preparation either from
the family, or from kindergarten, or from school to a sufficient
extent in order to get out of the unusual and complex vital paths
with dignity.

Currently, the development of a humanistic position in chil-
dren, a choice situation for children, creative search, problem
solving, communication and cooperation skills in the lesson,
self-regulation, self-awareness, reflection, and the selection of
methods that allow developing children’s cognitive activity are
important conditions in the content of the lesson.

Methods for increasing cognitive activity include comparison,
analysis, generalization, question method, solving logical tasks,
research, etc. By using these methods, it is possible for children
to be active in lessons, to work carefully and enthusiastically.

During the modernization of the content, the mental charac-
teristics of children of preschool age are taken into account when
introducing any innovations, new methods and forms, topics that
have just entered the teaching. In the process of modernization,
topics and standards that burden children mentally are removed
from the training process, and new training methods that de-
velop thinking and imagination are introduced. Technological
innovations and the training environment are built according to
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children’s fantasies (colorful and bright group rooms, furniture
arrangement, interesting training aids, etc.) and focuses on mak-
ing training interesting.

Technological innovations and the training environment are
built according to children’s fantasies (colorful and bright group
rooms, furniture arrangement, interesting training aids, etc.) and
focuses on making training interesting.

1. The formation of an open learning space, the main inte-
grative goal of which is to create favorable conditions for the
development of all qualities of the personality, i.e., the activity
of the subject who independently adopts cognitive and training
methods.

2. Systematization of modern training technologies and im-
provement of forms of work corresponding to the age and physi-
ological capabilities of children of preschool age.

3. Ensuring the pedagogical integration of components within
an activity (developmental training in the game process, cogni-
tive development, educational influence, etc.), communication
style of adults and children.

4. Indication of ways to ensure succession between preschool
and primary school.

5. Creation of educational institutions that integrate preschool
educational institutions and primary classes.

6. Provision of development character of preschool and prima-
ry school programs.

7. Strengthening training-methodical support for the realiza-
tion of developmental programs.

8. Organization of the course of advanced training of educa-
tors — teachers on the problem of the essence and sequence of
developmental programs for preschool and primary education.

9. Implementation of joint training projects of preschool prep-
aration group and primary classes.

10. Development of scientific-practical recommendations on
normative-legal, organizational-structural, training organization,
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training methodology, personnel specialization, parent educa-
tion, financial and material-technical provision, etc. to realize
developmental training.

Developmental training combines all forms of organization of
the educational process in a comprehensive manner. This sys-
tem includes training and extracurricular activities. Each of these
forms of organization serves to qualitatively improve the educa-
tional process in terms of content and purpose.

Developmental training in preschool educational institutions
is carried out during the training process and during non-training
hours.

In the process of training, the following forms of training are used:

1. Game and game — tasks.

2. Binary exercises.

3. Cheerful and witty in class.

4. Staged exercise.

5. Exercise — competition.

6. Exercise — search.

7. Exercise-travel.

8. Exercise — advice.

9. Exercise — dispute.

10. Creative projects.

These forms of training positively affect the conscious learn-
ing of children, their independent work, the formation of learn-
ing habits, the development of intellectual and logical thinking.

The game is a form of organization of training, upbringing and
development, which is processed with a special scenario and pur-
posefully implemented by the educator, referring to the maxi-
mum level of self-organization of children in the modeling of
human activity.

In the practice of kindergarten, holding various kinds of games
is the main type of activity. Their purpose is to strengthen the
practical direction of training and creatively apply the acquired
knowledge.
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Modern studies show that the importance of pedagogical and
didactic possibilities of games is quite wide. So that:

— the learning process is activated by means of stimulation of
the motives of learning activities;

— interpersonal relationships are created that model the real
conditions of social life;

— the problematicity of the training material is eliminated by
gradually bringing the complexity of its assimilation to the child;

— children’s creative attitude towards themselves deepens and
expands.

The components of games as a form of training are as follows:

1. Having a problem that needs to be solved.

2. Modeling the game situation analogous to the problem of
social, business, etc.

3.The interaction of the participants playing the roles with
each other and with the educator.

4.Use of additional game attributes.

5.High emotional state of the participants.

6. Improvisational character of players’ actions.

7. The game is result-oriented.

Games create in children a motive, that is, an internal need to
speak or perform any activity, which ensures the naturalness of
the learning process. With the activation of cognitive processes,
developmental training is provided.

Ordinary games only entertain children, and developmental
games both entertain and play a big role in the development of
their thinking. The cognitive motive that the child encounters in
the game pushes him to take more perfect steps in the future:
in the learning process, in communicating with people and in
understanding the life he lives as he grows up.

Developmental games and tasks, as a certain type of games
with rules, are aimed at the development of cognitive processes,
the richness of impressions, the formation of personality qual-
ities, which are characterized by “generalized goals”, the fun
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of game tasks, and the variability of the situation. Games and
tasks aimed at the development of attention, memory, thinking,
creative abilities, intellect have a positive effect on the mental
development of a preschool child in general. The content of
these games creates conditions for the perfect development of
personality: uniformity of cognitive and emotional development,
external and internal actions, collective and individual activity
of children. It is necessary to fulfill the specified conditions in
the implementation of such games and tasks. Thus, each game
instills in the child new emotions, skills, expands the experience
of communication, develops joint and individual activity.

Developmental training is carried out in the following direc-
tions:

1. Development of cognitive processes (increasing the vol-
ume of various forms of thinking, audio-verbal working memory,
auditory and visual attention, ability to concentrate, distribution
of attention, etc.).

2. Expansion of vocabulary (enrichment of active and passive
vocabulary).

3. Improvement of vision-space and space-time orientations.

4. Development of successive abilities (more precisely, the de-
velopment of actions and their planning).

Developmental games and tasks are specially designed games
that develop various abilities of the child, including motor and
cognitive functions. By means of these games, it is possible to
achieve the development of sense organs — vision, hearing, men-
tal abilities, strengthening of attention and memory, help in the
acquisition of motor habits and stimulate faster speech develop-
ment.

It is known that the level of children’s understanding of new
information for each lesson does not take a complete system
shape when conducting various exercises. As a result, they are
not able to apply the knowledge received in one training session
in the study of other classes, and also find it difficult to use it
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in solving a complex problem. During the summarization of the
program material within the framework of two exercises, the in-
formation becomes of practical importance, and the assimilation
of new knowledge is added to the basic knowledge and skills.

The basis of the training-competition is the response compe-
tition of teams in the implementation of questions and answers
and tasks. The form of such trainings is different. It is organized
as a relay race, cheerful and witty.

There are three main stages in the organization of training-
competitions:

— preparation stage;

— game stage;

— the final stage.

During the exercise-dispute, the tutor organizes a discussion
on any problem.

Creative projects-the project method is a set of educational and
cognitive methods that allow children to solve any problem as a
result of their independent work and conduct a presentation of
its results. The basis of the project method is the idea of directing
the cognitive activity of preschool children to the result, which
occurs in the process of working together with the teacher and the
children on a certain problem. Solving a problem or working on a
project requires the necessary knowledge and skills from children.

The following types of project methods are used in modern
preschool educational institutions:

1. Research and creative project: Children observe, conduct re-
search. And then he draws up his results with pictures and designs.

2. Role-playing projects: children represent fairy-tale charac-
ters and creatively approach the solution of the task.

3. Informative projects: children collect information and im-
plement it in accordance with their social interests (Group Desig
and design, yard design, etc.)

4. Creative projects in kindergarten: preparation of the result
as a holiday, design, exhibition.
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Taking into account the variety of forms of organization of
developmental training, the use of each of them in the learning
process is recommended to educators.

The types of development training outside of training are as
follows:

1. Organization of conversations and discussions with chil-
dren.

2. Holding meetings.

3. Organization of excursions.

One of the most important types of children’s activities is an
excursion. Along with love for nature, aesthetic attitude and care
during the excursion, cognitive needs of children are satisfied, as
well as motor habits and physical qualities are improved.

During excursions on certain topics, children learn about their
homeland, culture, nature and national-spiritual values. Along
with patriotic education, cognitive processes are activated here,
directly seeing, hearing and feeling the surrounding world.

Education — integration of the content of the training work,
implementation of developmental tasks in an attractive form, es-
pecially during the excursion trip, not only saves time, but also
provides cognitive and physical activity during the day. In this
case, such socialization tasks as the development of communica-
tive activity in collective activities, communication with peers,
caring for the environment are also solved. The excursion mainly
plays an important role in getting to know nature. Children ob-
serve nature in natural settings, watch the seasons change and
see how people benefit from it.

To improve the quality of the training process, along with the
skilful interpretation of the new topic by the educator, choosing
a more convenient form of work according to its conceptual basis,
planning individual work, the role of the training in the develop-
ment of the child’s personality, diagnostics of the development
of the child’s personality, solution of cognitive and personality-
oriented tasks, creation of interest and motivation in training,

277




changing the types of activities at different stages of the train-
ing, active participation of children in training, progress of chil-
dren in the training, the mental and practical activity of children,
organisation of the training, changing the types of activities at
different stages of the training are also important conditions.

The results obtained from our research give reason to conclude
that based on the principle of uniformity of activity, conscious-
ness and personality, when three aspects are taken as a basis —
personality-oriented, activity-oriented and reflexive (thought-
out), the indicators are determined as follows:

1. Personality-oriented preparation:

Pedagogical thinking (gnostic abilities);
Organizational abilities of the educator;
Pedagogical orientation of the educator (communicative skills);

2. Indicators of the level of professionalism:

Pedagogical tact (projecting ability);

3. Indicators of reflexive readiness:

Reflexive abilities.

Based on these indicators, the levels in the formation of ped-
agogical activity are determined as follows — the main aspect
characterizing pedagogical activity is its productivity: level with
low productivity; level with productive (systemic-modeled level)
and high productivity (global-modeled).

The last two levels characterize pedagogical mastery and in-
dicate the readiness of the teacher to carry out developmental
training in preschool educational institutions.

It is appropriate to determine the development of a preschool
child and the indicators of his readiness for school as follows:

1. Physical preparation (physiological level of development of
the child’s thinking circle).

2. Psychological preparation (emotional, volitional development
level of the child’s personality).

3. Social preparation (social level of development of the child’s
thinking circle).
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It is possible to determine the level of training of the child and
the educator as follows:

1. Observing the child and the educator within the framework
of the activity-oriented learning method.

2. To be based on the principle of uniformity of activity, con-
sciousness and personality.

3. Using abilities as the basis of development.

4. To look at the development of both the child and the educa-
tor against the background of interpersonal relationships as the
result of a renewed systematic analysis.

What we mentioned above does not indicate the separate de-
velopment of the child and the educator in the process of devel-
opmental training, but the development of them as a single sub-
ject of the training process. The indicators of the development
of a single subject are the system of ideas and thoughts. From
this we can conclude that the development of the child and the
educator as a single subject is based on the psychological prin-
ciples of activity, consciousness and uniformity of personality
(A.N.Leontyev) and “Pedagogy of common sense” (A.A.Leontyev)
the development of the system of pedagogical principles can be
ensured by applying it to practice.

1. Socio-cultural principles:

a) children’s world principle;

b) the principle of completeness of the content of education;
¢) principle of consistency

¢) the principle of thoughtful attitude to the world.

2. Action-oriented principles:

a) the principle of managing the activities of children in liv-
ing conditions;

b) the principle of taking into account the level of actual
development of the child;

¢) the principle of development of children’s abilities in
the process of activity;

¢) the principle of children’s transition from joint activity
to independent activity (zone of close development).
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3. Personality-oriented principles:

a) the principle of psychological comfort;

b) the principle of taking into account innovations in the
personality of the child;

¢) the principle of accepting the child as he is;

¢) the principle of personality-oriented development.

Thus, the principle of uniformity of activity, consciousness and
personality and pedagogical principles (socio-cultural, personality-
oriented, activity-oriented) form the conceptual content of de-
velopmental training and personality-oriented approach in pre-
school educational institutions. For the intensive development of
thinking in the training process, it is necessary to provide teach-
ing at a high level of difficulty and to make children understand
their own training activities.

Kindergarten has a great role in the formation of cultural qual-
ities, independence, creativity, entrepreneurial feelings and life
skills in children. For the formation of such a personality, the cre-
ation of a developmental environment is an important condition.

- Psychologist

The enviroment
created for
personality

formation in

kindergarten

Scheme 6.2.1.
Developmental environment created for personality formation
in kindergarten
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The level of cognitive development in preschool children is
manifested in the interest in learning, the ability to master knowl-
edge, comprehend knowledge, etc., which is associated with the
child’s lifestyle and the attitude of those around him.

Pedagogical characteristics of building a developmental object
environment are:

— comfort and safety of conditions, fulfillment of sanitary and
hygienic norms;

— creation of a developmental environment;

— variety of environments, their rational arrangement;

— ensuring the richness of sensory impressions;

— changing the environment, creating conditions for design
[49, 95].

The information environment includes a whole complex of
information resources available for use both in a preschool edu-
cational institution and outside it. The main sources of informa-
tion a child can use include visual and didactic aids, a computer,
a television, cartoons, children’s performances, puppet theatre,
museums, excursions, walks, etc.

The socio-psychological environment includes all types of in-
teraction of the child with the people surrounding him (directly
and bilaterally with the children of the learning process), as well
as with his own inner world, which affects the formation of his
interest in learning:

— “child-child”;

— “educator-child”;

— “educator-child-parent”;

— “principal-child”;

— “principal-child-parent”;

— “family-child”;

— “friends-children”.

The role of older people surrounding the child in the successful
implementation of the educational process is great. They play the
role of a mediator between the child and the content of education.
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The establishment of cooperative relations is the main task
of the formation of these relations, as it creates conditions for
the development of the child’s internal forces and capabilities. In
family relations, this is achieved through the creation of a favora-
ble environment of relations in the family, and in kindergarten
it is established through the formation of an atmosphere of re-
lations “educator-child”, democratization of relations “educator-
parent”, “educator-parent-child”.

In terms of the proper organization of the socio-psycholog-
ical environment, it would be appropriate not to touch on the
problems of the development of individual children at the parent
meetings and to discuss only the issues of organizing the life
of the group collective. It is necessary to convey this to parents
only at individual meetings (for example, on “open door” days)
in order to discuss the child’s problems.

Our research gives reason to conclude that the ways of devel-
opmental training, explained above, change the way the abilities
of preschool children are developed in the pedagogical process.
In traditional training conditions, such mechanisms are formed
accidentally or spontaneously. And in developmental training,
the formation of special techniques aimed at analyzing and gen-
eralizing content, the development of abilities becomes a legiti-
mate process. Although it does not ensure that the child reaches
a certain level of development, it creates a foundation for the de-
velopment of abilities and has a significant impact on their emo-
tional sphere. In such activities, children are excited about their
incompetence, which makes them look for ways to solve problem
situations. Only understanding removes the inner excitement,
taking the child out of the situation. Mental development comes
true only when, in the process of mastering knowledge, training
activities are purposefully formed. In this process, the realization
of the knowledge and experience given takes place, taking into
account the age and individual developmental characteristics of
each child. That is why it is impossible to provide developmental
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training and children’s satisfaction with their work without pur-
poseful formation of training activities. These feelings have a
higher power of influence than the assessment that the educator
gives them.

6.3. The competent position of the educator-teacher
in the formation of the child as a person

There are many professions on earth. Among them, the pro-
fession of a teacher, in my opinion, is the most sacred one. After
all, teachers, so to speak, are busy preparing and educating our
future.

The personality of the educator-teacher, his positive influ-
ence on the child and his sincere approach to him, can never
be replaced by any technology. Pedagogical skills largely depend
on both the personal and professional qualities of the educator-
teacher, as well as on his skill, knowledge. The personality of the
educator-teacher, his influence on the child is of great impor-
tance.

In the modern educational process, the personality of the
teacher is increasingly fading into the background, technologi-
cal devices are increasingly penetrating into all spheres of hu-
man life, including the process of teaching and upbringing. At
the same time, the direct influence of the teacher on the formed
outlook of the child is one of the main factors in personality
development.

In the history of human society, one can single out famous
philosophers, statesmen, generals, scientists, whose teachers
were outstanding personalities. This idea is confirmed by a gal-
axy of ancient Greek thinkers: Socrates-Plato-Aristotle. Plato
considers himself a student of Socrates, writes down his main
ideas and theories, is a student of Plato who created philo-
sophical treatises no less deep and important than his teacher
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Aristotle. Aristotle himself is the teacher of the famous com-
mander Alexander The Great. It is no coincidence that far-sighted
rulers chose bright and talented people as teachers for their
heirs, realizing that a teacher in human personal development
and life plays an important role not only in the formation of
knowledge and views on the world, attitude, but also in the
formation of a worldview.

A constantly developing society needs modern, educated,
moral, proactive, independent decision-making, capable of pre-
dicting their possible consequences, mobile and cooperative
people. To meet the new requirements of the time, moderniz-
ing education and using innovations are the main issues. In-
novations in the education system are based on the achieve-
ments of a competence-based approach. Teaching acts not as a
direct transfer of knowledge from the educator-teacher to the
children, but as cooperation — the joint work of the educator-
teacher and children in the process of mastering knowledge and
solving problems. Therefore, the task of the educator-teacher
during the educational process is to create conditions for the
formation and development of personal qualities that meet the
requirements of society and the innovative economy. To create
conditions for children to independently build the knowledge
necessary to solve the problems that arise in front of them, to
be able to combine the elements of knowledge in the neces-
sary combinations, and then to teach new knowledge. Ability to
build constant motivation and habit to learn in children, to form
a sense of responsibility and personal perspective, emotional
development.

In order to influence the self-development of children, the
teacher must have professional qualities and be competent. The
teacher must set himself the task of forming and educating a per-
sonality in accordance with the qualities that meet the require-
ments of modern society, realize that each child is individual,
contribute to its development. For an effective educational effect,
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it is not enough just to formally answer pressing questions to
the student. It is important to identify different opinions, argue,
encourage people to express their opinions, and talk emotionally
about their opinions and beliefs.

The development of a child’s personality is carried out in
the process of his own activity, aimed at “discovering” new
knowledge. The teacher should help develop the need to devel-
op students’ intellectual, communicative, artistic and physical
abilities.

The teacher should teach children how to succeed in the mod-
ern developing society in order to develop moral and moral qual-
ities of children, to help them develop and improve themselves.
The teacher must start with himself and not be afraid of diffi-
culties, rebuild his thinking, master an activity-based approach
in teaching schoolchildren. A teacher who organizes the social
development of personality in modern society must have a num-
ber of professional and personal qualities: active citizenship,
responsibility, the ability to conduct a dialogue and respect for
the position of the student. The teacher should be a professional
specialist in his field of education, but not limited to his own
program, but focused on performing socio-pedagogical, socio-
educational functions.

The role of the teacher in the progressive developing world
is that he educates the growing youth, forms a generation that
should continue the work of the elders, but at a higher, cultur-
al level of social development. The field of pedagogical activi-
ty is education, training and upbringing. Undoubtedly, it can be
claimed that the teacher shapes the future of the society, the
future of its science and culture. That is why outstanding educa-
tors in all times have highly valued the role of the teacher in the
formation of the child’s personality.

A teacher is a person committed to his work and his students.
Teachers should help determine the best qualities inherent in
the child’s soul, encourage him to take joy in the knowledge he
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acquires, teach him to be a good person and a true citizen of his
country.

In terms of understanding the meaning of the educational and
educational process, the role of the teacher changes significant-
ly. Now it is necessary to build the learning process not only as
a process of mastering a system of knowledge, skills and abili-
ties, but also as a process of personal development. In a modern
school, a teacher is no longer a lecturer who repeats the same
thing year after year, but a mentor. Purposefulness, citizenship,
competence, pedagogical creativity, and sincere interest are still
part of the teacher’s success.

Studies show that love for children should be considered the
most important personal and professional characteristic of a tutor-
teacher, without which effective teaching activity is impossible.
L.N.Tolstoy, who expressed the opinion that “if a teacher only has
love for his work, he will be a good teacher” wrote: “If a teacher
has only love for his students, like a father and a mother, he is
better than a teacher who has read all the books but has no love
for work or students. If a teacher combines love for his work and
his students, he is a perfect teacher”.

In addition, the profession of a teacher requires comprehen-
sive knowledge, endless spiritual generosity, wise love for chil-
dren. In modern times, taking into account the level of knowledge
of children, their various interests, the educator-teacher himself
must develop comprehensively. Educator-teacher: not only in the
field of his specialty, but also in the field of politics, art, culture,
he should be an example and act as a bearer of morality, human
virtues and values.

The educator-teacher must teach the child to learn, educate
him, achieve his physical, moral and cognitive development, form
his taste.

Personal development is the process of a child’s entry into a
new social environment and integration with it. Such an envi-
ronment for children of preschool age is a group room in which
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they are engaged in joint activities, which leads to the forma-
tion of new collective relations, the formation of a social orien-
tation of the individual, expressed in the desire to communicate
with peers.

The leading activity at this age is education. The influence of the
educator-teacher on the child coming to the preschool education-
al institution is sometimes greater than that of the parents. This
helps children get to know each other, creates an atmosphere of
cooperation and mutual understanding with peers. The educator-
teacher becomes the most important person for children, and his
manner of behavior, as a rule, is adopted by children.

The role of the educator-teacher in the development of the
child’s personality is great. The friendly attitude, communica-
tion of the educator — teacher with children helps the educator-
teacher and children to cooperate.

The word of the educator-teacher has the power of education-
al influence when the educator-teacher gets to know the child,
pays attention to him, helps him in any work, that is, cooperates
with him by acting together. In the process of communication,
children learn not only the content of the topic being taught,
but also the attitude of the educator-teacher towards them. This
is especially significant, since the psychological and pedagogical
influence will be more successful if the educator-teacher enjoys
the respect and trust of children as a person; from the reactions
of children, he knows how to understand that he is perceived and
appreciated by children, to whom his personality will be influ-
enced; in this case, not only the behavior of the child changes,
but also the personality of the educator-teacher himself.

It is important for educators-teachers to give children more
independence, so that their relationship with both peers and
adults is sincere, they are able to communicate.

The criteria for the effectiveness of the activities of the educator-
teacher in the development of the personality and cognitive abil-
ities of the child can be as follows:
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— organization of active activity of the child in the training
process;

— formation of a motive for the upcoming activity;

— use of various sources of technical knowledge, including;

— to form an information culture in children;

— child standing at the center of the pedagogical process;

— approach to the child as an individual;

— trusting the child’s strengths;

— to rely on the child’s independence and initiative.

Personality-oriented education implemented in preschool ed-
ucational institutions imposes a number of requirements on the
educator-teacher:

— In addition to high professionalism, psychological and ped-
agogical competence, freedom from stereotypes and pedagogical
dogmas, creative abilities, broad erudition;

— The educator-teacher has high psychological and pedagog-
ical training, high culture and humanistic attitude to children,
understanding and accepting the child as he is;

— To know and take into account the age and individual char-
acteristics of children in the implementation of the pedagogical
process, to have such qualities as teaching and forming, develop-
ing, based on the strengths of each of them.

The educator-teacher implementing the child-oriented ap-
proach should pay more attention to creating opportunities for
children to take an active, proactive position in the educational
process, not just to absorb the proposed material, but to explore
the events and enter into an active dialogue with them.

The educator-teacher implementing the child-oriented ap-
proach should pay more attention to creating opportunities for
children to take an active, proactive position in the educational
process, not just to absorb the proposed material, but to explore
the events and enter into an active dialogue with them. The mod-
ern model of an educator-teacher implies instilling in him pro-
fessionalism, competence, creativity, spiritual, moral and human
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qualities. A modern educator-teacher should have his own per-
sonal pedagogical activity style, establish humanistic relations
with children, organize a joint search for values and behavioral
norms. Modern education is characterized by its variability and
diversity both in content and in the technologies used in the
educational process.

Self-education, the ability to self-develop develop and develop
their own style of work. The goals and objectives of the work are
to acquaint children with both professions, help them correctly
comprehend the ideas of reform, include them in the process of
becoming teachers.

Thus, the role of the educator-teacher in the formation of the
child’s personality is very great. How children develop depends
on the professionalism, competence of the educator-teacher,
how and what methods, tools he uses for their comprehensive
development. The main goal of the educator-teacher is the max-
imum development of each child, to protect his uniqueness and
to reveal his potential abilities.

6.4. Ways of working together with parents to ensure
children’s development

Fundamental reforms carried out in all spheres of socio-
political, economic and cultural life of the Republic of Azerbai-
jan have created significant changes in the family, which is part
of society.

In the new Constitution of the Republic of Azerbaijan, wom-
en’s rights and their role in raising children have been widely
explained. There is a need to shape the human personality with
new qualities in the family and society. Therefore, the problem
of the development of the currently growing generation on
the basis of new interests, abilities, skills, values has become
urgent.
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Family is a universe for a child, and parents are like two suns.
Every baby should feel like the center of the universe at least for
a while — said Heinz Kohut, standing on the “mirror” where the
baby looks at his mother and sees himself reflected in her joyful
gaze. This is how the child feels his own worth. The second nor-
mal process is “idealization”, which begins with the child getting
to know his parents or other loved ones. The child needs an ide-
alized image of the parent, which corresponds to the standard in-
cluded in the genetic memory of the parent. The positive images
of father and mother in the child’s inner world are the basis of his
psyche and the guarantee of his health. “Yes, the personalities of
the father and mother make up the first and, of course, the only
world of man when he was a small child.”

The child’s perception of his parents changes at different
periods of life, and accordingly, their images also change. Let
us consider the dynamics of the formation of parental images
at different age periods: the period of early childhood, the pe-
riod of puberty, the period of old age and the period of losing
parents.

In early childhood, when the child’s consciousness is still
poorly developed, parents (primarily, of course, the mother) are
archetypally perceived as more or less unconscious. The mother
is the source of prosperity, comfort, stability, in fact, the source of
life, while the father is dynamic, dominant, personifies protection
and encourages action. Pictures of specific parents are fragmen-
tary in the perception of a small child.

Educating parents is one of the most important issues. Educators-
teachers should involve parents in the pedagogical process. In
the pedagogical process, it is very useful for parents to moni-
tor the activities of their children. At this time, both the mood
of children improves, and children become even more active in
the learning process, which is built on the interests of children.
The parent monitors the training process and participates in the
evaluation of the children’s achievements.
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The renewal of the system of preschool education, the pro-
cesses of humanization and democratization taking place in it
have determined the need to intensify the interaction of the pre-
school educational institution with the family. The family is a
primary society that creates psychological — emotional support
and a sense of security for the child. The family is also a source
of social experience. Here the process of socialization takes place
in the child.

If we want to raise morally healthy offspring, we need to solve
this problem “with the whole world” that surrounds the child:
kindergarten, family, public. The interaction of the family with
the preschool educational institution plays an important role in
the development and training and education of the child.

At present, among the priority directions of the educational
process of preschool educational institutions, interaction with
the parents of children is of paramount importance. Most of the
teaching staff clearly understand the priority of family education,
along with the necessity of psychological and pedagogical help
to parents.

It is also clear from the research that mutual cooperation
between educators-teachers and parents is one of the most im-
portant issues for the education and development of preschool
children. Thus, the inclusion of the family as a partner and
active subject in the educational environment in a preschool
educational institution qualitatively changes the conditions of
interaction between educators-teachers and parents who have
their own strategic interests in the field of preschool education
of the child.

Researchers in their works put forward a proposal to develop
different forms and methods of effective cooperation between
parents of preschool educational institution, it is intended to
reveal the need for self-development of educators-teachers and
parents and to create interactive forms of work of educators-
teachers with families.
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Let’s pay attention to the content of the work with the family
put forward by T.A.Markova, N.F.Vinogradova, G.N.Godina:

— unity in the work of the preschool educational institution
and the family in the upbringing of children;

— mutual trust in relations between teachers and parents;

— use of different forms of work in the interaction between
the kindergarten and the family;

— forms of individual and group work with parents.

The authors cited as the basis the observance of the principles
of an individual approach to each family in the mutual coopera-
tion of a preschool educational institution with the family.

The inclusion of the family as a partner and active subject
in the educational environment of a preschool educational in-
stitution leads to an even more qualitative change in mutual
cooperation between educators-teachers and parents who have
their own strategic interests in the field of preschool education
of the child.

At present, the problem of the process of interaction between
educators-teachers and parents in the educational process can
be successfully solved on the basis of unified approaches to the
planning of joint activities, the selection of performance indi-
cators, a unified methodological, organizational, structural and
methodological base.

At the same time, it should be emphasized that at present
more and more attention is paid to the interaction of the kinder-
garten and the family. Practitioners strive to make the most of
all the pedagogical potential of traditional forms of interaction
with the family and are looking for new, interactive forms of
cooperation with parents in accordance with the changing socio-
political and economic conditions of the development of our
country [63, 82].

An interactive game is the intervention of the leader in the
group situation “here and now”, which structures the activities
of group members in accordance with a specific learning goal.
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The simplified world of interactive games allows participants
to know and understand the structure and causal relationships
of what is happening better than the complex real world. In
this way, you can learn new behaviors more effectively and with
relatively little risk and test your ideas in practice.

Such interventions are also known under other names — “struc-
turing exercises”, “simulation games”, “role-playing games”, etc.

The term “interactive games” highlights two main characteris-
tics: the playful nature and the possibility of interaction.

Interactive games arouse the interest and desire of the partici-
pants to take risks, create a difficult situation and give the joy of
discovery inherent in all games.

Interactive games can be classified on different grounds:

— depending on the goals. It is always important to ask your-
self questions: “Why do I choose this particular interactive game?
What goals are pursued?” and so on.

— by the number of participants. Some games involve individ-
ual work of participants, while others require working in pairs,
trios, fours, or small groups. There are games in which the whole
group interacts. You can organize the game in such a way that
small groups compete with each other, or some of the partici-
pants observe the actions of others.

— the time required to conduct and subsequently evaluate an
interactive game is another important classification criterion.

— another basis for the classification of games is the means
of communication used during their implementation. There
are “verbal” games, where participants talk to each other, and
“non-verbal” games, where participants interact with each other
using “body language”. There are other means of self-expression —
drawings, noise and sounds, making three-dimensional objects,
writing, etc.

On this basis, it is important to classify games, since chang-
ing the means of interaction in the course of work has a positive
effect on the training of participants, they learn and encourage
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their readiness for development. Based on all this, the educator-
teacher should ensure that the means of communication change
periodically.

Each interactive game can be viewed as a structured learn-
ing situation that allows parents to build new insights into an
existing issue and create new patterns of behavior. Games can
significantly increase the motivation of participants in the edu-
cational process. The games help the socialization and person-
ality development of the participants, give them the opportunity
to try different approaches in practice, to develop and integrate
different beliefs, knowledge and skills.

Learning through interactive games is accompanied by “mas-
tery of knowledge”. This means that parents, for example, not
only talk to their children about the results of group discussions,
but they can also start to behave sensitively with children. At
this time, children are given independence. Specific aspects of
interactive games that encourage parents:

— this means that parents, for example, not only talk to their
children about the results of group discussions, but they can also
start to behave sensitively with children.

— feedback — participants clarify for themselves not only their
own, but also the behavior of others. They form an opinion in them-
selves, both by their own consciousness and by receiving infor-
mation from others.

— open results — no one knows what he and the group will
achieve in the interactive game, what the results will be, how
other participants will react. There are no right or wrong deci-
sions in an interactive game. Reality is respected and everyone
decides for themselves whether a certain behavior is appropri-
ate by listening to their inner feelings or the opinions of other
participants.

— taking into account natural needs — during the game, par-
ents can move, they can also be in verbal and non-verbal com-
munication with each other.
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— competition and cooperation. A number of interactive games
contain elements of competition. Most interactive games strength-
en the spirit of cooperation. Many activities require the joint ac-
tivities of two people or the whole group.

Advantages of interactive games:

« Interactive games can generate motivation. They arouse in-
terest in the participants, give them pleasure, increase interest in
interaction between people.

« Interactive games are able to create a lasting interest in hu-
man self-development.

 They facilitate the introduction of new norms of communi-
cation and behavior.

« Interactive games help a person see the features of the ed-
ucational process in a preschool educational institution, feel
the complexity of mental, social and organizational processes,
understand their interaction and learn to use them in raising
children.

« Interactive games are able to help parents develop new ideas
and values based on their experience.

« Interactive games are able to balance the activities of par-
ticipants.

 Interactive games create a positive attitude among par-
ents towards the educator-teacher working with their children
and are able to create conditions for constructive discussions
with him.

« Interactive games with parents help solve the most impor-
tant problems in raising children of preschool age.

Thematic events are one of the interactive forms of work with
parents. The measures are aimed at family cooperation in solving
the problems of children’s education and upbringing, increasing
the role and responsibility of parents in the matter of civil edu-
cation and child upbringing. This also can be a group. The main
goals of ongoing activities: formation of a system of pedagog-
ical interaction between the preschool educational institution
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and the family for the sake of the development of the child’s
personality, development of the technology of implementation of
this interaction in various fields.

As a result of the held events, a favorable environment is cre-
ated for increasing the number of parent-teacher contacts, a pos-
itive attitude of parents to kindergarten is formed. In the course
of the implementation of thematic events, the following tasks of
family education are solved: physical development of the child,
labor and patriotic education, the formation of environmental
awareness, preparation for life, etc.

As an interactive form of interaction with parents, themat-
ic events help to expand children’s and parents’ understanding
of the various educational areas of the program, especially in
the development of valuable relationships with their home-
town, history, and main attractions. Such measures increase the
level of knowledge of preschool children about their native land,
strengthen cooperation between kindergarten and family in solv-
ing pressing issues of patriotic education.

Extensive preparation work of educators-teachers for such
events helps to increase their professional skills and broaden
their existing ideas about working with children and parents. The
involvement of various preschool specialists in cooperation has
a beneficial effect on the interaction of all participants in the
pedagogical process.

As a result of thematic events, a favorable environment is cre-
ated for the emergence of communication between the parent-
teacher.

For the preparation, creation and conduct of thematic events,
it is advisable to pay attention to the following issues:

— determination of goals and objectives;

— drawing up an action plan;

— interactive forms of interaction with parents of preschool chil-
dren (consultations, interactive games, conversations, surveys,
unconventional parent meetings, homework, contests);
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— various forms of work with children;

— joint events with parents and children;

— summing up the results of the activities of children and par-
ents encouraged.

The topic of the event is suggested to educators-teachers in
advance. In order to achieve the goal of holding a specific thematic
event, the active participation of educators-teachers is impor-
tant. Educators-teachers determine problems and their solutions
together with parents and children. All this increases the creative
and professional levels of educators.

These thematic events can also be used in work with parents
of children of different preschool ages.

Thus, interaction between family and kindergarten is a long
process, painstaking work that requires patience, creativity and
mutual understanding from teachers and parents. In new forms
of interaction with parents, the principle of partnership and dia-
logue is implemented. Various forms of interaction with parents
allow educators to significantly improve relations with families,
improve the pedagogical culture of parents, and expand children’s
understanding of various areas of education.

Interactive forms of interaction between parents and preschool
educational institutions mean the ability to interact in conversa-
tion and dialogue. The main goals of interactive interaction are
the exchange of experience, the development of common opin-
ion, the formation of skills, the creation of conditions for dia-
logue, group cohesion, changing the psychological atmosphere.
It is possible to attribute these to the following non-traditional
interactive forms of work based on cooperation and interaction
in dialogue between educators-teachers and parents working in
preschool educational institutions.

— family clubs;

— discussions;

— round tables;

— symposiums;
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— debates;

— training seminars;

— interactive games;

— master classes.

Thematic events are a new form of (interactive) interaction
aimed at family cooperation in solving the problems of training
and education of children in various fields of education, increas-
ing the role and responsibility of parents in civic education and
raising a child.

Cooperation between the family and the educational institu-
tion is the key to the successful development of children. In the
conditions where the majority of parents are worried about the
solution of economic problems, the tendency to withdraw from
the solution of the child’s upbringing and personal development
has increased. Parents who do not have sufficient knowledge of
the age and individual characteristics of the child’s development
sometimes carry out upbringing blindly, intuitively. All this, as
a rule, does not give a positive result.

If we consider the stages of interaction of children with their
families, we can see the following. It is based on learning the
needs of families, which determines all subsequent activities of
the team. The most important direction of this activity is the
establishment of positive interaction with parents, the provision
of information that is interesting and relevant to them about
the services of an educational institution. On this basis, ways to
involve parents in the activities of the group or class where their
child is placed are thought of. Pedagogical education of par-
ents organized in different forms plays a big role in this process.
The following methods are used to learn about families and
their needs: conversation with the child, observation of the child,
questionnaires, conversation with parents. This allows for a dif-
ferentiated approach to working with parents, taking into account
the characteristics of each family. Forms of work with parents
can be divided into traditional and non-traditional. Traditional
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forms include: parent meetings, parents’ corners, holidays, con-
sultations. Traditional forms of cooperation with families are
losing importance due to low efficiency and insufficient feed-
back. This is evidenced by the fact that parents prefer to find the
necessary information from other sources (internet, media, child
development centres, books) rather than a conversation with a
tutor-teacher. Therefore, new, active forms of work with parents
are increasingly used, which allows them to be involved in the
process of learning, development and knowledge of their child.
Non-traditional forms of work: open door days, family contests,
exhibitions of works, website of the educational institution, ex-
cursions, registration of groups, contests. New, active forms of
work with parents are increasingly used, allowing parents to par-
ticipate in the process of learning, development and knowledge
of their own child.

Interactive parenting methods are about participation and
interactive parenting.

— exchange of experience;

— development of the general idea;

— skills formation;

— create conditions for dialogue;

— group cohesion;

— changes in the psychological atmosphere.

The use of interactive methods allows solving a number of
psychological and pedagogical problems. First of all, they put
parents in an active position, increase the readiness of parents
to interact with teachers and other specialists, and also perform
a diagnostic function.

The forms of holding meetings have become more diverse:

— round table;

— pedagogical game;

— exhibition of pedagogical ideas;

— thematic meeting;

— social and pedagogical trainings.
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The following methods and forms of interactive interaction
are used:

— game training;

— analysis of pedagogical, problematic situations;

— role play;

— discussion;

— discussion of problematic issues;

— statements of advanced educators-teachers;

— exchange of experience of parents;

— work in small groups.

In the current society, there is a lack of communication, in
this regard, such views are relevant. At parent meetings, many
parents get close to each other, even become family friends.

Social and pedagogical projects are of great interest to children
and parents. The peculiarity of the socio-pedagogical project
is that it is an innovative form of long-term active cooperation
between educational institutions and families in the issues of
upbringing, development and education of children. During the
implementation of the socio-pedagogical project, the education-
al institution acts as the initiator of cooperation, the organizer
and coordinator of tripartite interaction: educational institu-
tion — child, child — parent, parent — educational institution.
The purpose of the socio-pedagogical project is to further de-
velop cooperation with the family and to form cognitive interest
in children. As well as improving the conditions for the devel-
opment of children, a healthy lifestyle in the family, including
communication and positive attitude of the parent to the child.

Thematic events are one of the interactive forms of work with
parents. The events are aimed at family cooperation in solving
the problems of education and upbringing of children, increas-
ing the role and responsibility of the governors in the education
and upbringing of the child’s citizenship, and the formation of a
valuable attitude to their native land, its history, sights, as well
as to their native lands.
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It is appropriate to hold exhibitions of joint works of parents
and children in preschool educational institutions. It is impor-
tant that parents are especially active in the process of famil-
iarizing themselves with the works of other participants in the
exhibition, looking at handicrafts with their children for a long
time, discussing various creative inventions. The result of joint
creativity between children and parents contributes to the de-
velopment of the child’s emotions and arouses a sense of pride
in the parents.

One of the forms of working with parents is the participation
of parents in the online education process. The goal is to involve
parents in instilling their children in hard work and respect for
professions.

The correct organization of cooperation between educators-
teachers and parents helps to establish closer ties between fam-
ilies. Discussion is one of the most important forms of activity
that stimulates the formation of a communicative culture.

The family plays a key role in the formation of the personality
of a preschool child. According to educators-teachers, how a child
grows and develops depends on the family. The parent knows
better what characteristics the child has.

The interaction of the family with the preschool education-
al institution is necessary. For the comprehensive development
of children of preschool age, the participation of the family in
either-radiated conditions is also important. Educators-teachers
should inform parents, conduct consultations and ensure their
participation in other more interesting events. It is carried out in
various forms.

Without the participation of parents, it is impossible to over-
come many problems in the education of children. These prob-
lems cannot be solved by the kindergarten alone.

The family remains the leading social institution for the so-
cialization and upbringing of children. In matters of interaction
with the family, it is important to solve the following tasks:
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— creating conditions for improving overall cultural and well-
being;

— increasing the pedagogical level of the family;

— cooperation together in the formation of the child as a
person;

— to ensure the comprehensive development of the child;

— preparing the child for school;

— help parents understand their pedagogical roles;

— creation of the necessary conditions and opportunities for
the development of the child;

— to carry out the spiritual and moral education of children
with the support of the family.

Both in preschool and in the period of schooling, usually al-
most always children are in need of parental attention, care.
From this point of view, the fact that our parents are educated,
have a high level of intelligence and a broad outlook is one of
the main issues. In addition, every parent dreams of raising a
healthy child.

It is known that the foundation of upbringing is laid in the
family. The influence of parents in the formation of human
personality is great. A healthy family environment, the ability
of parents to properly influence children are of paramount im-
portance. The best example for a child is the environment in
which he grows up, the behavior, communication and morality
of the people who surround him. If all the positive qualities
are taken away by children from their parents in the family,
then it may be easier to develop these qualities in elementary
grades.

The family bears a great responsibility in the comprehensive
development of children. The family does its best to ensure the
development of children, starting from an early age.

Raising children’s interest in books is one of the main tasks
of educators and parents. Reading should be associated with a
sense of pleasure from the earliest times. It is hard to find a child
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who does not like to listen to stories. Children’s sense of hearing
develops in different ways. As age increases, conditions for the
development of physical and speech-hearing abilities arise, and
on this basis, they learn the language.

Mental activities, such as the active participation of children
in searching, research, conducting research, making judgments,
allow the on’s interest not to fade away, to get used to thinking,
to enrich their vocabulary.

It is appropriate to inculcate national-moral and universal
human values in the kindergarten. In our independent country,
the importance of creating an ideological concept rich in human
values and building the education of children growing up in the
modern era on such a concept is brought to the parents.

The level of pedagogical culture of parents, as well as the level
of the child’s family depends in many ways on the level of ped-
agogical education organized in preschool institutions. In this
regard, it is advisable to hold a round table for parents in kinder-
garten on the topic “Children are our future”.

In view of this, special attention should be paid to the work
carried out with parents in kindergarten. The organization of co-
operation with families of children of preschool age, taking into
account the following factors, has a great influence on the devel-
opment of children’s intelligence and personality.

1. Prestige and culture of educators and parents. In the for-
mation of children’s personality, the personal example of edu-
cators and parents, their culture, nature of communication, and
mutual relations play an important role. The fact that instead
of scolding the child, the educators and parents use advice, soft
explanations, and sometimes jokes, tactically correct the mistake
made, carefully, respectfully and patiently treat the interests
of the child, try to support them, show sincerity, trust and care,
stimulates the child, makes him want to communicate with par-
ents and educators, respond to their every call. Children adopt
the actions of an authoritative educator and parent with high
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norms of behavior, moral qualities, and apply them in their ac-
tions and behavior towards peers and the elderly.

2. Culture of communication. The culture of communication
during preschool age implies the child’s mastery of the norms
of communication on the basis of mutual respect with adults
and peers, in which the necessary speech labels and forms of
appeal are used. When a child observes the norms of commu-
nication in the household, in public places, the following is
meant:

— to act appropriately in the current circumstances, avoiding
inappropriate words, actions and gestures;

— the presence of sufficient vocabulary, the ability to speak
laconic, maintaining a calm tone of voice.

Although communication of children of preschool age begins
primarily with the family, its systematic formation is carried out
in preschool educational institutions. The circle of communica-
tion of the child is wider in the preschool institution than in the
family. Because the child constantly communicates there with
peers and educators. Along with them, the mutual cooperation of
educators and parents also stimulates the formation of a culture
of communication in a child.

Since parents are not sufficiently versed in psychology, espe-
cially in the field of developmental training, they refer to house-
hold ideas about this complex problem. They make great efforts
to develop children.

Parents do not notice how much they load children by tak-
ing them to preparatory classes, to various circles. Any activity
requires mental and physical activity from the child. And this
creates new problems for children. It is necessary to create con-
ditions for them to live their preschool childhood normally, to
engage in free movements, games, entertainment, and rest.

Family pedagogy has a positive effect on the child when the
father and mother come to an agreement and jointly, consist-
ently guide and control their child. Unfortunately, we come
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across such families where the father says that the upbring-
ing of the young child belongs only to the mother, grandmoth-
er, and kindergarten teacher. Such people forget that the baby
should have a wise and brave father along with a gentle and kind
mother.

The analysis of the results of our research showed that only
mothers ask questions related to any aspect of children’s educa-
tion in the family. Only mothers are interested in the pedagogi-
cal literature. Fathers occasionally come to parent meetings. It is
surprising that children rarely talk about their fathers and do not
want to talk about their work.

In connection with the problem, the problem of parents’ in-
volvement in the single field of child development in preschool
educational institutions was solved in three directions:

1. Familiarization of educators with new forms of work of or-
ganizing work on mutual cooperation with parents in preschool
educational institutions.

2. Raising the pedagogical culture of parents.

3. Joint work on involving parents in the work of a preschool
institution, exchange of experience.

The main tasks of the work:

— Establishing cooperative relations with the family of each
child;

— Combining efforts for the development and upbringing of
children;

— Creating an atmosphere of mutual understanding, com-
monality of interests and mutual loneliness;

— Enriching and activating the parenting skills of parents;

— To support their confidence in their personal pedagogical
capabilities.

The principles of interaction with parents were defined as
follows:

1. Benevolent style of communication between parents and
educators.
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A positive mood in communication is a solid foundation on
which the whole work of parents and educators is built. In the
communication of educators-teachers with parents, exactingness
is unacceptable.

If specific forms of correct communication with parents are
not defined by the educator, the model of interaction created by
the kindergarten administration with families will remain “model
on paper”.

2. Individual approach.

An individual approach is necessary not only during work with
children, but also in work with parents. Maintaining communica-
tion with parents, the educator must feel the situation, the mood
of the mother or father. Here, the educator needs human and
pedagogical skills to understand the parent, calm down if neces-
sary, and how to help the child in this or that situation.

3. Collaboration, not leadership.

The majority of modern parents are educated people who know
how to raise their children. Therefore, the simple promotion of
pedagogical knowledge and the position of advice will hardly give
positive results today.

In complex pedagogical situations, it will be more effective to
show the interest of the kindergarten staff and to create an at-
mosphere of mutual help and support in terms of understanding
the family’s problems.

4. We are seriously preparing.

It is necessary to seriously prepare for even the smallest event
with parents. A weak or poorly prepared parent meeting or semi-
nar has a negative impact on the image of the institution.

5. Dynamism.

Kindergarten today should be in the mode of development, be
able to quickly respond to changes in the social composition of
the needs of parents for training and educational issues. Depend-
ing on this, the forms and directions of work of the kindergar-
ten with families should be changed. To do this, they need to
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know the parents of the children well when planning work with
parents.

Seminars should be organized to educate parents, reports of
educators, teachers and scientists should be heard. Holding sem-
inars, personal conversations on this topic will help to correct-
ly build work with parents, make it fruitful, choose interesting
forms of interaction with families.

As part of the active interaction of the educator with the fam-
ily, a small flower corner called “Magical Garden of Wisdom” was
organized for parents in the corridor of the kindergarten. In the
box placed in the center of the corner, papers written on “I can
design a portfolio for a child”, “I can play developmental games”,
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“I develop logical thinking with tests”, “I know how to prepare
for the holidays”, “If a child gets tired quickly...” and other topics
were placed. Parents shared their knowledge on these topics with
the tutor and received appropriate advice.

Parental mail does not replace direct communication with the
educator, but provides the basis for making it more productive.
Mail is not only a foundation for future work, but also a means
of ensuring prompt and adequate feedback.

Below is a project on work with parents.

The main goal of the project is to create the necessary condi-
tions for the development of responsible interaction with fami-
lies and their competence (solving various types of socio — ped-
agogical situations related to the developmental training and
upbringing of the child); respect for parents and ensure the right
to participate in the life of the kindergarten.

The tasks of the project are as follows:

1. Creating conditions for forms of cooperation that affect the
constructive interaction of educators and teachers with children.

2. To study the attitude of the educator and parents to var-
ious issues of training, upbringing and development, the con-
ditions for organizing various activities in kindergarten and in
the family.
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3. To get acquainted with the best experience of educators
and teachers in the family and kindergarten, as well as to learn
about the difficulties encountered in the social environment in
the family;

4. To invite families to participate in kindergarten activities;

5. To encourage parents to be attentive to the various needs
and demands of the child and to create a developing environment
in the family.

Description of the project.

System of work with family, principles of work with parents:

1. Purposefulness, systematicity, planning.

2. Observation of the child.

3. Making joint decisions.
Family study methods:

1. Survey request.

2. Acquaintance with the child’s family.

3. Differential approach to work.
Work forms with parents.

1. General, group and individual.

2. Pedagogical advice, conversations, seminars and trainings.

3. Joint holding of exercises and events.

4. Clubs organized by interest: national traditions, young
families.

5. Participation of parents in events: sewing of costumes,
organization of video shooting.

6. Open day.

In addition to the traditional forms of work with parents (ped-
agogical council, round table, conference, exhibitions, family vis-
its, parent meeting, visual propaganda, educating parents, open
door day, library for parents. Children’s performances, etc. ) in-
novative forms and methods are also used.

1. Conducting a presentation for familiarization of parents
with the preschool educational institution, its staff and its
charter;
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2. Showing in fragments the types of activities on the devel-
opment of the personality of each child.

For this, the official website of the preschool educational in-
stitution is indicated. On this site, parents get acquainted with
regulatory documents, the educational program and the team,
monitor the organization of their work.

3. To create “Universities of Pedagogical Knowledge” with
the aim of familiarizing parents with the basics of pedagogical
knowledge in order to organize the life and upbringing of chil-
dren in the family;

4. To show educational popular and documentary films to par-
ents;

5. Taking pictures of the family with the child in an uncon-
ventional way;

6. Participation of children in sports events with their parents
under the motto “Healthy lifestyle”;

7. Together with parents, to organize an excursion to rest, to
the library, to the museum;

8. Theater room for parents and children;

9. Family meetings;

10. Transmission of information through the official website
of the enterprise.

All work with parents was carried out within the framework
of the principles of “Humanistic pedagogy”. They witnessed the
sensitive attitude of the educator-teacher to the child, his higher
and subtle culture, not discrediting the child in front of the par-
ent, not creating aggression towards his own child, but, on the
contrary, trying to show his positive sides more. The develop-
ment of the abilities of such children is also continued at home.
The fact that the child goes to kindergarten with joy and enthu-
siasm shows that he feels comfortable in the garden.

If we want to see our future happy, the most important thing is
to create conditions for the involvement of applicants who have
interest, desire and enthusiasm in preschool education, physically
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and mentally healthy, without language defects. Unfortunately,
these important qualities cannot be detected through testing.
Therefore, as in previous years, the introduction of aptitude tests
is necessary.

The work carried out on the joint activity of parents and edu-
cators in ensuring the development of children gives effective re-
sults. For this purpose, it is necessary to develop and apply forms
and methods to increase the pedagogical knowledge of parents.
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